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GRADUATE BULLETIN COURSE DESCRIPTION

EDA 702 is a study of leadership for the purpose of understanding the nature, requirements, and importance of leadership within educational organizations. Leadership theory is used to inform the discussion about leaders. 

 COURSE CREDIT
3 Semester Credit Hours 

PREREQUISITES

Admission to the EDA department program or consent of the professor.

COURSE OVERVIEW

This is a doctoral-level course that places emphasis on theories that enhance an understanding of leadership perspectives and organizational phenomena. Certification courses for leadership focused on applications of theory to practice; whereas, this course gives precedence to theoretical understanding of school organizations and school leadership. 

The leadership perspectives covered in this course challenge acceptance of conventional structural functional views and leadership and present alternative notions of school organization, governance, and leadership. Demographic, social, economic, and political forces are influencing ideas about the purpose and function of schools and are transforming American education. A variety of recognized educational leaders are questioning basic assumptions of leadership and organizational theory and examining the culture and context of schools. Privileged discourse is challenged and alternative perspectives are proposed that empower educators, parents, and citizens and advance unconventional notions of school organization, governance, and leadership. In this course you will examine these perspectives and evaluate the strengths and limitations not only of the conventional structural functionalist views but also of the alternative perspectives for their relevance to contemporary education’s purposes and context.

In this course, you will be expected to read extensively in the area of leadership, particularly as related to the profession of education. This is a seminar and you should be prepared to engage others in the course in discussions of what you have been reading. The expectation is active student participation in the dialogue of the course, not a lecture course based on an assumption of teacher-led direct instruction.     


This course is the second part of a two-course sequence designed to introduce doctoral students to leadership and organizational theories that have had profound influences on 

managing, leading, and changing modern corporations, schools, and universities.  Although leadership is widely accepted as a cure for organizational problems, it is also widely misunderstood.  Many leadership perspectives fail to recognize that it is relational and contextual and not a simple matter of wielding executive power.  Effective leaders must move beyond overly simplified models of leadership and view problems through multiple frames. Familiarity with organizational and leadership frames and concepts can help students understand the strengths and weaknesses of different perspectives, increase leaders' effectiveness, and help frame possible topics for dissertation research. 


This second doctoral leadership course builds on the pre-scientific (mythical hero), positivistic (structural and human relations frames), and post-positivistic theories (political and cultural/symbolic frames) covered in Leadership I. In Leadership II four additional post-positivistic frames are studied: critical theory, critical-feminist, critica- constructivist, and critica- humanist or postmodern frames. 


Students should note, however, that understanding leadership is still a primary goal of the course. Furthermore, it is an expectation in this course that students will read extensively in the literature relating to leadership and organizational studies and will share the results of this reading during class discussions. To this end, students from the beginning of the course should seek out and read books, articles and other documents that relate to leadership and organizational theory.


In addition to leading discussions of readings on leadership theories and illustrations of those theories in education, students will analyze the relationship of management and leadership and examine the concept of a transformative leader. In all course-related work, students will be asked to identify issues, analyze their root causes, develop a set of theory-based problem solving recommendations, and discuss the strength and limitations of the theoretical concepts used.
STATEMENT OF COURSE OBJECTIVES

The purposes of this course are to prepare students to succeed in the Doctoral Qualifying Examination and to contribute to building a knowledge base that supports dissertation research. The primary objectives of the course include building students' capacity to: 

1.
Understand the changing context of schooling in the United States and its implications for leadership.

2.
Review and critique structural functionalist views of organizational leadership.

 3.
To undertake a scholarly examination of emerging leadership theories and perspectives (including critical theory, critical-feminist theory, critical-constructivist theory, and postmodern/poststructuralist theory) and to discuss the implications of these theories and perspectives for ethical school leadership.

4.
Discuss how these leadership theories may be used to inform and enhance administrative practice and frame research studies.

Frame Theory as Used in EDA 701 and EDA 702
EDA 702 is the second in a sequence of two courses. The first course in this sequence is EDA 701 Leadership in Educational Organizations I. Frame theory is used as a way to organize the content and discussion in both of these courses. The illustration below is intended to help clarify how frame theory is used in the two courses.

EDA 701
	Pre-scientific

(pre-1900)
	Positivistic

(1901-1970s)
	Post-positivistic

(1970-present)

	Myth/Speculative
	Structural/Functional
	Interpretive/Subjectivist

	PRIVATE 
The Epic Leader in History (the Hero)
	Structural Frame
	Human Relations Frame
	Political Frame
	Symbolic/Cultural Frame



EDA 702
	Post-positivistic Frames

(1970-present)

	Interpretive/Subjectivist

	PRIVATE 
 Critical Theory Frame
	Critical-Feminist

Frame
	Critical-Constructivist

Frame

	Critical Humanist Frame

(Postmodern/Poststructuralist)


REQUIRED TEXTS 

Barker, J.A. (1992). Paradigms: The business of discovering the future. New York: HarperBusiness/Harper Collins Publishers.  (ISBN: 0-88730-647-0)  

http://www..barnesandnoble.com   USED  and OUT OF PRINT BOOKS

Rost, J. (1993). Leadership for the 21st Century. New York: Praeger.  (ISBN 0-275-94610-X pbk.)

http://www.barnesandnoble   BOOKSTORE

Foster, W. (1986). Paradigms and promises. Amherst, NY: Prometheus Books. 


(ISBN: 0-87975-366-8)  http://www.barnesandnoble.com    BOOKSTORE

Sergiovanni, T. (1996). Moral leadership: Getting to the heart of school improvement. San Francisco: Jossey-Bass.  ISBN 0-7879-0259-4   http://www.josseybass.com/Wiley CDA/

Shafritz, J., & Ott, S. (2001). Classics of organizational theory  (5th ed.). Belmont, CA: 

Wadsworth , Inc. (ISBN: 0-15-506869-5/PBK)  http://e-catalog.thomsonlearning.com
OTHER RESOURCES:
Suggested readings provide an opportunity for doctoral students to expand their understanding of perspectives discussed in class.

Murphy, J., & Louis, K. S. (Eds.). (1999). Handbook of research on educational 

administration (2nd ed.). San Francisco: Jossey-Bass (ISBN: 0-7879-4340-1). 

Hanson, E.M. (1996). Educational administration and organizational behavior (4th ed.). Needham Heights, MA: Pearson Education. (ISBN: 0-205-18881-8)

Hoy, W., & Miskel, C. (1996).  Educational administration: Theory, research and 

practice. New York: McGraw-Hill.  



University of Kentucky Bookstore: 859.257.6304 or toll free 1-866-6UK-BLUE; Kennedy Bookstore: 859.252.0331.

PRIVATE 
ADMINISTRATIVE COURSE REQUIREMENTS AND POLICIES
The professor will adhere to all University of Kentucky policies pertaining to attendance, make-up tests, cheating/plagiarism, withdrawals, incomplete grades and examinations.  Students are expected to read and understand these policies prior to course work. (See the Graduate School Bulletin http://www.rgs.uky.edu/gs/bulletin/bullinfo.html  and Student Rights and Responsibilities Handbook. http://www.uky.edu/StudentAffairs/Code/part2.html ).   Specific policies that pertain to the course include:

Attendance:
The student is expected to attend all seminar classes as a genuine and informed participant.  Participation is a criterion for a grade in the course.  Students who are unable to attend class because of illness, a death in the immediate family, professional obligations, religious holidays, or other circumstances determined by the professor as reasonable cause for nonattendance may arrange to make up work from the missed class. Prior to the absence (unless prevented by unforeseen circumstances), students missing class are to provide the professor with an e-mail message stating the date and the reason for absence. In addition, they are responsible for having another student collect handouts and notes from the missed class session. 


Absences for reasons other than those stated above will result in reduction in the student's grade for class participation up to 10% of the total grade for the class. 
Absences in excess of four (4) class meetings or 20% of the class during the semester may result in the professor requesting the student take a W (withdraw) or I (incomplete) for the course.

Completion of Assignments 

The student is expected to carry out all required work and take examinations at class periods designated by the professor.  In instances in which students have an absence that meets the above acceptable reasons for absence, the professor will make appropriate arrangements for students to make up work, submit papers, and take examinations.  However, the student is responsible for making the necessary contacts to schedule such work.

Submitting Assigned Work Late

No penalty will be assessed for late work if the professor approves the reason for a late assignment in advance of the due date. Reasons for approval are defined primarily by the acceptable reasons for absence.  Grades for papers submitted late without approval for a date change by the professor will be reduced one full letter grade below what is earned. 

Using Blackboard

The course requires each student to use Blackboard electronic course support material.  This site holds copies of the syllabi, instructional materials, and external links included in reading assignments.  In addition, grades are posted to Blackboard and may be viewed individually by students as a record of progress.  To access Blackboard, key in http://ecourses.uky.edu on the Internet; you will then log into the site with your user ID and password.  If you have previously used Blackboard, use the same ID and password.  You may change your password after the class begins and you are properly logged into the system.

Standards for Written Work

All written work must be prepared with a computer word processing program, and the printed copy is to be professional in appearance with a type font that is easily read (12 pt. Times Roman or 11 or 12 point Arial). Single-spaced copy should be double-spaced between paragraphs with block or indented paragraphs.  Double-spaced copy should have indented paragraphs with no extra spacing between paragraphs.  Reference citations in text, a reference list of sources of information, and writing techniques are to conform to the 5th edition of the Publication Manual of the American Psychological Association (APA).  If you have questions about how to apply the APA guidelines, talk with your professor.  After completing your work, use the spelling and grammar check of your word processing package and then read your work carefully to improve the clarity and make all corrections before submitting it. The course supports doctoral-level scholarship, and students are expected to improve and refine their skills in verbal and written expression through course assignments.

EVALUATION AND COURSE GRADING

Your grade for this course will be based upon the professor's judgment regarding the quality of your performance in the areas noted below.  The relative weight given to each of these areas in determining your grade is indicated.  Note: The professor's assessment is based on 

each student's informed application of ideas and concepts from assigned readings to class discussions, written papers, and other assignments.
	PRIVATE 

Assignments
	Relative Weight
	Due Date

	Participation in seminar discussions

Written reaction briefs of three leadership theory seminars

Leadership of a class seminar

Literature review of a leadership theory

Final examination

GENERAL MARKING SYSTEM


	10%

30%

25%

25%

10%
	Ongoing

Next class

Scheduled date

Oct. 31

Dec. 9


A grading curve will not be used to determine letter grades.


A = 90‑100  represents exceptionally high achievement as a result of aptitude, effort, and



 intellectual initiative. It is valued at four grade points for each credit hour.


B = 80‑89   represents a high achievement as a result of ability and effort. It is valued at



three grade points for each credit hour.


C = 70‑79   represents average achievement. It is valued at two grade points for each credit



hour.


E = 0‑ 59   represents unsatisfactory performance and indicates failure in the course. It is



valued at zero (0) grade points and zero (0) credit hours.

MODE OF INSTRUCTION


1. Lecture, 10%


2. Class discussion and activities, 90%

ASSIGNMENTS

Class and Seminar Participation

The course is a seminar format; students are expected to read text assignments and to study additional resources to enhance their knowledge of the topics discussed. Part of the doctoral qualifying examination will be on leadership, and the research and study that you do in this class will help prepare you to respond to that component, as well as help you to develop a comprehensive repertoire of leadership frames and theories.

Reaction Briefs on Leadership Theory Seminars (3 of the 4)

Each brief should be a maximum of two double-spaced pages in length and will be based on an understanding of readings and class discussion for one seminar session. Each brief will (1) identify the major elements of the theory/perspective studied—a concise overview and discussion of the major components of the theory, (2) a reflection on how this theory/perspective may be applicable to improving leadership in educational organizations, and (3) identification of strengths and weaknesses of the theory/perspective.  A format for writing these briefs is at the end of the syllabus.  If a student makes less than 95, a brief may be revised and resubmitted one time. Both scores will be averaged for the final score.

Leadership of a Class Seminar

Each student will prepare for and lead one class seminar. Selection of the seminar topic will be determined at the second class session. The seminar leader is responsible for an in-depth study of the topic, including study of the required and suggested readings.  Each student will have up to an hour and a half to two hours for the seminar. The student may design the session in a variety of formats but should include group involvement, handouts and/or visuals. The goal is to ensure that each participant understands the major concepts and components of the theory and can identify examples of the theory that relate to a school context.  

Literature Review of a Leadership Theory

This written assignment is correlated with the leadership of a class seminar. The paper should be organized similar to that required for a literature review in a dissertation.  Although the extent of the literature reviewed for the topic of the seminar will be more abbreviated, the content should begin with an introductory paragraph, followed by subdivisions set up by major concepts, and concluding with a summary paragraph or paragraphs.  An approximate length of the paper would be 8 to 10 pages, including a title page, table of contents (with headings, subheadings, and page numbers), and a reference list (including references for text citations). The paper will follow APA format.  A format is given at the end of this syllabus. Students may resubmit the paper one time if the grade is less than 90. The grade on the resubmission and the original grade will be averaged for a final grade on the paper.

Final Examination

The final examination will be based on study guides posted to Blackboard following each class session and will consist of objective responses—matching authors with major theories or perspectives and matching concepts with theories or perspectives. In addition to the objective questions, students will write a brief response to an essay question that compares and contrasts management and leadership.  Study and preparation for the examination should reinforce concepts and major writers in the field of leadership and, thus, help prepare you for the leadership portion of the qualifying examination.

RETURN OF PAPERS

Papers will be returned in a timely manner and discussed in class to contribute to the teaching and learning process.  Students are encouraged to submit papers using e-mail with a Word attachment. In most cases, e-mail is the most efficient way to contact your professor with questions.

STUDENT COURSE EVALUATION

At the close of the semester, students will be asked to complete a University of Kentucky teaching evaluation questionnaire that focuses on teaching, instructional processes, and general substance of the course.  Student responses will be anonymous.

COURSE TOPICS

Paradigms, Changing Social Contexts, Critical Theory, Critical Feminist Frame, Critical Constructivist Frame, A Learning Organization, Moral Leadership, Postmodern/Poststructuralist Perspectives, Reflection on Leadership, and Ethical Leadership and Management


DISCUSSION TOPICS, ASSIGNMENTS, AND EXAMINATIONS
1) Sept.  2 
INTRODUCTION AND COURSE OVERVIEW


Overview and discussion of pre-scientific, positivistic, and post-positivistic leadership frames


Paradigms and paradigm pioneers

2) Sept.  9
A CRITIQUE OF LEADERSHIP STUDIES


Required Readings

Rost, J. (1993). Leadership for the twenty-first century.


Chap. 1: The problem with leadership studies



Chap. 2:  An overview of leadership studies


Chap. 3:  Definitions of leadership: 1900-1979


Chap. 4: Leadership Definitions: The 1980s



Suggested Readings 

From Blackboard External Links:


“An Intellectual History of Leadership Studies: The Role of James McGregor Burns” by Georgia Sorenson, University of Maryland

3) Sept. 16
 LEADERSHIP, MANAGEMENT, AND ETHICS


Required Readings

Rost, J. (1993). Leadership for the twenty-first century.

Chap. 5: The nature of leadership

Chap. 6: Leadership and management

Chap. 7: Leadership and ethics in the 1990s

Chap. 8: Leadeership in the future

Suggested Readings


Katz, D., & Kahn, R. (2001). Organizations and the systems concept. In J.M. Shafritz & J.S. Ott (Eds.). Classics of organizational theory (5th ed., pp. 257-267). Fort Worth: Harcourt College Publishers. (Original work published 1966)

4) Sept. 23 CHANGING SOCIAL CONTEXTS: DEMOGRAPHICS, ETHNICITY, 


RACE, AND GENDER

Required Readings


Reyes, P., Wagstaff, L.H., & Fusarelli, L.D. (2000). Delta forces: The changing fabric of American society and education. In J. Murphy & K.S. Louis (Eds.). Handbook of research on educational administration (2nd ed., pp. 183-201). San Francisco: Jossey-Bass.


Björk, L. (2003). Systems thinking and leadership in complex organizations. Abstracted from Chance, P., & Björk, L., Social dimensions of public relations. In Kowalski, T. (2003). Public relations in schools, 3rd ed.  (pp. 1-17). Upper Saddle River, NJ: Merrill-Prentice Hall


Suggested Readings


Shakeshaft, C. (2000). The struggle to create a more gender-inclusive profession. In J. Murphy & K.S. Louis (Eds.). Handbook of research on educational administration (2nd ed., pp. 99-118). San Francisco: Jossey-Bass.


Logan, J.P. (1999). An educational leadership challenge: Refocusing gender equity strategies. The AASA Professor, 22(4). 

5) Sept. 30 CRITICAL THEORY: REFLECTIONS ON ADMINISTRATIVE THEORY


Required Readings


Foster, W. (1986). Paradigms and promises: New approaches to educational administration.


Chap. 1: Administration as a moral science


Chap. 3: Paradigms and promises: Reviewing administrative theories.


Chap. 4: Foundations for critical analysis


Chap. 5: Radical reconstruction of schooling

6) Oct.  7  CRITICAL THEORY (Continued)



Required Readings



Foster, W. (1986). Paradigms and promises: New approaches to educational administration.


Chap. 6: Critical perspectives on organizational theory



Chap. 7: Organizational Change



Chap. 8: Leadership



Chap. 9: Praxis: Action working with theory



Suggested Readings


Apple, M. (1986). Teachers and texts: A political economy of class and gender relations in education. NY: Routledge and Kegan.



Agger, B. (1993). Toward a postmodern feminist critical theory. Westport, CT: Praeger.

7)  Oct. 14 (No class meeting; individual research or group meetings to work on Literature Review assignment)

8)  Oct. 21 FEMINIST CRITIQUE

Required Readings
Riehl, C., & Lee, V. (1996). Breaking the silence: Feminist contributions to educational administration. In Leithwood, K., et al., (Eds.). International handbook of educational leadership and administration (pp. 997-1042). Dortrecht: Kluwer Academic Publishers.

Suggested Readings

Acker, J. (1992). Gendering organizational theory. In Shafritz, J., & Ott, S. (2001). Classics of organization theory, 5th ed., pp. 391-399.

Blount, J. (1994). One postmodern feminist perspective on educational leadership: And ain’t I a leader? In Maxey, S., Postmodern school leadership: Meeting the crisis in educational administration. Westport, CT: Praeger.

9:  Oct. 28
COMMUNITARIAN PERSPECTIVE

Required Readings
Beck, L., & Foster, W. (1999). Administration and community: Considering challenges, exploring 

possibilities. In J. Murphy & K.S. Louis (Eds.). Handbook of research in educational 

administration (2nd ed.). San Francisco: Jossey-Bass, pp. 359-384.

10) Nov. 4 THE CONSTRUCTIVIST LEADER

Required Readings
Walker, D., & Lambert L. (1995). Learning and leading theory: A century in the making. In Lambert, et al. The constructivist leader. NY: Teachers College Press, pp. 1-27.

Lambert, L. (1995). Toward a theory of constructivist leadership. In Lambert et al. The constructivist leader. NY: Teachers College Press, pp. 28-51.

11) Nov.  11 LEADERSHIP IN LEARNING ORGANIZATIONS

Required Readings



Senge, P. (1990). The fifth discipline: A shift of mind. In Shafritz, J., & Ott, S. (2001). Classics of organization theory, 5th ed., pp. 451-459.



Senge, P. (1995). On schools and learning organizations.



Suggested Readings


Senge, P. (1990). The fifth discipline.

12) Nov. 18 MORAL LEADERSHIP

Required Readings

Sergiovanni, T. (1992). Moral leadership: Getting to the heart of school improvement. San Francisco: Jossey-Bass, Chapters 1-5.

13) Nov. 25 MORAL LEADERSHIP

Required Readings


Sergiovanni, T. (1992). Moral leadership: Getting to the heart of school improvement. San Francisco: Jossey-Bass, Chapter 6—Epilogue.

14) Dec. 2 
POSTMODERN/POSTSTRUCTURAL PERSPECTIVES



Required Readings


Berquist, W. (1993). Postmodern thought in a nutshell: Where art and science come together. In Shafritz, J., & Ott, S. (2001). Classics of organization theory (5th ed.), pp. 477-489.



Suggested Readings



Maxey, S. (1994). Postmodern school leadership: Meeting the crisis in educational administration.  Introduction, pp. 1-13.



Starratt, R. (1996). Transforming educational administration: Meaning, community, and excellence. NY: McGraw-Hill.  Chapter 4: Contested meaning.

15) Dec.  9  Final Examination. All papers due.

UNIVERSITY OF KENTUCKY

College of Education

Department of Administration and Supervision

Name:

Assignment:

Date:

Grade/Points:

Rewrite Grade/Points:

EDA 702—Seminar in Administration: Leadership in Educational Organizations II

Leadership Brief: (Seminar date)

TOPIC OF SEMINAR

Begin with an introductory paragraph that introduces the topics to be covered in the paper. (not preceded by a subheading)
(5 points)

Description and Major Components  ( 25 points)

Provide a concise overview of the theory and/or perspectives and the major elements. Include the names of at least one or two authors associated with the theory or perspectives.

Reflection on Applicability of the Theory to Educational Organizations   (25 points)

Provide a reaction to the theory or perspective including a grounded rationale for your position (use support from your readings). 

Critique of Strengths and Limitations   (25 points)

Analyze the theory and present a concise description of what others have said and/or how it may be useful or not for practitioners and researchers. Specify its strengths and weaknesses.

Summary   (20 points)

Summarize the main points made in each of the previous sections and provide concluding remarks.

FORMAT AND COMPONENTS FOR 

LITERATURE REVIEW OF A LEADERSHIP THEORY

The format to follow will be provided in a handout and will follow the APA Style Manual and dissertation guidelines for the paper, the table of contents, and the reference list.

Components 
Title Sheet

(5 points)

Table of Contents
(10 points)

Literature Review to include:


Title:    (Example: Literature Review of Postmodernism)
(2 points)


Opening paragraph with a few statements about the theory and how the discussion is 

organized.
(8 points)


Side Headings of major component divisions (Should relate to major components of the theory as opposed to separate descriptions from different literature sources—the literature should be integrated into the major component sections) (At least two major divisions are essential.

Paragraph subheadings as needed within the description of detail for each major component. (For any subheadings, a minimum of two within a section are required.)

A closing summary briefly describes major points from the review.  (10 points)

References  
(10 points)

(55 points)
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