
EDC 724:  Guiding and Analyzing Effective Teaching

Fall Semester 2007

Wednesday: 5:00—7:30 p.

Southern Middle School: Room 12

Instructor:
Sharon Brennan, Ed.D.

Office: 

104 Taylor Education Building



Email:
sharon.brennan@uky.edu

Website:
http://www.uky.edu/Education/ofeover.html
Telephone:
(859) 257-1857


Fax:

(859) 257-2734

Class Listserv:
EDC724201@LSV.UKY.EDU
Office Hours:
By Appointment

Course Syllabus

Course Description and Goals 

This course is designed to help participants examine issues related to teacher effectiveness, leadership and mentoring, reflect about teaching practice in relation to learning outcomes and strengthen their expertise guiding and assessing the progress of novice teachers.  During the course, we will address questions about what it means to be an effective teacher, mentor, leader and researcher in contemporary schools.  Our work will be conducted within the context of state and national mandates including Kentucky Teacher Internship Program, Kentucky’s Learning Goals and Academic Expectations, Program of Studies, the Commonwealth Accountability Testing System, and the No Child Left Behind Act.  We will also carefully consider the role of student assessment and technology as tools to facilitate learning for students with diverse, wide ranging experiences and needs.  Through course activities and assessment tasks, participants will:

· Analyze theories and practices related to teaching, learning, mentoring and leading.

· Critique research  including professional scholarship and practitioner inquiry designed to inform teaching practice.

· Advance mastery using tools to assess teaching practice.

· Develop strategies for guiding teacher growth.

· Examine policies related to teacher quality and leadership.

· Create products for use in mentoring novice professionals.

Assignments
Bain, K. (2004).  What the best college teachers do.  Cambridge, MA:  Harvard University Press. 
Achinstein, B. & Athanases, S. (2006).  Mentors in the making: Develoing new leaders for new teachers.  New  York: 


Teachers College Press.

Selected material listed in the tentative schedule and/or distributed in class.  (See page 3 for list of references.)
Grading
	Task
	 Distribution
	Grading Scale

	Reflective Paper

	20%
	93  - 100%  A

	Case Study 
	25%
	82  -   92%  B

	Research Review and Reference List
	20%
	70  -   81%  C

	Mentor  Notebook
	25%
	

	Class Participation
	10%
	


Policies Regarding Assignments, Participation and Services

Regular, punctual attendance and active, thoughtful participation in all class meetings are essential elements in the success of this discussion-oriented course.  I expect participants to actively contribute to class discussions in meaningful ways that respect diverse viewpoints.  I also expect participants to comply with all university regulations regarding academic integrity.  Written work must be original and sources acknowledged using the American Psychological Association (APA) format.  Cell phones should be turned off during class meetings.   
Participants must complete reading assignments and submit written work according to the dates listed on the schedule.  Late assignments, persistent absences and/or chronic tardiness may result in a reduction of the final grade.  If a participant cannot attend a session, he/she should arrange for a classmate to collect material distributed.  Participants needing accommodation for any disability that limits full participation should contact the University of Kentucky Disability Resources Center, located at #2 Alumni Gymnasium (257-2754).   Course assignments are listed on the tentative schedule and described in the description of course assessment tasks.   

Tentative Schedule*
Date

Topic 

Assignment Due

08/22

Course Overview




08/29

The Teaching/Learning Connection


Bain (1-4)



Professional Knowledge Base and Standards


Frank (1 & 7)

09/05

Linking theory, Research and Practice; Professional Knowledge 
Bain (5-7, Epilogue) 




Considering Context; Creating a Positive Learning Climate

Ladson-Billings (3)

09/12

Preparing Effective Teachers


Reflective Paper* 


Introduction to the Mentoring Role


Casey, Wisehart  

09/19

Observation for Research and Formative Assessment 

Achinstein (Introduction) 
 



KTIP Assignment
09/26

Collecting Data to Guide and Assess Growth


Achinstein (1 & 4)


Guiding Growth through Conferences


Athanases 

10/03

Triangulating Data and Comparing Observation Tools


Waxman & Padron



Analyzing Written Documentation for Assessment


Knight & Smith

10/10

Written Documentation as a Data



Case Study*



Addressing Diversity and Equity Issues


Achinstein (2 & 3)

10/17

Scaffolding Reflection with Technology


Brennan, Whipp



Electronic Class meeting; no Meeting at School

Discussion Questions


10/24

Considering the Role of Content Knowledge in Mentoring

Achinstein (6)


Designing and Selecting Observational Tools


Hiebert, Wang







10/31

Addressing Difficulties and Dilemmas through


Pitton




Coaching, Mediating, Reflecting, Resolving


Smagorinsky, Sudzina

11/07

Research-based Practice:  Roundtable Discussions

Research Review & List*

11/14

Activities, Assessments and Goals for Mentoring

Achinstein (7)



11/21

Thanksgiving Holiday


No Class

11/28

Summative Assessment for Teacher Candidates

Darling-Hammond



Teacher Quality Policies and Practices


Raths

12/05

Promoting Culturally Responsive Teaching


Lenski



Celebrating Diversity and Festivals of Light


Wilburg 


12/12

Building Learning Communities and Partnerships

Mentoring Notebook*
Important Notes:

· Reading assignments are listed by last name of the first author of the reference in the column labeled due dates; assignments to accompany readings will be distributed in class.




· Assignments submitted as part of the formal assessment process are in bold type and marked with an asterisk.

· Course participants who have not completed KTIP TPA training and who wish to be certified must complete the on-line homework assignment before our fifth class meeting on September 19.
· Reading and informal written assignment dates are subject to change in an effort to ensure that all topics are adequately addressed.

References for Reading Assignments
References for reading assignments other than the two books cited on the first page are listed here in alphabetical order.  Due dates for assignments are listed on the Tentative Schedule.  Please note that only the name of the first author is listed on the schedule.   Some readings may be replaced by or augmented with others distributed during class meetings in an effort to meet the needs of class members and/or better address course goals.

Athanases, S., & Achinstein, B. (2003).  Focusing new teachers on individual and low performing students:  The centrality

of formative assessment in mentor’s repertoire of practice.  Teachers College Record, 105(8), 1486-1520.

Brennan, S. & Cleary, J. (2007).  Promoting reflection during overseas student-teaching experiences:  one university’s story.

 In K. Cushner & S. Brennan (Eds.), Intercultural student taching: a bridge to global competence.  (pp. 159-177). 

Lanham, MD:  Rowman & Littlefield.

Casey, J., & Mitchell, R. (1996, Spring).  Small epiphanies: The discoveries of beginning teachers.  Baylor Educator, 14-25.

Darling-Hammond, L. (2006).  Assessing teacher education:  The usefulness of multiple measures for assessing program outcomes.  Journal of Teacher Education, 57(2), 120-138.

Frank, C. (1999).  Ethnographic Eyes:  A teacher's guide to classroom observation, (pp. 1-14), 
Ch. 7 (pp. 83-93).   Portsmouth, NH:  Heinemann.  (Note:  Material distsributed in class.)

Hiebert, J., Morris, A., Berk, D., & Jansen, A. (2007).  Preparing teachers to learn from teaching.  


Journal of Teacher Education, 58(1), 47-59.
Knight, S. & Smith, R. (2004).  Development and use of classroom observation instrument to investigate teaching for

 meaning in diverse classrooms.  In H. Waxman, R. Tharp & R. Hilberg (Eds.), Observational research in U.S

 classroom (pp. 1-11).  New York:  Cambridge University Press.
Ladson-Billings, G.(2001).  Crossing over to canaan:  The journey of new teachers in diverse classrooms, Ch. 3. 

Jossey-Bass: San Francisco, CA.
Lenski, S., Thomas, P., Staliworth, C., & Crawford, K. (2005).  Preparing culturally responsive preservice teachers.

           Teacher Education Quarterly, 32(2), 1-13.

Pitton, D.  (1998).  Stories of student teaching:  A case approach to the student teaching experience, (pp. 101-109).  Upper Saddle River, NJ: Prentice-Hall.
Raths, J., & Lyman, F. (2003).  Summative evaluation of student teachers:  An enduring problem.  Journal of Teacher Education, 54(3), 206-216.

Smagorinsky, P., Cook, L., Moore, C., Jackson, A., & Fry, P. (2004).  Tensions in learning to teach:

 Accommodation and the development of a teaching identity.  Journal of Teacher Education, 55(1), 8-24.

Sudzina, M., Giebelhaus, C. & Coolican, M. (1997).  Mentor or tormentor:  The role of the cooperating teacher in student teacher success or failure.  Action in Teacher Education, 18(4), 23-35.

Wang, J., Strong, M., Odell, S. (2004).  Mentor-novice conversations about teaching:  A comparison of two U.S. and

chinese cases.  Teachers College Record, 106(4), 775-813.
Waxman, H.,  & Padron, N. (2004).  The Uses of the classroom observation schedule to improve classroom instruction.  In

H. Waxman, R. Tharp & R. Hilberg (Eds.), Observational research in U.S. classroom (pp. 72-96).  New

York:  Cambridge University Press.

Whipp, J. (2003).  Scaffolding critical reflection in online discussions:  Helping prospective teachers think

deeply about field experiences in urban schools.   Journal of Teacher Education, 54(4), 321-333.
Wilburg, K. & Brown, S. (2007).  Translating lesson study from Japan to the United States. In D. Wiburg & S. Brown (Eds.), Lesson
           study communities: Increasing achievement with diverse students.  (pp. 1 – 17).  Thousand Oaks, CA:  Corwin Press.
Wisehart, R. (2004).  Nurturing passionate teachers:  Making our own work transparent.  Teacher Education Quarterly


31(4), 45-53.
Guidelines for Completing Course Assessment Tasks
In addition to the reading assignments listed on the tentative schedule and informal tasks distributed in class, participants must complete four formal tasks for assessment.  These tasks are designed to help you reflect about the course content and apply what you have learned to your teaching, mentoring and leadership roles.  By completing them, you address several of Kentucky’s Experienced Teacher Standards, especially Standard I: Demonstrates Professional Leadership; Standard 7:  Reflects/Evaluates Teaching/Learning: Standard 8:  Collaborates with Colleagues/Parents/Others, and Standard 9:  Engages in Professional Development.  You may wish to include one or more of the products you complete in your professional portfolio as evidence to show how you have addressed these standards.  

I will assess your work according to the degree to which you follow the guidelines and the depth with which you address the issue at hand.  I will also consider the extent to which you adhere to standard language and reference conventions.  Written work should be generated in a word processing program, double spaced (12 point font), and paginated.  Guidelines for assessment will be distributed in class for each assignment. You may be given permission to revise and resubmit the first two assignments only if you receive less than 75% of the total possible points for that task and only if you consult with me first.   It is important to note that I would expect to see significant improvement in quality with the second submission based on suggestions I have made and would adjust the grade accordingly.  However, it is important to note that here is no guarantee any grade change will result from your effort.   Assessment criteria will be explained in class for each task.  In general, criteria used to grade formal assessment tasks include: comprehensiveness, thoughtfulness, evidence to support points, coherence, cohesiveness connections to practice, clarity, organization and adherence to language and reference conventions.

I expect participants to maintain high ethical standards at all times.  Work submitted must be original works cited properly using the American Psychological Association (APA) format.   You can access the APA guidelines at:  http://www.apastyle.org.  It is important to note that the University has established a clear policy governing plagiarism/cheating to ensure that high standards are maintained and equity issues are addressed (e.g., failing to cite the work of others, submitting work for more than one course.)  Violation of this policy has serious implications as outlined on the University website under Code of Student Conduct:  http://www.uky.edu/StudentAffairs/Code/part1.htm
Reflective Paper (20%) 
This task provides a way for you to reflect about what it means to be an effective teacher drawing on what you have learned from reading Ken Bain’s book, class discussions to date, and your experience as a teacher and learner.  In a short reflective paper  (approximately 4 – 5 pages), discuss insights you have gained about this important topic during the first few weeks of class.   Relate your points to salient points made in the book as well as professional standards for teaching (e.g., the Kentucky Teacher Standards). Be sure to support your points thoughtfully and thoroughly using specific evidence and clearly articulated examples.  

Case Study (25%)

The purpose of this task is to provide you with an opportunity to practice using the mentoring tools introduced in class (e.g., observing and conferring with a colleague).  To complete the assignment, you will study a colleague’s teaching practice and reflect about the experience in a written report (approximately 6 – 8 pages). You will work with a teacher or teacher candidate of your choice (e.g., someone at your school, a classmate).  Alternatively, you may choose to study your own practice.  If you choose to conduct a self-study, you will follow the same guidelines except you will use a videotape of your own instruction and feedback from a colleague about the tape.  Please see me if you are interested in pursuing this option.  In the report, you should:  

· Discuss the context in which the observation took place including background information about the teacher, students and school, the purpose of the observation, the observational tool(s) chosen and reasons for your choices.

· Summarize the data and discuss your analysis of data, explain your goals for the conference supporting your points with examples of evidence from the data you collected.

· Outline significant points covered during the conference including strengths, growth areas identified, and suggested actions to strengthen instruction and enhance learning. 

· Explain decisions made about actions the teacher you observed plans to take as a result of the observation.

· Reflect about your role in the conference in terms of how you perceive your facility promoting reflection, communicating data, and the degree with which you achieved your goals (e.g., what seemed to work, what didn’t work, what would you do differently and why).  

Note:  You must attach copies of all material (e.g., assessment instruments, conference notes)  used to complete this assignment to your report. 

Group Research Review and Reference List (20%)

Since there is growing evidence that links certain research-based teaching practices to student achievement outcomes,  I have included a task to help you build a research arsenal and resource file for mentoring. To complete this task, you will collaborate with 3 or 4 classmates in a small group. Together you will research a topic related to one of Kentucky’s teacher standards.  The group will share findings at a researchers’ roundtable session scheduled for November 7. The group should provide participants with a brief written summary of findings (including an evidence-based critique of value) and an annotated reference list of related resources for mentoring. Each group should select 3 – 5 studies from professional journals and evaluate their merit considering research questions, methodology, results, and implications for teaching.

Each group will prepare a handout which includes two pieces: (1) an executive summary (synopsis) summarizing what the group learned from the search and explaining how the findings might inform teaching practice, and (2) an annotated list of references related to the topic that mentors can use in their work.  Each reference should include a brief annotation explaining why the reference has merit and how it can be used.  The list should include at least five references, one of which should be on-line.  Topics will be determined and groups organized in class.  

Mentoring Noteook (25%)

The purpose of this task is to help you create a resource to use in your teaching, mentoring, and leadership roles.  While there are many ways you might use the book, it is most often used by mentor and mentee together as a tool to facilitate growth. As such, it can serve as a living document that is revised and augmented as needed over time.  The notebook should contain information and material aimed at promoting effective teaching (e.g., activities, assessments, ideas, resources).  It should also include a narrative picture of characteristics that define you as a teacher and mentor (e.g., beliefs, goals, expectations). This is frequently referred to as a Supervisors Platform.  Much of the material included in the notebook will be gathered during the course.  However, you should tailor the book to meet your needs.  Whatever your approach, you should organize the material in a coherent, cohesive fashion with a clear explanation of why material is included and how it can be used.  Be sure to introduce each section with an explanation of purpose and structure (i.e., what you have included and why).
Class Participation (10%) 
As stated on the first page under course policies, I expect all participants to be fully engaged in class meetings.  Class participation will be assessed using criteria including attendance, prompt arrival to class meetings, meaningful contributions to discussions and timely completion of formal and informal assessment tasks.  Informal tasks are those distributed in class that relate to readings and class activities.  They are designed to guide your reflection about course material and strengthen your mentoring expertise.  I will explain reading assignments and tasks to be completed for class meetings prior to the due date.  I expect you to read assignments drawing key points and questions for discussion and critically analyzing merit with evidence to support your analyses.

Each participant should join the course listserv within the first two weeks of class; this will provide an easy channel for communicating with one another which is an important aspect of this seminar oriented course.  We will use it to engage in an electronic discussion in lieu of the class meeting on October 17. To access the listserv click: http://www.uky.edu/Education/EDC/edclists.html  Once there, enter your name and email address, then select EDC 724 201. You will receive confirmation of your registration through your electronic mailbox.  In an effort to provide examples of teacher engagement in reflective practice, we are highlighting examples of products created in class on the Field Experience website.  Exemplary pieces from this class will be included on the website unless an objection is expressed.  Please advise me if you do not wish to have your work shared on the website.
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5

