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Course Overview:
EDC 746 is a nine graduate credit hour course that is taken concurrently with student teaching.  The purpose of student teaching and the student teaching seminar is to help student teachers continue to develop their knowledge, strategies, and the skills that are necessary in order to become a successful and productive English language arts teacher capable of being a leader in the profession.  With the support of cooperating teachers in area public schools, the course instructor, and university field supervisors, student teachers will apply the theories, methods, and techniques they have learned in the past in addition to what they will learning during their concurrent student teaching experiences.  The purposes of the student teaching seminar are to:

· Provide a forum in which student teachers may discuss issues, share ideas, and solve problems through peer and instructor collaboration
· Extend student teachers’ knowledge of English language arts theory, content, and pedagogy, especially as related to successful classroom implementation
· Assist student teachers as they develop professional resumes and portfolios based on the Kentucky New Teacher Standards

· Prepare student teachers for obtaining education-based employment in their area of expertise.

Student Teaching Goals:

With the guidance of cooperating teachers and university instructors, student teachers will be expected to meet the following goals during the field placement experiences:

1. Develop and refine skills in conducting long- and short-term instructional planning.

2. Develop and refine a repertoire of successful teaching strategies.

3. Develop and refine successful classroom management strategies.

4. Practice communication skills in order to interact productively with secondary school students, teaching colleagues, school and district administrators and staff, and parents.

5. Develop and refine skills in assessing and evaluating student achievement and progress.

6. Exhibit professional performance and dispositions during interactions with students, parents, and professionals.

7. Perform the duties of a practicing English language arts teacher and professional educator.

Course Expectations:

All student teachers are expected to:

1. Be prompt and present at their student teaching assignments.  In case of absence or emergency, the student teacher MUST inform his/her cooperating teacher, Dr. Burns, and/or his/her university field supervisor with due professional diligence.
2. Dress professionally and perform duties in a professional manner, meeting or exceeding the norms of professional conduct and behavior for an English language arts teacher.

3. Provide performance and other tangible evidence of regular and thorough planning for daily and long-term units of instruction.

4. Take steps to provide, as much as possible, a safe and supportive environment for students to learn in.

5. Be professional in all interactions with students, parents, and colleagues.

6. Develop and implement appropriate evaluation strategies, and treat all students equitably.

7. Maintain an organized notebook of all instructional plans, supplemental materials, and assessments; all materials must be legible and dated.  This notebook must be accessible at all observations.

8. Attend and participate in all content specific and general seminars for student teachers.

9. Attend all faculty and department meetings in his/her field placement school.

10. Build and maintain a portfolio of selected artifacts that document learning and accomplishments during the student teaching experience.  This portfolio must contain, but should not be limited to the following items:

a. A professional resume

b. A philosophy of English language arts teaching

c. Entries for each Kentucky New Teacher Standard:

i. Teacher Standard I, Designs/Plans Instruction

ii. Teacher Standard II, Creates/Maintains Learning Climates

iii. Teacher Standard III, Implements/Manages Instruction
iv. Teacher Standard IV, Assesses and Communicates Learning Results
v. Teacher Standard V, Reflects/Evaluates Teaching/Learning

vi. Teacher Standard VI, Collaborates with Colleagues/Parents/Others
vii. Teacher Standard VII, Engages in Professional Development
viii. Teacher Standard VIII, Knowledge of Content
ix. Teacher Standard IX, Demonstrates Implementation of Technology
d. Exhibits other artifacts of teaching experience

Portfolios will be in an electronic format.  The primary course instructor will monitor development of the portfolio during the semester, and some seminar meetings will be dedicated to particular portfolio components (e.g., the resume).  However, the compilation of portfolio materials is entirely the responsibility of the student teacher.  Portfolios are due for final submission no later than Tuesday, May 2, 2006 and will coincide with an exit interview during which the student teacher will review the final product with the course instructor.

At the end of the Spring semester, the student teacher must deliver an original document and one copy of his/her cooperating teacher’s evaluation to the primary course instructor.  The student teacher must indicate that s/he has read the evaluation and discussed it with the cooperating teacher, and both individuals must sign and date the evaluation form.

Attendance at Student Teaching Assignment

Student teachers are expected to be at their placement school on the same days and at the same times as their cooperating teachers.  Student teachers should NOT attend school when they are ill; however, excessive absences and/or tardiness will result in a lower grade, and may result in the student teacher’s removal from the student teaching program.  With prior approval by the cooperating teacher and the primary course instructor, the student teacher may use a reasonable number of school hours for attending job interviews.

Placement Time

As per regulation outlined by the Kentucky Education Professional Standards Board 704 KAR 20:706, all teacher candidates must complete a minimum of 60 days of supervised student teaching in an approved classroom setting to be eligible for certification.  Compliance with this regulation is monitored by the university supervisors.  Supervisors and/or university administrators may require student teachers to submit documentation verifying the dates of school attendance.  Student teachers who cannot complete the time required prior to the deadline for submission of grades will receive an Incomplete (I) grade until the requirement has been met.

Classroom Supervision of Student Teachers


Because the cooperating teacher is the person legally responsible for the class(es) to which he/she is assigned, his/her student teachers may not assume full responsibility for a class or classes without direct supervision from a certified teacher who is employed by the school system.  This means that under no circumstances should a student teacher be left alone in the classroom without the presence of his/her cooperating teacher for extended periods of class time.  If the cooperating teacher has non-mentoring responsibilities, it is important that s/he fulfill them while in the classroom with the student teacher whenever it is reasonable to do so.  Student teachers are NOT to be left in “sink or swim” situations, even in the advanced stages of their student teaching placements, and even when they have demonstrated the ability to teach independently.  This policy is a matter of Kentucky law, not a matter of university program preference.

The student teacher MAY NOT serve as a substitute teacher unless granted special permission by the Program Faculty.  

Student Teacher Observation Meetings


Observations are required at least twice during each eight-week period; the first observation should take place within the first three weeks of the placement period.  The supervisor should observe at least one complete lesson (approximately one hour) during each visit.  We recommend longer observations during periods of full time teaching.  The ST should be advised to have the written plan for the observed lesson available for review.  The US should confer with the ST and/or CT during each observation visit.  


In addition to individual conferences, group conferences should be held at seminars where student teachers share experiences and reflect together about progress.  Videotapes of lessons provide excellent material for discussion.  We have provided additional information about videotaping in the appendix of the UK Student Teaching Field Handbook.

Student teachers must participate in meetings and seminars scheduled by the university supervisor and/or Director of Field Experiences.  For this course, student teachers will meet bi-weekly on Tuesday afternoons from 4:00 p.m. to 5:30 p.m.  The purpose of seminars is to help student teachers bridge the gap from the student to professional level by providing opportunities to plan and evaluate experiences and share ideas and materials with others.

Certification Requirements


In order to meet certification requirements, student teachers should have opportunities to:

· Apply knowledge, skill, and reflective disposition developed during the initial phases of the Teacher Education Program in a practical setting,
· Use materials, technology, and teaching methods to promote learning in students in their charge,

· Develop communication and interpersonal skills that enhance teaching ability,

· Develop and refine a philosophy of teaching,

· Learn about the structure of schools and their role in the community,

· Observe, interact with, and learn from school personnel including teachers and administrators,

· Participate in the full life of a school, including extracurricular and professional development activities,

· Examine and implement school curricula, learning how curriculum changes occur and how they relate to the students and to the larger communities in which students live.

· Demonstrate competency related to Kentucky’s New Teacher Standards.

Vacations 

Student teachers will follow the vacation schedule as outlined on the student teaching calendar.  Questions and/or concerns about this schedule will be addressed by the University Supervisor.

Job Interviews

Most school districts permit student teachers to schedule job interviews during the school day which may take them away from the student teaching assignment.  In all instances, however, arrangements must be made with the cooperating teacher, the school principal, and the university supervisor.

Extended Student Teaching Experiences 

The student teaching experience may be extended under special circumstances upon recommendation of the university supervisor and the approval of the Director of Field Experiences. The student teacher is expected to student teach on a full day basis for the assigned period.
Student Teacher Load 
The course work during the student teaching semester represents a full academic work load.  Student teachers are permitted to add an additional three credit hours provided the class meets after 4:00 P.M.  They are strongly urged not to hold employment during the student teaching semester.

Transporting Students  

Transportation of students from schools to school events, field trips, or other activities shall not be provided in the automobiles belonging to or driven by student teachers as part of their student teaching assignment.

Cheating/Plagiarism

Cheating and plagiarism are serious university, academic, and professional offences.  The consequences of cheating or plagiarism include, at the minimum, that the student will fail this course.  Further university penalties may be assessed depending on the circumstances of the case.

Ethics Statement

All students are expected to conduct themselves in an appropriate and ethical manner during their UK classes and related field placements, as befitting graduate students, future teachers, and ambassadors for the University of Kentucky.   Any unethical behavior in class or during your field placements may result in failure in your courses and/or expulsion from the MIC program, determined on a case-by-case basis.  Faculty will follow all university due process procedures in cases of academic or ethical misconduct.  Please consult your advisor or cohort leader if you have questions regarding this requirement. 

Students With Disabilities

Any student with a disability who is taking this course and needs classroom or exam accommodations should contact the Disability Resource Center, 257-2754, room 2 Alumni Gym, jkarnes@uky.edu.
Legal Action 

Student teachers charged with violations of criminal law will be suspended immediately from the Teacher Education Program and/or student teaching until the case is settled.  Student teachers must assume responsibility for reporting such charges to the Director of Field Experiences.

Evaluating the Experience and Relationships with other Team Members

All members of the student teaching triad have the opportunity to evaluate their experience and their relationship with other team members at the end of the placement period. Evaluation forms are included in the appendix and are distributed through the student teacher at the beginning of the semester.  Data collected from these evaluations are used to assist in improving the student teaching program. In an effort to ensure anonymity and confidentiality, evaluations are only released in summary form.  Individual forms are kept confidential.
Course Assignments
· Student Teaching Observation Evaluation Conferences:

· All student teachers will be required to arrange for four (4) formal observations of their teaching performances in their field placements.  These observations will be conducted by the student teacher’s assigned field supervisor; whenever possible, the student teacher’s Cooperating Teacher should also be present for observations.  Immediately following each observation, the ST, CT, and field supervisor will conduct a meeting to review the ST’s performance, note strengths and needs, and determine further work.  These observations will be recorded using the online portfolio system.  Each observation evaluation will be worth 100 points (400 points total), based on the following scale:

· Exceeds Expectations:

100 points

· Meets Expectations:

90 points

· Approaching Expectations:
80 points

· Does Not Meet Expectations:
No points; must repeat observation.

· Unsatisfactory Performance:
No points; must repeat observation and 
document a detailed plan for improvement.

· Bi-weekly Seminar Readings:

· Each seminar meeting, each student is required to bring an annotated summary of at least one (1) research article, pedagogical article, or book chapter related to the teaching of literacy, the language arts, or another related topic.  Students must be prepared to describe the contents to their peers, articulate the text’s relevance to teaching, and lead a discussion on possible applications or implications of the text’s content.  Students must hand in a copy of their annotated summary, which should include the bibliographic information for the text and a detailed summary of its contents.  Students will be responsible for eight (8) annotated summaries, each worth 25 points (200 points total).  Summaries will be graded on a pass/fail basis; failing summaries must be revised.

· For each reading, the student teacher should write a short annotation of the text:  

· What is the topic?  

· What are the points of interest and criticism?  

· What are the conclusions?  

· How is this reading useful?  

· At the end of the semester, all new teachers will be provided with a copy of the class bibliography and resource list, complete with annotations.

· Student Teaching Portfolio:

· Each student is responsible for constructing a series of artifacts for her/his online portfolio.  Artifacts will include philosophy statements, lesson plans, unit plans, student teacher created assessments, assessments of student learning, teaching reflections/journal entries, instructional materials created by the student teacher, evidence of communication with parents, peers, and cooperating teachers, and other artifacts that the student teacher believes will represent her/his performance during the field practicum.  Students will be trained in the use of the online portfolio system, and the course instructor will monitor the contents of each portfolio.  Students may add or delete artifacts at any time, provided that their portfolios are complete by the last day of the UK spring semester.  Student teacher portfolios will be assessed on a standard by standard basis, pass/fail.  Student teachers who may have inadequate or insufficient portfolio materials may be asked to revise portions of their portfolios by the course instructor.  Satisfactory completion of each of Kentucky New Teacher Standard will be worth 100 points per standard (1000 points total).
· Philosophy of Teaching:

· Using the Philosophy of Teaching English Statement and other materials initially included in his/her Midpoint Portfolio for the Fall semester 2005, each student teacher is required to revise her/his philosophy, using the knowledge and experience s/he acquired during spring student teaching in order to refine her/his articulation of what it means to be a teacher of literacy and the English language arts.  This statement should be written in a style and format suitable for inclusion in the student teacher’s final portfolio, and should explicitly articulate both what the student teacher learned during the spring and how his/her philosophy has changed and/or grown since the previous fall.  As such, it may be in essay form, and/or may incorporate digital media, hypermedia, audio, and/or visual/graphic elements if desired.  In addition, this philosophy statement should demonstrate the student teacher’s ability to use professional terminology and synthesize theory and research into a coherent statement that documents her/his professional orientation.  There is no length requirement for this assignment; however, these papers must be error-free and reflective of the student’s status as a novice professional English language arts teacher.  This assignment will be worth 100 points total, and will be graded according to the rubric used to evaluate philosophies written by the student teachers during the fall semester in EDC 635.
Grading:


Students will be grading using the following scale based on percentage of total possible points:
A = 100-90%
B = 89-80%
C = 79-70%
D = 69-60%
E = 59%-below

Sequence of Experiences

The student teaching placement is organized into three phases to ensure that student teachers are gradually introduced to their responsibilities, have opportunities to demonstrate competencies needed for certification eligibility, and have time to reflect about what they have learned as the experience ends.  

Phase I: Orientation

As the name implies, the orientation phase focuses on adjustment issues.  This phase can begin as soon as the placement is approved and usually extends through the first week or so of the placement period.  It is a time for the student teacher and cooperating teacher to become acquainted and develop rapport.  It is also a time for the student teacher to become acquainted with the school staff.  Although the cooperating teacher will take responsibility for introducing the student teacher to school policies, procedures and staff members, the student teacher should take the initiative to learn about and become part of the school community.   During this time, the student teacher should NOT be left to teach independently, but may benefit from teaching short lessons and team-teaching with the cooperating teacher.
Phase II: Induction

During induction, the most extensive and intensive phase in the sequence, the candidate increasingly assumes responsibility for carrying out teaching responsibilities, particularly instructional duties.  Assumption of teaching duties should occur gradually, e.g., taking on one class per week, and adding one more class each week until the student teacher is responsible for planning and teaching a full course load.  Pacing activities in this phase helps the candidate build knowledge, skill and confidence 
needed for the solo experience – the minimum five consecutive days of full control teaching without assistance – that represents the culminating activity in this phase and required for certification eligibility.

As the student teacher phases into the instructional role, he/she should also be given opportunities to observe and assist the cooperating teacher.  Observations promote reflection about instructional and management issues as well as become better acquainted with the needs of the students in the class.  To familiarize the candidate with various roles, settings, techniques etc., observations should be wide ranging in scope targeting students, teachers, and school service personnel in the assigned school and other educational settings. 

Assisting the cooperating teacher not only boosts the teaching power in the classroom, it also provides a way for the two teachers to develop a strong working relationship.  There are a variety of ways the student teacher can assist including tutoring individual students, working with small groups, grading papers, preparing materials and tests, and team teaching.  

Full responsibility for teaching usually begins with individual lessons and progresses to clusters of lessons until the student teacher takes on all the responsibilities for teaching for a full day, then several days, and finally a full week.  As the student teacher increasingly assumes instructional responsibilities, he/she needs a lot of guidance with planning, implementation, and evaluation of specific lessons and long-term units.

By having many, varied experiences observing, assistin, and delivering instruction, the student teacher learns to apply the content and pedagogical knowledge acquired during earlier phases of the Teacher Education Program while building skill and confidence needed to form a strong professional identity.  

Phase III: Transition

The transitional phase that occurs in the last week or so of the placement period provides time for the student teacher to reflect about the experience and consider it in the larger context of school life.  Transition activities also help students in the class prepare for the student teacher’s departure.  During this time, student teachers usually visit other classrooms as well as other schools and educational settings.  Student teachers should be encouraged to visit and observe personnel who are serving in a variety of school related roles (e.g., the school counselor, family resource coordinator).

The Student Teacher’s Role


The student teacher’s role in her/his program of study is to apply the knowledge and skill gained during the initial phases of the Teacher Education Program in a classroom setting at a level needed for certification eligibility.  The ST has many opportunities to demonstrate competence related to Kentucky’s New Teacher Standards effectively and consistently with assistance, support and guidance from well qualified supervisors.

Responsibilities associated with this role include:

· Reviewing the syllabus and contents of the Field Guide with the cooperating teacher (CT).

· Following school rules, policies, and procedures regarding discipline and student safety.

· communicating with school personnel (faculty, staff, and administration) in 
a professional, tactful manner by:

· Conforming to standards of behavior and dress consistent with school and community requirements,

· Using discretion in sharing confidential information about students,

· Becoming acquainted with school personnel and their functions,

· Establishing a professional rapport with students and an appropriate teacher-student relationship,

· Taking initiative and seeking constructive criticism from the CT and university supervisor (US).

· Confirming all scheduled observations with both the CT and the US.

· Successfully completing all requirements outlined in the syllabus.

· Assuming full responsibility for all materials borrowed from the university, school districts or other sources.

· Maintaining a professional demeanor at all times with students, parents, and school personnel.

· Copying and distributing any and all forms related to program completion and certification.

Student Teacher’s Checklist

In a timely fashion, be sure to . . .

_____
Become fully acquainted with your responsibilities.

_____
Visit your CT soon after the placement has been made to become acquainted and make specific arrangements for the placement to begin.

_____
Complete degree application.

_____
Register for Praxis II (applications available in 166 TEB).

_____
Submit your certification application to 166 TEB.

_____
Review The Field Guide and your EDC 746 Course Syllabus with your CT.

_____
Review the student teaching syllabus with your CT.

_____
Send home a letter of introduction to the parents.

_____
Check that the CT has received the W-4 form.

_____
Return the CT’s W-4 form to 104 TEB.

_____
Organize, with your CT, a teaching schedule that reflects the three phases of student teaching as noted in Part II of the Field Placement Handbook (also printed on page 6 of this syllabus).  

_____
Share the teaching schedule with your US.

_____
Participate in school functions (i.e., faculty meetings, parent conferences, SBDM meetings).

_____ 
Complete your evaluation of both your CT and your US, and return to 104 TEB. 

_____  
Hand carry your final evaluation directly to your US at the end of the placement.

The Cooperating Teacher’s Role


As model, coach and evaluator, the CT plays a crucial role in helping the ST prepare for professional certification.   Because the CT works with the ST every day during the placement, he/she is uniquely positioned to profoundly influence the ST’s professional growth.  

Regulations promulgated by the Kentucky Education Professional Standards Board stipulate that in order to serve in a supervisory capacity the CT must hold both a master’s degree and a current Kentucky teaching certificate and have a minimum of four years teaching experience including one year taught in the present school system immediately prior to being assigned a student teacher.  The level of educational and professional experience required for supervision addresses issues of knowledge and skill related to teaching practice.  The regulation does not, however, directly address issues related to another important part of the CT’s role – mentoring.  Certainly, the CT must be willing and able to demonstrate effective teaching practices.  However, the person who serves in this important role must also have the skills to guide, support, analyze, and assess the ST’s progress as well as skill in helping the ST learn to analyze the impact of his/her own work on student learning.  

The CT’s responsibilities include:

· Becoming thoroughly acquainted with the ST’s background and using this information to provide guidance and support.

· Orienting the ST to school and classroom policies and procedures.

· Reviewing the contents of The Field Guide and  course syllabus with the ST.

· Providing the ST with instructional materials, desk,  access to student records, and appropriate technology. 

· Planning orientation activities to help the ST ease into the life of the classroom.

· Guiding the ST in analyzing and evaluating instruction.

· Increasing teaching responsibility as the ST shows readiness to assume them.

· Helping the ST plan and evaluate lessons taught.

· Observing the ST’s lessons on a regular basis (at least biweekly) and conferring regularly to analyze performance. 

· Providing frequent written progress reports after each observation documenting areas of strength, areas of professional growth and areas of concern.

· Working closely with the US to ensure consistency and harmony.

· Scheduling time for the ST to observe other classrooms and schools.

· Conducting formal midterm and final evaluations.

· Evaluating the US’s role.

Cooperating Teacher’s Checklist

Please be sure to . . .

_____
Have the following available the first day:


___ an area to sit and keep materials


___ class roll


___ seating chart


___ copies of student texts/manuals


___ plan book


___ school map
___ school policy handbook

_____
Review The Field Guide with the ST.

_____
Review the student teaching syllabus with the ST.

_____ 
Complete and return your W-4 form.

_____ 
Discuss the UK, school and district guidelines, requirements and policies with the ST.

_____
Introduce the ST to available technology resources.

_____
Create, with the ST, a teaching schedule that reflects the three phases of student teaching as noted in Part II.

_____
Conduct frequent, informal conferences with the ST.

_____
Complete and document a minimum of four formal observations of the ST’s performance.

_____
Conduct and document a minimum of four formal conferences with the ST.

_____
Complete the ST’s final performance evaluation form; then discuss the results with the ST.  (Note:  After discussion, the ST must sign and return the form to the US for review and grade posting.)

_____
Complete the form for evaluating the US’s role and send it to the Office of Field Experiences and School  Collaboration.

KENTUCKY’S NEW TEACHER STANDARDS

New Teacher Standard I: Designs/Plans Instruction

New Teacher Standard I:  The teacher designs/plans instruction and learning climates that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Performance Criteria:  The extent to which the teacher’s plan:
	1.
Focuses instruction on one or more of Kentucky’s learner goals and outcomes.

2.
Develops the student’s ability to apply knowledge, skills, and thinking processes.

3. 
Integrates skills, thinking processes, and content across disciplines.

4.
Proposes learning experiences that challenge, motivate, and actively involve the learner.

5.
Proposes learning experiences that are developmentally appropriate for learners.  Describes experiences for multiple levels of complexity to accommodate students at different levels of performance.

6.
Incorporates strategies that address physical, social, and cultural diversity and shows sensitivity to differences.

7.  
Establishes physical classroom environments to support the type of teaching and learning that is to occur.

8.
Includes creative and appropriate use of technology as a tool to enhance student learning.

9.
Includes appropriate assessment strategies and processes.

10.
Includes comprehensive and appropriate school and community resources that support learning.

11.
Includes learning experiences that encourage

students to be adaptable, flexible, resourceful,                                                                                 and creative.
	vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.


	Has no specified focus for instruction or focuses on outcomes, not related to Kentucky’s learner goals.

Focuses on the acquisition of knowledge and skills without regard for application.

Focuses on discrete skills and knowledge in separate disciplines. 

Proposes activities that are not likely to challenge each learner and require only passive participation.

Proposes learning activities that are either too elementary or too advanced for the learner.  

Provides the same learning experiences for all students without variation in level of complexity.

Ignores physical, social, and cultural diversity as important concepts in the design of instruction.

Fails to address the physical environment as 

a contributing component to instruction.

Fails to make strategic use of technology or proposes the use of technology in an inappropriate manner.

Fails to identify assessment processes or includes inappropriate assessment strategies.

Fails to address resource requirements or includes resources that are inadequate and/or inappropriate.

Includes learning experiences that only require students to follow prescribed or teacher-directed processes and strategies.


New Teacher Standard II: Creates/Maintains Learning Climates

New Teacher Standard II:  The teacher creates a learning climate that supports the development of student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems and integrate knowledge.

Performance Criteria:  The extent to which the teacher:

	1. 
Communicates with and challenges students in a positive and supportive manner.

2.
Establishes and maintains standards of mutually respectful classroom interaction by establishing the importance of shared expectations during individual and group responsibilities.

3.
Shows consistent sensitivity to individual academic, physical, social, and cultural differences and responds to all students in a caring manner.

4.
Shows flexibility and modifies classroom process and instructional procedures as the situation demands.

5.
Organizes materials and equipment to create a media-rich environment, including technology.

 6.
Motivates, encourages, and supports individual and group inquiry.

7.
Uses classroom management techniques that foster self-control and self-discipline.  Encourages responsibility to self and to others.

8.
Promotes student willingness and desire to receive and accept positive and negative feedback.


	vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.
	Communicates a negative or unsupportive climate.  Fails to challenge students.

Fails to establish and/or maintain standards to strengthen the learning environment.  Fails to promote individual and group responsibilities.

Is insensitive to differences and allows students to be insensitive to one another.

Is inflexible and fails to modify classroom processes based on new information and changing needs in the classroom.

Ignores the potential of media and technology.

Provides students with detailed direction for all activities.

Uses classroom management techniques that foster student dependency on the teacher to control classroom behavior.

Promotes student dependency on positive feedback and approval.


New Teacher Standard III:  Implements/Manages Instruction
New Teacher Standard III:  The teacher introduces/implements/manages instruction that develops student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Performance Criteria:  The extent to which the teacher:

	1.
Communicates specific outcomes and high expectations for learning.

2.
Links learning with students’ prior knowledge, experience, and family and cultural backgrounds.

3.
Models/demonstrates the skills, concepts, attributes, and/or thinking processes to be learned.

4.
Uses multiple teaching/learning strategies that are appropriate to student development level and actively engages students in individual and cooperative learning experiences.

5.
Makes appropriate provisions for learning to address diversity among learners.

6.
Elicits samples of student thinking and stimulates student reflection on their own ideas and those of others.

7.
Uses appropriate questioning strategies to engage students’ cognitive processes and stimulate higher-order thinking.

8.
Guides students to express, examine, and explain alternative responses and their associated consequences relative to moral, ethical, or social issues.

9.
Demonstrates interpersonal/team membership skills and responsible caring behavior with students in facilitating instruction.

10.
Uses multiple perspectives and differing viewpoints to facilitate the integration of knowledge and experience across disciplines.

11.
Makes creative and appropriate use of media and technology.

12.
Makes efficient use of physical and human resources and time.  Facilitates equitable engagement of students on productive tasks.

13.
Provides opportunities for students to use and practice what is learned.

14.
Identifies student misconceptions, provides guidance, and offers students continuous feedback on progress toward outcomes and expectations.

15. Links learning with student aspirations for future roles. 
	vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.

vs.
	Fails to communicate outcomes and expectations or is vague in communicating expectations.

Ignores students’ prior learning or background in the instructional process.

Fails to model skills, concepts, attributes, or thinking processes that student are required to perform.

Uses the same strategy for all students or uses inappropriate strategies that fail to engage students.

Assigns all students the same tasks and expects them to use the same learning processes and products. 

Fails to attend students’ thought processes. Focuses only on the acquisition of knowledge.

Fails to make strategic use of questions or misuses questioning techniques.

Fails to use or avoids the opportunity to use situations that examine moral, ethical or social issues.

Insists on directing all learning experiences and remaining in control.  Is insensitive to ideas and feelings of students.

Develops concepts and processes from a single viewpoint.

Ignores the potential of media and technology for instruction.

Wastes teacher time, student time and resources due to lack of organization and planning.

Limits learning to the acquisition of knowledge.

Fails to provide students guidance or feedback except on summative assessments.  Allows misconceptions and misunderstandings to continue.

Fails to connect learning and expectations with real-life experiences and future roles of students.


New Teacher Standard IV: Assesses and Communicates Learning Results

New Teacher Standard IV:  The teacher assesses learning and communicates results to student and others with respect to student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Performance Criteria:  The extent to which the teacher:

	1.
Uses multiple assessments and sources of data.

2.
Makes appropriate provisions for assessment processes that address social, cultural, and physical diversity.

3.
Accurately assesses student performance using the established criteria and scoring guides consistent with Kentucky’s performance assessment program and the Kentucky Instructional Results Information System (KIRIS).

4.
Promotes student self-assessment using established criteria and focuses student attention on what needs to be done to move to the next performance level.

5. 
Systematically collects and analyzes assessment data and maintains up-to-date records of student progress.
	vs.

vs.

vs.

vs.

vs.
	Fails to assess learning, uses mainly one type of assessment, and/or bases evaluation on a single source of data.

Ignores diversity as a factor to be considered in the assessment process.

Uses criteria unrelated to KIRIS or makes major errors in interpreting adopted criteria.

Keeps students entirely dependent on the teacher and/or fails to address next steps for improving each student’s level of performance.

Evaluates progress subjectively without documentation.  Fails to score students' work in a timely manner.




New Teacher Standard V:  Reflects/Evaluates Teaching/Learning

New Teacher Standard V:  The teacher reflects on and evaluates specific teaching/learning situations and/or programs.

Performance Criteria:  The extent to which the teacher:

	1.
Accurately assesses, analyzes,  and communicates the effectiveness of instruction and makes appropriate changes to improve student learning.

2.
Analyzes and evaluates the effects of learning experiences on individuals and on the class as a whole and makes appropriate changes to improve student learning.
	vs.

vs.
	Cannot articulate or analyze teaching and learning processes used.  Fails to alter behaviors or processes to improve learning.

Fails to connect learning strategies and experiences with student learning or failure to learn.  Cannot articulate and implement changes to improve learning.




New Teacher Standard VI:  Collaborates with Colleagues/Parents/Others

New Teacher Standard VI:  The teacher collaborates with colleagues, parents, and other agencies to design, implement, and support learning programs that develop student abilities to use communication skills, apply core concepts, become self-sufficient individuals, become responsible team members, think and solve problems, and integrate knowledge.

Performance Criteria:  The extent to which the teacher:

	1. 
Identifies or recognizes situations when and where collaboration with others will enhance learning for students (e.g., thematic units, individual education plan, and school-based decision making).

2.
Articulates the purpose and scope of the collaborative effort.

3.
Articulates outcomes of each collaboration event (e.g., summary, next steps, responsibilities, timeline).

4.
 Demonstrates productive leadership or team membership skills that facilitate the development of mutually beneficial goals.

5. 
Demonstrates tolerance to alternative perspectives and options and encourages contributions from school and community resources.

6. 
Demonstrates sensitivity to differences in abilities, modes of contribution, and social and cultural backgrounds.
	vs.

vs.

vs.

vs.

vs.

vs.
	Fails to identify or recognize situations in 

which collaboration would be a useful process.

Fails to define the purpose or scope of the collaborative effort.

Allows collaboration events to end without a mutual understanding of progress.

Exhibits behaviors that hinder group processes and are counterproductive to a collective effort.  Fails to understand when to lead, when to follow, and when to get out of the way.

Insists on own biases and cannot be persuaded to consider what other persons or agencies have to contribute to learning situations.

Is sensitive to differences and/or presents a prejudice view of situations and people.


New Teacher Standard VII:  Engages in Professional Development

New Teacher Standard VII:  The teacher evaluates his/her overall performance with respect to modeling and teaching Kentucky’s learner goals, refines the skills and processes necessary, and implements a professional development plan.

Performance Criteria:  The extent to which the teacher:

	1. 
Provides evidence of performance levels and articulates strengths and priorities for growth.

2.  
Articulates a professional development plan to improve his/her own performance and to expand  his/her teaching repertoire to facilitate student achievement of learning goals.

3.  
Engages in relevant professional development activities and follows through with plans.

4.    Shows evidence of improvement in performance and evidence of an increased capacity to facilitate student learning.
	vs.

vs.

vs.

vs.
	Describes own performance in very general terms and/or cannot articulate strengths and weaknesses.

Sees few possibilities for professional development or selects inappropriate activities.

Selects inappropriate activities.  Fails to follow plan or meet commitments.

Cannot provide evidence of growth.  Shows little effort or ability to learn independently or engage in meaningful professional development.


New Teacher Standard VIII: 
Knowledge of Content

New Teacher Standard VIII:  The teacher demonstrates a current and sufficient academic knowledge of certified content areas to develop student knowledge and performance in those areas.

Performance Criteria:  The extent to which the teacher:

	1.
Accurately communicates the skills and core concepts related to certified academic areas.

2.
Effectively applies the methods of inquiry related to the certified academic areas.

3.
Incorporates a multicultural/global perspective in content presentation.

4.
Utilizes technology related to the certified academic areas.

5.
Connects knowledge of the certified academic areas to real life situations.
	
	


New Teacher Standard IX:  Demonstrates Implementation of Technology
New Teacher Standard IX:  The teacher uses technology to support instruction; access and manipulate data; enhance professional growth and productivity; communicate and collaborate with colleagues, parents, and the community; and conduct research.

Performance Criteria: The extent to which the teacher:

	1.
Operates a multimedia computer and peripherals to install and use a variety of software.

2.
Uses terminology related to computers and technology appropriately in written and verbal communication.

3.
Demonstrates knowledge of the use of technology in business, industry, and society.

4.
Demonstrates basic knowledge of computer/peripheral parts and attends to simple connections and installations.

5.
Creates multimedia presentations using scanners, digital cameras, and video cameras.

6.
Uses the computer to do word processing, create databases and spreadsheets, access electronic mail and the Internet, make presentations, and use other emerging technologies to enhance professional productivity and support instruction.

7.
Uses computers and other technologies such as interactive instruction, audio/video conferencing, and other distance learning applications to enhance professional productivity and support instruction.

8.
Requests and uses appropriate assistive and adaptive devices for students with special needs.

9.
Designs lessons that use technology to address diverse student needs and learning styles.

10.
Practices equitable and legal use of computers and technology in professional activities.

11.
Facilitates the lifelong learning of self and others through the use of technology.
12.
Explores, uses, and evaluates technology resources: software, applications, and related documentation.

13.
Applies research-based instructional practices that use computers and other technology.

14.
Uses computers and other technology for individual, small group, and large group learning activities.

15.
Uses technology to support multiple assessments of student learning.

16.
Instructs and supervises students in the ethical and legal use of technology.


	
	


Communal Reading Resource List:
During the spring semester student teaching practicum, all student teachers are required to read one journal article, text, or portion of a text and share it during the bi-weekly EDC 746 seminar meeting.  Student teachers are required to come to the seminar prepared to summarize their readings, explain how they used the texts, and discuss whether/how the texts might be useful to others or in their professional work.  Topics and texts may or may not be directly related to literacy or the English language arts, but must be clearly connected with relevant educational issues such as school, teaching, learning, educational policy/politics, curriculum design, assessment, etc.

The lists provided below are extensive but not exhaustive.  They are intended as a set of guides and starting points for beginning teachers who seek to learn more and develop as professionals.  Student teachers are encouraged to inquire beyond these lists and share texts with each other about any subject that could directly benefit the group’s process of learning to teach.
Journal Options for Professional Reading

The following list of journals is NOT comprehensive, but provides a place to begin surveying professional research and scholarship about education, schools, teaching, teacher education, literacy issues, and English language arts teaching, to name just a few relevant topics.  Student Teachers should feel free to explore other journals and research sources that are either of interest or that are relevant to dealing with a particular issue of practice.

The “flagship journals” for the teaching of English include the following:

· ALAN Review (Young Adult Literature)

· English Education

· English Journal

· Research in the Teaching of English

· Voices From the Middle

Other top tier literacy related journals are:

· Journal of Adolescent and Adult Literacy

· Journal of Literacy Research

· Reading Research Quarterly

· The Reading Teacher

Other prominent education-related journals include but are not limited to the following:

· Action in Teacher Education

· American Educational Research Journal

· American Journal of Education

· Computers and Education

· Curriculum Inquiry

· Education Week

· Educational Researcher

· Harvard Educational Review

· High School Journal

· Journal of Curriculum Studies

· Journal of Educational Sociology
· Journal of Teacher Education
· Language Learning and Technology

· Multicultural Education

· Teaching and Teacher Education

· Theory into Practice

· Urban Education

The following links lead to institutional lists of educational journal lists, which may be of interest:

· http://www.literacy.uconn.edu/litjrnl.htm
· http://facstaff.unca.edu/jmcglinn/journals.html
Professional Organizations:

Other valuable resources for all literacy and English language arts teachers may be found by accessing the websites of professional organizations related to literacy, reading, and English language arts.  You may find research, book s, teaching ideas, and other resources on such sites.  All student teachers are encouraged to join The National Council of Teachers of English, the Kentucky Council of Teachers of English, and other professional organizations.

The National Council of Teachers of English (NCTE):
http://www.ncte.org

The Kentucky Council of Teachers of English (KCTE):
http://www.kcte.org

The National Writing Project (NWP):


http://www.writingproject.org

The Bluegrass Writing Project (BGWP):


http://www.bgwp.org

The National Reading Conference (NRC):


http://www.nrconline.org

The International Reading Association (IRA):

http://reading.org

NOTE:
NRC and IRA tend to be oriented to primary level literacy education; however, you may still find valuable resources and information from these organizations’ sites.

Optional Reading Book Lists

In addition to the journals and professional organizations listed above, the following list of texts is intended to provide student teachers with a selection of resources that may be of use to them during their initial professional experiences, including student teaching.  These readings are optional in that student teachers may select a text or portion of a text to read based on their interests and needs at any given time.  Further, student teachers are encouraged to select texts not listed here, provided they are justifiably relevant for learning to be a teacher.

Teaching English Language Arts

· An unquiet pedagogy : transforming practice in the English 
classroom / Eleanor Kutz, Hephzibah Roskelly ; foreword by 
Paulo Freire.
· Effective English teaching : concept, research, and practice / 
William H. Peters, chair, and the CEE Commission on Research in
Teacher Effectiveness.

· Handbook of research on teaching the English language arts / 
edited by James Flood ... [et al.].

· Reinventing English : teaching in the contact zone / John
Gaughan.

· Teaching English today : advocating change in the secondary 
curriculum / Barrie R.C. Barrell ... [et al.] editors ; 
foreword by Patrick Shannon.

· The art of teaching secondary English : innovative and creative 
approaches / David Stevens and Nicholas McGuinn.

Research on Learning to Teach
· A review of research on learning to teach / Edmund T. Emmer.

· Critical discourses on teacher development / edited by John
Smyth.

· Becoming a student of teaching : linking knowledge production and
practice / Robert V. Bullough, Jr. & Andrew D. Gitlin.

· Foundational studies in teacher education : a reexamination / 
Steven Tozer, Thomas H. Anderson, Bonnie B. Armbruster,
editors.

· Practice makes practice : a critical study of learning to teach /
Deborah P. Britzman ; [foreword by Maxine Greene].

· Preparing for student teaching in a pluralistic classroom / 
Timothy R. Blair, Deneese L. Jones.

· Research on teaching and the content of teacher education 
programs : an optimistic view / Christopher M. Clark.

· The Impact of the student teaching experience on the development 
of teacher perspectives / by B. Robert Tabachnick ... [et al].
· The Making of a teacher / Pamela Grossman
The Culture of Schools
· Contradictions of control : the organizational context of school 
knowledge : final report of "The Institutional Context 
Controlling Classroom Knowledge" / Linda M. McNeil.

· Education and power / Michael W. Apple.

· Education as enforcement : the militarization and corporatization
of schools / Kenneth J. Saltman & David A. Gabbard, editors.

· How to succeed in school without really learning : the 
credentials race in American education / David F. Labaree.

· Ideology and curriculum / Michael W. Apple.

· Instruction and the effects of schooling / Adam Gamoran.

· Life in Schools / Phillip Jackson

· Life in Classrooms / Peter McLaren

· Testing, Testing / F. Allan Hanson
· The changing contexts of teaching / edited by Ann Lieberman ; 
editor for the Society, Kenneth J. Rehage.

· The effects of the institutional structure of schools on teachers
/ Sara Freedman, Jane Jackson, Katherine Boles.

· The egalitarian ideal and the American high school : studies of 
three schools / Philip A. Cusick.

· The way schools work : a sociological analysis of education / 
Kathleen P. Bennett, Margaret D. LeCompte.

The Culture of Teaching
· A life in school : what the teacher learned / Jane Tompkins.

· Among schoolteachers : community, autonomy, and ideology in 
teachers' work / Joel Westheimer ; foreword by Larry Cuban.

· Changing teachers, changing times : teachers' work and culture in
the postmodern age / Andy Hargreaves.

· Feminism and the classroom teacher : research, praxis, and 
pedagogy / Amanda Coffey and Sara Delamont.

· Gender and teaching / Frances A. Maher, Janie Victoria Ward.

· Culture and teaching / Daniel P. Liston, Kenneth M. Zeichner.

· How to catch a shark, and other stories about teaching and 
learning / Donald H. Graves.

· Lessons for new teachers / Vito Perrone.

· Schoolteacher:  A Sociological Study / Daniel Lortie

· Teacher identity discourses : negotiating personal and 
professional spaces / Janet Alsup.

· Teacher socialization [microform] / Kenneth Zeichner and Jennifer
Gore.

· Teacher to teacher : learning from each other / Eleanor Duckworth
and the Experienced Teachers Group.

· Teachers as intellectuals : toward a critical pedagogy of 
learning / Henry A. Giroux ; introduction by Paulo Freire ; 
foreword by Peter McLaren.

· Teaching from the heart : reflections, encouragement, and 
inspiration / Sharon M. Draper.

· Tensions of teaching : beyond tips to critical reflection / 
Judith M. Newman with Jim Albright ... [et al.].

· The call to teach / David T. Hansen.

· The courage to teach : a guide for reflection and renewal / 
Rachel C. Livsey in collaboration with Parker J. Palmer.

· Understanding and preventing teacher burnout : a sourcebook of 
international research and practice / edited by Roland 
Vandenberghe, A. Michael Huberman.

Reading/Literature Instruction

· "Reading don't fix no Chevys" : literacy in the lives of young 
men / Michael W. Smith, Jeffrey D. Wilhelm ; foreword by Thomas
Newkirk.

· Critical encounters in high school English : teaching literary 
theory to adolescents / Deborah Appleman ; foreword by Arthur
N. Applebee.

· In the middle : new understandings about writing, reading, and 
learning / Nancie Atwell.

· Learning to read critically in teaching and learning / edited by 
Louise Poulson and Mike Wallace.

· Literacy in the secondary English classroom : strategies for 
teaching the way kids learn / Lynn Langer Meeks, Carol Jewkes 
Austin ; foreword by William Strong.

· Making meaning with texts : selected essays / Louise Rosenblatt.

· Using young adult literature in the English classroom / John H. 
Bushman, Kay Parks Bushman.

·  Storymaking and drama : an approach to teaching language and 
literature at the secondary and postsecondary levels / Nancy 
King.
· Practical poetry : a nonstandard approach to meeting content-area standards / Sara Holbrook.
· Word weaving : a creative approach to teaching and writing poetry / David M. Johnson.
· Literature circles : voice and choice in book clubs and reading 
groups / Harvey Daniels.

Teaching Language and Writing

· What a writer needs / Ralph Fletcher

· An introduction to teaching composition in an electronic 
environment / Eric Hoffman [and] Carol Scheidenhelm.

· Blending genre, altering style : writing multigenre papers / Tom 
Romano.

· Cohesive writing : why concept is not enough / Carol Jago.

·  Opening dialogue : understanding the dynamics of language and 
learning in the English classroom / Martin Nystrand, with Adam 
Gamoran, Robert Kachur, & Catherine Prendergast ; foreword by 
Robert Gundlach.

· In the middle : new understandings about writing, reading, and 
learning / Nancie Atwell.

· Keys to creative writing : activities to unlock imagination in 
the classroom / Gerald Fleming.

· Post-process theory : beyond the writing-process paradigm / 
edited by Thomas Kent.

· Power and portfolios : best practices for high school
classrooms / Jim Mahoney ; foreword by James Strickland.

· Process and portfolios in writing instruction / Kent Gill,
editor.

· Ready-to-use reading proficiency lessons & activities : 10th 
grade level / Gary Robert Muschla.

· Socratic seminars and literature circles for middle and high 
school English / Victor J. Moeller, Marc V. Moeller.

· Teaching adolescents to write : the unsubtle art of naked 
teaching / Lawrence Baines, Anthony Kunkel.

· Teaching creative writing : theory and practice / edited by Moira
Monteith and Robert Miles.

· Teaching writing from a writer's point of view / edited by Terry 
Hermsen, Robert Fox.

· The writer's workout book [microform] : 113 stretches toward 
better prose / Art Peterson.

· Thinking through genre : units of study in reading and writing 
workshops 4-12 / Heather Lattimer ; [foreword by Randy Bomer].

· Time for meaning : crafting literate lives in middle and high 
school / Randy Bomer.

· Trauma and the teaching of writing / edited by Shane Borrowman.

· Weaving literature into the writers' workshop / Blanche Lamont.

· Within and beyond the writing process in the secondary English 
classroom / Reade W. Dornan, Lois Matz Rosen, Marilyn Wilson.

· Writer's workshop : reflections of elementary and middle school 
teachers / edited by Bobbie A. Solley.

· Writing with power : techniques for mastering the writing process
/ Peter Elbow.
· Grammar and the teaching of writing : Limits and possiblilities / Rei R. Noguchi.

· Grammar in the composition classroom / Joy M. Reid, Patricia Byrd.

· The teacher’s grammar book / James D. Williams.
· Teaching grammar in context / Constance Weaver

· Lessons to share on teaching grammar in context / Constance Weaver
Teaching Film, Media, Popular Culture, and Technology

· English language arts and reading on the Internet : a resource 
for K-12 teachers / Jim Greenlaw ; Jazlin V. Ebenzer, editor.

· English teaching and media education / Andrew Goodwyn.

· Linking literacy and popular culture : finding connections for 
lifelong learning / Ernest Morrell.

· Hop on pop : the politics and pleasures of popular culture / 
edited by Henry Jenkins, Tara McPherson & Jane Shattuc.

· Literacy and popular culture : using children's culture in the 
classroom / Jackie Marsh and Elaine Millard.

· Media education : literacy, learning, and contemporary culture / 
David Buckingham.

· Teacher education for critical consumption of mass media and 
popular culture / Stephanie A. Flores-Koulish.

· Teaching with technology : rethinking tradition / edited by Les 
Lloyd.

· Technology, reading, and language arts / Jerry W. Willis, 
Elizabeth C. Stephens, Kathryn I. Matthew.

· The tech-savvy English classroom / Sara B. Kajder.

· The use of popular culture materials in teaching English 
composition / Jo Ann Hendrickson.

· Using film in the high school curriculum : a practical guide for 
teachers and librarians / by Kenneth E. Resch and Vicki D. 
Schicker.

· Weaving a virtual Web : practical approaches to new information 
technologies / edited by Sibylle Gruber.

Drama, Theater, and Creative Dramatics

· Creative drama / compiled by Clara A. Pederson.

· Creative drama for the classroom teacher / Ruth Beall Heinig.

· Creative dramatics and English teaching / Charles R. Duke.

· Creative dramatics in the language arts classroom / by Bruce 
Robbins.

· Drama in English teaching / Tricia Evans.

· Practical drama handbook / Rosemary Linnell.

· Readers theatre for young adults : scripts and script development
/ Kathy Howard Latrobe, Mildred Knight Laughlin.

·  The art of drama teaching / Michael Fleming.

· Speaking out : storytelling and creative drama for children / 
Jack Zipes.
Instructional Planning
· How to use standards in the classroom / Douglas E. Harris and Judy F. Carr with Tim Flynn, Marge Petit, and Susan Rigney

· Preparing instructional objectives : a critical tool in the development of effective instruction / Robert F. Mager.

· Writing instructional objectives for teaching and assessment / Norman E. Gronlund.

· An educator’s guide to block scheduling : decision making, curriculum design, and lesson planning strategies / Mary M. Bevevino ... [et al.].

· Thinking inside the block schedule : strategies for teaching in extended periods of time / Pam Robbins, Gayle Gregory, Lynne Herndon.

· What every teacher should know about instructional planning / Donna Walker Tileston.

· Learning and loving it : theme studies in the classroom / Ruth Gamberg ... [et al.], with Gail Edwards.

English Language Arts Assessment
· Alternatives to grading student writing / edited by Stephen 
Tchudi ; NCTE Committee on Alternatives to Grading Student 
Writing.

· Portfolio assessment in the reading-writing classroom / Robert J.
Tierney, Mark A. Carter, Laura E. Desai ; illustrations, Susan 
Myers.

· Using portfolios in the English classroom / edited by Alan C. 
Purves, Sarah L. Jordan, James H. Peltz.
· An English teacher’s guide to performance tasks & rubrics, middle school / Amy Benjamin.
· Assessment in the literacy classroom / Margaret E. Gredler, Robert L. Johnson.
· Knowing literacy : constructive literacy assessment / Peter H. Johnston.
· No contest : the case against competition / Alfie Kohn.

· Punished by rewards : the trouble with gold stars, incentive plans, A’s, praise, and other bribes / Alfie Kohn.

Teaching English as a Second Language
· Teaching English as a foreign or second language : a self-
development and methodology guide / Jerry G. Gebhard.
· Hampton-Brown High Point : success in language, literature, content : the basics : teacher’s edition, grade 6-12

· Access English : building literacy through learning : teacher’s edition, grade 5-12

· Enriching content classes for secondary ESOL students : trainer’s manual, grade 9-12
· Troublesome English : a teaching grammar for ESOL instructors / Richard Firsten, Pat Killian.

.

Teaching English Language Arts to Special Needs Students
· Working with special student in English/language arts [microform]
/ Sharon Sorenson.
· Language lessons for the special education classroom / Jack T. Cole, Martha L. Cole.

· Communication skills for exceptional learners / Margaret S. Webber.
· The dyslexic’s guide to academic achievement / by James E. Woods.
· Teaching struggling readers : how to use brain-based research to maximize learning / Carol A. Lyons.
· Alternatives in understanding and educating attention-deficit students : a systems-based whole language perspective / Constance Weaver.
· Teaching learning disabled students at the secondary school level / Naomi Zigmond ... [et al.].

Humanities Instruction

· Humanities in the English classroom / Hilary Holbrook Taylor
· Creative writing and the new humanities / Paul Dawson.

· Teaching the humanities : essays from the ACLS Elementary and Secondary Schools Teacher Curriculum Development Project / American Council of Learned Societies.

· Against mediocrity : the humanities in America’s high schools / edited by Chester E. Finn, Jr., Diane Ravitch, Robert T. Fancher ; with a foreword by William Bennett.

· Defining the humanities : how rediscovering a tradition can improve our schools : with a curriculum for today’s students / Robert E. Proctor.

· Challenges to the humanities / edited by Chester E. Finn, Jr., Diane Ravitch, P. Holley Roberts ; with an epilogue by William J. Bennett.

Methods of Questioning
· Questioning : a path to critical thinking / Leila Christenbury, 
Patricia P. Kelly.
· Involving students in questioning / Francis P. Hunkins.

· Teacher talk : the knack of asking questions / Richard E. Servey.

· Teaching thinking through effective questioning / Francis P. Hunkins.

· Questioning skills, for teachers / by William W. Wilen.

· Dialogue in teaching : theory and practice / Nicholas C. Burbules.

· Questioning and discussion : a multidisciplinary study / edited by J.T. Dillon.

· Creative questions : lively uses of the interrogative / Natalie Hess and Laurel Pollard.

· Socratic seminars in the block / Wanda H. Ball and Pam Brewer.

· Socratic seminars and literature circles for middle and high school English / Victor J. Moeller, Marc V. Moeller.

· Smart questions : learn to ask the right questions for powerful results / Gerald Nadler, William J. Chandon.

Social Class and Education

· Ghetto Schooling / Jean Anyon

· Keeping Track / Jeannie Oakes

· Class, culture, and race in American schools : a handbook / edited by Stanley William Rothstein.
· Promoting learning for culturally and linguistically diverse students : classroom applications from contemporary research / [edited by] Russell M. Gersten, Robert T. Jiménez.

· Literacy and schooling / edited by David Bloome.

· With literacy and justice for all : rethinking the social in language and education / Carole Edelsky.
· Making inequality : the hidden curriculum of high school tracking / James E. Rosenbaum.

Politics and Education

· Culture wars : school and society in the conservativerestoration, 1969-1984 / Ira Shor.

· What's at stake in the K-12 standards wars : a primer for educational policy makers / edited by Sandra Stotsky.
· The Political construction of education : the state, school expansion, and economic change / edited by Bruce Fuller and Richard Rubinson.

· Rethinking democratic education : the politics of reform / David M. Steiner.

· Official knowledge : democratic education in a conservative age / Michael W. Apple.

· Teachers as intellectuals : toward a critical pedagogy of learning / Henry A. Giroux ; introduction by Paulo Freire ; foreword by Peter McLaren.

· Protecting the right to teach and learn : power, politics, and public schools / edited by James K. Daly, Patricia L. Schall, Rosemary W. Skeele ; foreword by John S. Mayher.

· Educating the "right" way : markets, standards, God, and inequality / Michael W. Apple.

· Schools, vouchers, and the American public / Terry M. Moe.
· High-stakes testing : coping with collateral damage / R. Murray Thomas.

· Corporate support of National education goals / by Ronald E. Berenbeim.

· Why is corporate America bashing our public schools? / Kathy Emery and Susan Ohanian.

· Taming the standards : a commonsense approach to higher student achievement, K-12 / Janet Hurt.

· The schools we deserve : reflections on the educational crises of our times / Diane Ravitch.

· National standards in American education : a citizen’s guide / Diane Ravitch.

· Contradictions of school reform : educational costs of standardized testing / Linda M. McNeil.

· Beyond standards : excellence in the high school English classroom / Carol Jago

· Leaving no child behind? : options for kids in failing schools / edited by Frederick M. Hess and Chester E. Finn, Jr.

· Better teachers, better schools / Marci Kanstoroom and Chester E. Finn ; with a preface by Eugene W. Hickok.

· We must take charge : our schools and our future / Chester E. Finn, Jr.

· The de-valuing of America : the fight for our culture and our children / William J. Bennett.

· Our children and our country : improving America’s schools and affirming the common culture / William J. Bennett.

· The bell curve : intelligence and class structure in American life / Richard J. Herrnstein, Charles Murray.

· Intelligence, political inequality, and public policy / edited by Elliott White.

· The bell curve wars : race, intelligence, and the future of America / Steven Fraser, editor.
· The schools our children deserve : moving beyond traditional classrooms and "tougher standards" / Alfie Kohn.

· The case against standardized testing : raising the scores, ruining the schools / by Alfie Kohn.

Urban Issues and Diversity in Education
· The Skin That We Speak / Lisa Delpit & Joanne Kilgore Dowdy
· Preparing teachers for urban schools : lessons from thirty years 
of school reform / Lois Weiner ; [foreword by Larry Cuban].

· Radical Multiculturalism / Peter McClaren

· The next generation; an ethnography of education in an urban 
neighborhood [by] John U. Ogbu.

· Through ebony eyes : what teachers need to know but are afraid to
ask about African-American students / Gail L. Thompson.

· Ways With Words / Shirley Brice Heath
· The Dreamkeepers / Gloria Ladson-Billings
· The color of school reform : race, politics, and the challenge of urban education / Jeffrey R. Henig ... [et al.].

· Teaching/learning anti-racism : a developmental approach / Louise Derman-Sparks and Carol Brunson Phillips ; foreword by Asa G. Hilliard III.

· Antiracist education : from theory to practice / Julie Kailin.
· Latinos and education:  A critical reader / edited by Antonia Darder

· Education and the new Latino diaspora:  Policy and the politics of identity / Stanton Wortham
· Making race visible : literacy research for cultural understanding / edited by Stuart Greene, Dawn Abt-Perkins ; foreword by Gloria Ladson-Billings ; afterword by Sonia Nieto.

Learning and Schools
· Frames of mind : the theory of multiple intelligences / Howard 
Gardner.

· How students learn : reforming schools through learner-centered 
education / edited by Nadine M. Lambert & Barbara L. McCombs.

· Intelligence reframed : multiple intelligences for the 21st 
century / Howard Gardner.

· Multiple intelligences : the theory in practice / Howard Gardner.

· Standards in the classroom : how teachers and students negotiate 
learning / John Kordalewski ; foreword by Catherine G.
Krupnick.

· The disciplined mind : what all students should understand / 
Howard Gardner.
· Vygotsky’s developmental and educational psychology / Peter E. Langford.

· Cognition, teaching, and assessment / Michael Pressley with Christine McCormick.

· Educational psychology : an integrated approach to classroom decisions / Thomas Fetsco, John McClure.

· Inequality by design : cracking the bell curve myth / Claude S. Fischer ... [et al.].

· Mind in society : the development of higher psychological processes / L. S. Vygotsky ; edited by Michael Cole ... [et al.].

· Classroom Management
 Student-centered classroom management / Beatrice S. Fennimore.

· Classroom management : a proactive approach / Martin Henley.

· Classroom management for middle-grades teachers / C.M. Charles, 
Marilyn G. Charles.

· Creating interactive environments in the secondary school / Lois 
T. Stover, Gloria A. Neubert, James C. Lawlor.

· Detecting and preventing classroom cheating : promoting integrity
in assessment / Gregory J. Cizek.

· Engaging troubling students : a constructivist approach / Scot 
Danforth, Terry Jo Smith.

· Managing secondary classrooms : principles and strategies for 
effective management and instruction / Patricia A. Williams, 
Robert D. Alley, Kenneth T. Henson.

· Managing the adolescent classroom : lessons from outstanding 
teachers / Glenda Beamon Crawford ; foreword by Thomas O. Erb.

· Secondary classroom management : lessons from research and 
practice / Carol Simon Weinstein.

· Teach more and discipline less : preventing problem behaviors in 
the K-6 classroom / Barbara Reider.

· Teaching community : a pedagogy of hope / bell hooks.

EDC 746 Seminar Calendar:

Meeting 1, January 10

· Orientation

· Review of Syllabus

· Discussion of Portfolio Construction

· Review of Calendar

· Discussion of Observations

Meeting 2, January 24

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Lesson and Unit Planning (with Brandon Abdon, Bryan Station High School), 45 minutes

Meeting 3, February 9*  (NOTE:  This is a Thursday special meeting for KTIP orientation with Dr. Sharon Brennan)

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· KTIP, 45 minutes

Meeting 4, February 21

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Classroom Management, 45 minutes

Meeting 5, March 7

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Media Literacy—videos, “The Merchants of Cool”; “The Ad and the Ego”

Meeting 6, March 21

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Designing and Aligning Student Assessments, 30 minutes

· Resume Writing, 15 minutes

Meeting 7, April 4

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Teaching Literature (Literature Circles), 30 minutes

· Applying and Interviewing for jobs, 15 minutes

Meeting 8, April 18

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Teaching Poetry, 45 minutes

Meeting 9, May 2

· ST Issues and Problem Solving, 20 minutes

· Discussion of Readings, 25 minutes

· Media Literacy—video, “The Persuaders”

· Semester Wrap-up

