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INTRODUCTION

A. The institution

The University of Kentucky is a land grant institut founded in 1865 as part of the Morrill
Land Grant College Act as the Agricultural and Meulsal (A&M) College of Kentucky. The
university awarded its first bachelor's degree 869; master’s degrees were granted in 1876.
After several name changes, it became the Uniyes§iKentucky in 1916 and awarded the first
doctorate in 1925. Sixteen colleges and the Gitadsehool awarded more than 5000 degrees
during the 2005-2006 academic year. Preparati@dotators began in a normal school in
1880; the College of Education was created in Mi#3 a four-year preparation program.

The university is one of 90 public research extemsiniversities and one of only seven
universities in the United States with a teachind eesearch campus and medical campus in one
central location. It ranks 24among public research universities in funded meseaMore than
27,000 students were enrolled in fall 2006, withpétcent in undergraduate programs. Females
make up 51.2 percent of the undergraduate enrotlar@h58.7 percent of the graduate
enrollment. Eighty-three percent of the studettend full-time and Kentucky residents account
for 77 percent of the enroliment.

The Kentucky General Assembly passed House Biill 1997, establishing a goal for the
university to become one of the nation’s top 20luiesearch institutions by 2020. The
university submitted a Top 20 Business Plan todGbaeral Assembly at its last session and
received $20.9 million in additional state fundinigcreasing student enroliment, adding new
faculty lines and increasing the number of advisord support staff to improve student retention
are among recent achievements toward meeting gb#iss initiative.

The university is located in Lexington, the couséat of Fayette County, in the Bluegrass
Region of the state. The county’s 270,000 resglegpiresent more than half of the immediate
metropolitan population of more than half a millioApproximately 88 percent of state residents
are white and not Hispanic. Persons of color magkehout 10% of the population and a
language other than English is spoken in 4 perakthite households.

The state’s population of 4.2 million ranks"™2é the United States and grew at a slower pace
than the rest of the nation during the last sixyedts median income ranks"&ith more than
16 percent of the residents living in poverty. &w@areas are experiencing a net loss of
population while urban areas have recorded slightsy The Kentucky Education Reform Act
of 1990 resulted in substantial progress in P-hdals. However, the state still lags behind
much of the country on measures of educationalessccHigh school graduates make up less
than 75 percent of the population; fewer than 't of those 25 and older have bachelor’s
degrees or higher.

B. The unit

The unit at the University of Kentucky is definesithe College of Education and the educator
preparation programs located in the Colleges ofdAjure, Arts and Sciences, Communication
and Library Sciences, Fine Arts, Health SciencesSwcial Work. Educator preparation is an

institution-wide activity, with the dean of the Gxge of Education designated as the unit head.
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Individual program faculties, which are collabovatgroups comprised of education faculty,
university faculty from content areas, practitiam&om schools and agencies, and undergraduate
and graduate candidates govern their respectivgrgames. Their responsibilities extend to
developing and revising courses and programs, imghting unit policies, conducting unit
assessments and using data to revise programse iBh&o teacher education council. The
director of the Office of Academic Services anddrea Certification convenes the chairs of the
program faculties monthly.

The unit offers 24 initial programs at the bach'sland master’s levels, 12 programs for the
continuing preparation of teachers, 11 program®fioer school personnel and two graduate
programs leading to endorsements . EnrolimertienGollege of Education in fall 2006
included 1528 fulltime and 129 part time undergetda and 348 fulltime and 451 part time
graduate students. Those preparing to teach agettendary level enroll in the Master’s Initial
Certification (MIC) program after completing baoté$ degrees in content areas of English,
mathematics, science, or social studies. Enrolteeneducator preparation programs in the
other six colleges were reported as 230 at theriachelor’s level, 10 at the initial master’s
level, 49 in advanced teacher preparation, andribgher school personnel programs.

The unit employed 120 professional education fgaualfall 2007 across the seven colleges,
including 76 with tenure, 41 in tenure track pasis, and three not on tenure track. Ninety-one
were faculty in the College of Education and 29em@rofessors and lecturers in the other six
colleges. Thirty-eight part time instructors aridgtaduate teaching assistants were employed to
teach courses and/or supervise candidates indigidriences and clinical practice. Nine
administrators direct the work of the unit.

The corrected chart below lists programs offeredhieyunit. All are within the College of
Education except the following: College of Agrituk (Agriculture Education and Family and
Consumer Sciences Education), Arts and Sciencest@viaf Arts in Teaching World Languages
and Advanced Study in Content Areas), Communicaiwh Library Sciences (School Media
Librarian Preparation), Fine Arts (Art Educatiordaviusic Education), Health Sciences
(Communication Disorders) and Social Work (Schamti&l Work Preparation). The School
Psychology program is accredited by the Nationao&gtion of School Psychologists through
2009, the communication disorders program is ate@dy the American Speech-Language-
Hearing Association through 2013, and the musigianm received continuing accreditation
from the National Association of Schools of Mus12006

The master’s degree program in moderate and sdisakilities can be completed via distance
learning technologies. During 2006-2007, 24 caatgisl enrolled via distance learning and 16
selected the on campus option for courses. Algasgents are identical for both groups, with
the same instructor grading all assignments usiagame guidelines. Disaggregated data were
provided by the institution. Team members intemad four candidates and read sample
portfolios that documented the progress for thisgadce learning candidates on continuous
assessment standards.

The most recent NCATE visit occurred in 2000. S8ittee visit, the unit extensively revised the
conceptual framework, adding components on resegkgaiming and leadership. The Center for
Educator Preparation Information Systems (CEPIS) egtablished in 2003 to promote the
development of a web-based information system.ifitreased expectations for research due to
the institutional Top 20 initiative led to a redioct in faculty work load. New faculty and
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advisors have been employed to meet other godlsedfop 20 program. Technology has been
added to classrooms and laboratories and comphagesbeen upgraded for faculty, staff and
candidates.

The unit dropped the English as Second Languagersehent since the last visit and
resubmitted the school social work program whicls approved by the Education Professional
Standards Board in April 2003.



Award Level Program Number Agency or Program State National
(e.g., Bachelor’'s Level (ITP of Association Report Approval Recognition
Program Name or Master’s) or ADV)* Candidate Reviewing Programs Submitted Status (e.g., Status by
s Enrolled (e.g., State or for Review approved or NCATE**
or NAEYC) (Yes/No) provisional)
Admitted
Agriculture Education (5-12) Bachelor’s ITP 30 $tat Yes In compliance Not applicable
Agriculture Education (5-12) Master’'s ITP 2 State esY In compliance Not applicable
Art Education (P-12) Bachelor’s ITP 58 State Yes cémpliance Not applicable
Business and Marketing Master’'s ITP 6 State Yes In compliance Not applicable
Education (5-12)
Dance Education (P-12) Bachelor’s ITP 2 State Yes n compliance Not applicable
Elementary Education (P-5) Bachelor's ITP 567 State Yes In compliance Not applicable
Elementary Education (P-5) Post-Bachelor’'s ITP 9 ateSt Yes In compliance Not applicable
English Education (8-12) Master’'s ITP 18 State Yes In compliance Not applicable
Family and Consumer Sciences| Bachelor’s ITP 23 State Yes In compliance Not ajatile
Education (5-12)
Family and Consumer Sciences| Master’'s ITP 3 State Yes In compliance Not applieab
Education (5-12)
Foreign Language Education Master’'s ITP 5 State Yes In compliance Not applieab
(French, German, Latin,
Russian, Spanish) (P-12)
Health Education (P-12) Bachelor’s ITP 10 State Yes In compliance Not applicable
Integrated Music Education (P- | Bachelor's ITP 119 State Yes In compliance Not izaple
12)
Interdisciplinary Early Bachelor’s ITP 59 State Yes In compliance Not atile
Childhood Education (B-P)
Interdisciplinary Early Post-Bachelor’s ITP 7 State Yes In compliance Noptiaable
Childhood Education (B-P)
Mathematics Education (8-12) Master’'s ITP 11 State Yes In compliance Not applicable
Middle School Education (5-9) Bachelor’s, Post- ITP 109 State Yes In compliance Not applicabl
Bachelor’s
Physical Education (P-12) Bachelor’s ITP 140 State Yes In compliance Not applicable
Science Education (Biological | Master’s ITP 9 State Yes In compliance Not applieab
Science, Chemistry, Earth
Science, Physics) (8-12)
Social Studies Education (8-12) Master’'s ITP 16 teSta Yes In compliance Not applicable
Special Education, LBD (P-12) Bachelor’s ITP 72 tSta Yes In compliance Not applicable
Special Education, LBD (P-12) Post-Bachelor’s ITP 9 State Yes In compliance Not applicable
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Special Education, MSD (P-12) Bachelor’s ITP 43 tSta Yes In compliance Not applicable
Special Education, MSD (P-12) Master’'s and Alt ITP 17 State Yes In compliance Not applicabl
Certification
Award Level Program Number Agency or Program State National
(e.g., Bachelor’'s Level (ITP of Association Report Approval Recognition
Program Name or Master’s) or ADV)* Candidate Reviewing Programs Submitted Status (e.g., Status by
s Enrolled (e.g., State or for Review approved or NCATE**
or NAEYC) (Yes/No) provisional)
Admitted
Advanced Teacher Preparation
Agriculture Education (5-12) Master’s, Rank | ADV 23 State Yes In compliance Not applicable
Art Education (P-12) Fifth-Year, ADV 2 State Yes In compliance Not applicable
Master's, Rank |
Arts and Sciences Master’s, Rank | ADV 0 State Yes In compliance Not applicable
Elementary Education (P-5) Fifth-Year, ADV 23 State Yes In compliance Not applicable
Master’s, Rank |
Family and Consumer Sciences| Master’s, Rank | ADV 6 State Yes In compliance ldpplicable
Education (5-12)
Interdisciplinary Early Fifth-Year, ADV 10 State Yes Approved May | Not applicable
Childhood Education (B-P) Master’s, Rank | 2007
Middle School Education (5-9) Fifth-Year, ADV 1 State Yes In compliance Not applicable
Master's, Rank |
Music Education (P-12) Master’s, Rank | ADV 9 State Yes In compliance Not applicable
Physical Education and Health | Fifth-Year, ADV 5 State Yes In compliance Not applicable
Education (P-12) Master’s, Rank |
Secondary Education (8-12) Fifth-Year, ADV 3 State Yes In compliance Not applicable
Master's, Rank |
Special Education, LBD/MSD Fifth-Year, ADV 56 State Yes In compliance Not applicable
(P-12) Master’s, Rank |
Special Education, Director (P- | Post-Master’s ADV 6 State Yes In compliance| Notlaaple
12)
Other School Personnel Preparation
Career and Technical Education| Master’s ADV 0 State Yes In compliance Not applieab
Principal
Career and Technical Education| Master’s ADV 2 State Yes In compliance Not applieab
Supervisor
Communication Disorders (P- Post-Master’s at ADV 43 State Yes In compliance Not applicable
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Instructional Systems Design Master’s, Rank | ADV 12 State Yes In compliance Bpplicable

(P-12)

School Media Librarian Master’'s ADV 72 State Yes In compliance Not apiea

Certification (P-12)

School Media Librarian Rank Post-Master’s, ADV 2 State Yes In compliance Not applicable

Change (P-12) Rank |

School Principal (P-12) Master’s, Rank | ADV 30 tBta Yes In compliance Not applicable

School Psychology (P-12) Specialist ADV 50 State sYe In compliance Nationally
Recognized by

NASP

School Social Worker Post-Master’'s ADV 35 State Yes In compliance Not applicable

School Superintendent Post-Master’'s ADV 16 State s Ye In compliance Not applicable

Supervisor of Instruction Post-Master’s ADV 5 State Yes In compliance Not applicable

Graduate Programs Leading to Endorsement

Instructional Computer Post-Master’s ADV 2 State Yes In compliance| Notlaple

Technology (P-12)

Reading and Writing (P-12) Master’'s ADV 11 State sYe In compliance Not applicable




C. The visit

The visit was conducted under conditions in the NEACentucky protocol. The Education
Professional Standards Board (EPSB) reviewed apobaed all programs prior to the visit. A
team of six NCATE and five state BOE members wassted by two representatives from the
EPSB. An observer from the Kentucky Education Asgmn attended all team meetings and
assisted with interviews.

References to the unit in the institutional re@ontl supporting information were sometimes
limited to the College of Education. Documentshiea exhibits provided data on programs,
faculty, candidates, and graduates from progranadl seven colleges; team members
interviewed representatives from all colleges.

No unusual circumstances occurred during the visit.
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CONCEPTUAL FRAMEWORK

The Unit and University Mission Statements

The unit’s conceptual framework describes the visibUniversity of Kentucky to be, “one of

the nation’s 20 best public research universitieBie unit has translated that mission to the unit
level and the conceptual framework mirrors theitason’s emphasis of research, teaching and
learning. The unit’'s stated mission is to “exp#mel knowledge of teaching and learning...to
prepare college professionals for a variety ofsateeducational settings and community
agencies.” The four elements described in thésupitilosophy: research, reflection, learning,
and leading further reveal the values of the ulhiese elements serve as themes to focus
program faculty effort to accomplish the statediingonal goals.

Knowledge Bases

The knowledge bases apply to all unit educatorgman programs and explain the unit’s
perspective on research as it applies to teaclmelidze and education faculty at a research
extensive university. The No Child Left Behind Aatd National Research Council (NRC)
publications led to discussions that resulted defnition of what the unit faculty consider
rigorous and scientific research appropriate foogaition and reward; it embraces a range of
research methodologies appropriate for the unigsiplines. Reflection remains a theme from
the previous version of the conceptual framewaskj@es practitioner inquiry. Learning and
leading were selected as new themes to the coradd@mework, with learning an obvious
theme for a college of education, but reiterateshtow the faculty’s efforts to balance teaching
with the theme of research and so to maintain @nogpiate focus on instruction and pedagogy
within a teaching college. While the faculty dd sbare a single theoretical view of instruction,
“learning was selected as one of the four majorgmmments of our conceptual framework to
underscore our commitment to the many facets ohieg.” Leading is described as a
commitment to produce candidates who will provieleders for the professions produced in the
unit as well as citizen leaders for the good ofgheater community.

Alignment with Standards and Dispositions

The Kentucky New and Experienced Teacher Standtrednterdisciplinary Early Childhood New and
Experienced Teacher Standards, the Interstate Sthaders Licensure Consortium Standards and
Technology Standards for School Administratorstieestated proficiencies selected to determine
program outcomes and are clearly aligned to conbogectives in syllabi and in the evaluations of
programs and candidates. Programs are also altgrtee respective specialized professional
associations (SPAs) and agencies that accreditgresgin music, communication disorders, and school
psychology. In addition to external standards,uhi has selected five functional skills and disposs

to evaluate the unit’'s progress in meeting unitiastitutional goals, includingffective communication
operationally defined as effective and approprea@municationgonstructive attitudeslescribed as a
philosophy of teaching and learnirigiowledge and understanding of subject ma#ippropriate and
effective interactions with diverse groups of ajjees, administrators, students, and parents in
educational settinggndcommitment to ethical behavior.

The NCATE themes of commitment to diversity anchtestogy are also evident in the
conceptual framework. The university and the ghdre diversity as a central theme with
organizational structures and resources provideddet the goal of a diverse campus. Since the
last visit, the unit created the Office of EquitydaDiversity staffed by a full-time director.
Working with a consultant, the unit also added hitg signature assignments in teacher
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preparation programs. The university added twititmle advisors to work with diverse
candidates and increased scholarship dollars éosdéime. A commitment to technology is
demonstrated by resources and many activitiessibae the last visit the unit has funded smart
classroom technology in all classroom and confereaoms in the college. The unit also staffs
an Instructional Technology Center, which is respole for technology in offices, computer
labs, and classrooms.

The System for Assessment

Candidate performance is assessed using a vafiebuose embedded assignments, including
traditional assessments such as ACTE, SAT, PraxisSRE for admission and Praxis Il for
completion. Additional data measuring teacherddaais and unit dispositions are collected at
three transition points in each program: admisgieigntion, and completion. The data from
these assessments are stored in a technology sgsteare aggregated and used to make
candidate, program, and unit decisions. The ap@tegpgoverning bodies review the data at
each level and use it to make decisions to mopitogress in attaining the mission of unit and
institution.

Development of and Revisions to the Conceptual Fragavork

The conceptual framework began in 1992 with thepido of the theme “The Teacher as
Reflective Decision Maker” approved by the Fac@tyuncil, Administrative Council, Program
Faculty Chairs Group, and unit faculty. BetweeB2.8nd 2003, the conceptual framework was
reviewed and approved by faculty at annual unitewigtreats. In 2003, the functional skills and
dispositions were added at the same time that anodaculty revised admissions, retention, and
completion policy. With a new institutional missiannounced in 2005, the unit's mission
statement was revised to better align with thaturgin’s increased emphasis on research. At
the same time, the unit’'s theme was broadenedrepd?ing Professional Educators as
Reflective Decision Makers.” As a final and magtep in 2006, the theme of “Research and
Reflection for Learning and Leading” was developed approved, again emphasizing and
aligning with the institution focus on research &edoming a top national public research
institution. During each review and revision loé ttconceptual framework, members of the
professional community and university faculty weoasulted for contribution and provided
feedback to the process. The unit’s standing g@aree structure provided approval of the
conceptual framework each time the conceptual freonle was revised. School-based educators
are standing members of the Program Faculty coraesithnd so were an integral part of the
approval process.

Coherence of the Conceptual Framework

During the BOE visit the unit was in transition ivihe new theme of “Research and Reflection
for Learning and Leading,” adopted in 2006, atmasistages of implementation in its programs.
The unit faculty were well aware of the changedoemtual framework and were able to
articulate its beliefs during both interviews andinit documents. Program submissions
included an alignment statement and the concefrarakework was included as a part of all
observed syllabi. Arts and Sciences faculty algoressed an understanding of the unit’s
conceptual framework as they described their colialive activities with unit faculty in areas
such as grants and projects which provided occdsidiaculty members to share beliefs and
efforts to improve education at the PK-12 levdlairing interviews, candidates expressed their
direct knowledge of the themes of the conceptaahéwork and were able to describe how they
created projects and assignments demonstratint¢nges in the development of lessons,
portfolio items, philosophies and projects at thiéal level, and at the advanced level in school-

12



based projects, research projects, and as demiauaktnastandards-based portfolios. The school-
based educators who worked with the unit facultyupervise student teachers and practicum
candidates and those who served on the Progranity-aommittees also expressed knowledge
and understanding of the conceptual framework dunterviews. Cooperating teachers were
aware of the conceptual framework and reportedithads included in the student teaching
information packet.

Assessment of the Conceptual Framework

The conceptual framework is aligned to unit funeéibskills and dispositions, unit technology
standards and performance standards of the progfidrasstandards required by Education
Professional Standards Board (The Kentucky Newkapkrienced Teacher Standards, the
Interdisciplinary Early Childhood New and ExperiedcTeacher Standards, the Interstate School
Leaders Licensure Consortium Standards, and Teogp@tandards for School Administrators)
are aligned to program curricula as documentedopyaved Program Submissions. The
assessment of the unit’s skills and functional aé$jpons at admission, retention and exit
programs are documented for each program and ategon the unit’s electronic exhibit
webpage. A narrative is also posted for each progtescribing how each uses aggregated data
for program improvement. The themes of the conmdgtamework (Research and Reflection

for Learning and Leading) are evident in initiabgram fieldwork with the evaluation of the
candidate’s quality of reflection and leadershipinitial programs, candidates are described as
consumers of research. In advanced programs robsisahe focus of course-embedded

projects and exit assessments. Each year tharedpportunity for advanced candidates to
present their research at a research conferenhdwatother research universities.
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STANDARD 1: CANDIDATE KNOWLEDGE, SKILLS, AND DISP OSITIONS

Candidates preparing to work in schools as teacloersther professional school personnel know ang
demonstrate the content, pedagogical, and profaasimowledge, skills, and dispositions necessary|
help all students learn. Assessments indicatediadlidates meet professional, state, and institafio
standards.

—

Level: Initial and Advanced
A. Content knowledge for teacher candidates

Teacher candidates know the subject matter thgtplam to teach and are able to explain
important principles and concepts delineated ifigasional, state, and institutional standards.
Candidate presentations at the Sunday eveningrEestsion and faculty, candidate, university
supervisor, cooperating teacher and area schosbpeel interviews during the site visit
documented data in the institutional report andlatdr Knowledge of content and the unit’s
conceptual framework was especially evident inchredidate presentations.

Initial Programs:

The unit has established clear standards for a@migsto the initial teacher preparation programs.
Candidates must have an overall minimum grade poiatage of 2.50. Candidates must also have a
minimum score of 21 on the ACTE or passing scoreSAT or Praxis | to be eligible to apply for
admission. The mean ACTE score and the high scBBdl for COE entering freshman classes over a
five-year period are above the minimums. Cand&laflying for admission are also interviewed.
Some programs cap enroliments; therefore, somestsidvho have the minimum GPA and ACTE
scores may still be denied admission to the teasthecation program. Comparison data for the mean
ACTE scores for candidates who were admitted vettsase who were not admitted over a five-year
period indicate the former attained higher meamesgdowever, those denied admission each year had
mean ACTE scores above the required minimum ofeghlise the minimum test scores are required
prior to making application.

Additional assessments utilized for proficiencyrofial teacher candidates in content knowledge
include grade point averages (GPAs), New Teachere$yNTS) data and ratings on
appropriate state teacher standards, unit fundtskillss and dispositions (FSD) and technology
standards from the Continuous Assessment RevieviRj@Athree transition points within the
program: admission, retention and completion. Rnogfaculty rate candidate proficiency on the
NTS, FSD, and unit technology standards using #hR @rm. Candidates do not move beyond
the transition points until they have met all tequirements. Aggregated data from the CAR
related to the specific NTS and FSD related to @oinknowledge show there is improvement of
candidates’ proficiencies in content knowledgeha&y fprogress through the transition points.
Summaries of specific program CAR data on the welfer each program under the data table
links also show growth in content knowledge.

The Commonwealth of Kentucky requires teacher aatds to successfully pass the specified
Praxis 1l examinations in their content area ineorit receive certification. The Institutional
Report summary of aggregated institutional passrah Praxis Il exams for initial programs and
electronic links to summary aggregated data of iBnaass rates for the individual programs
verify that all programs have pass rates that bog@the 80% minimum requirement.
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The unit submitted all programs to the Educatioofédsional Standards Board (EPSB) in the
previous year for program approval. All progranmeyevreviewed by the Content Area
Specialists, the Continuous Assessment Review CaeeniCARC) and the Reading
Committee. The Program Review noted that all @ograre in compliance with the EPSB
Program Guidelines. Courses are aligned with statiional and SPA standards. Additionally,
the unit verified in electronic exhibits specifimgram accreditation approvals from the
following groups: American Psychological Assomati American Speech-Language- Hearing
Association, and National Association of School8/ofsic.

All first-year teachers in the commonwealth mustcassfully complete the Kentucky Teacher
Internship Program (KTIP) in order to be fully ¢ied in their areas. Assessments within the
KTIP program include content knowledge of beginriegchers. The unit provided information
on the pass rates for its interns over a four peaiod, verified at the EPSB website and in other
published documents. The unit’'s candidates suftdsand consistently complete their
internship (first year experience) at or abovediage pass rate.

The New Teacher Survey is completed by studenh&raccooperating teachers, interns and
resource teachers and provides perception datedregdhe preparation of the unit's candidates
in all areas of the New Teacher Standards (NTQ)op€rating teachers are the P-12 classroom
teachers who are mentoring student teachers indlasisrooms. Resource teachers are P-12
teachers who are mentoring interns (first-yeartiees) in their schools. The resource teachers
must spend time in and outside the classroom Wwéhrttern. Cooperating and resource teachers
are familiar with the knowledge, skills, and dispiosis required of beginning teachers.
Perception data reported for four key items fromNew Teacher Survey related to content
knowledge and the mean scores for a four year gpamal interviews with candidates,
cooperating and resource teachers validate thatitiag teachers are adequately prepared in
content knowledge in their subject area(s).

Advanced Programs:

The unit requires candidates in advanced program&échers to complete additional content
courses in their subject areas offered by collegesacademic programs outside the College of
Education. The unit also requires candidates tmuoh@nt content proficiency in a teacher
performance assessment that is aligned with the'staxperienced Teacher Standards (ETS).

A newly designed web-based portal provides thewitit aggregated performance data related
to content knowledge of advanced teacher candidaligaed with the state’s ETS # 2 and Unit
Functional Skill and Disposition # 3 and the Tedbgy Standards. A review of the Continuous
Assessment Review (CAR) data indicates that cateidzave gained considerable knowledge
from the admission point through mid-point to coatjgn from approximately at No or Low
Knowledge level to High Proficiency.

All advanced teacher preparation programs arew&deand approved by the EPSB. All
programs are currently in compliance; the Intengigtary Early Childhood Education, B-P, was
recently approved in May 2007. The Music Educapiosgram is nationally accredited.

The unit does not have its own follow-up surveygmfduates and employers. Rather, it uses the
University’s alumni surveys and the EPSB First-Y&aacher Surveys to collect data from
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graduates and employers. While the Universitysradi surveys have had a low 15% average
return rate, the responses are positive. Theugeis the EPSB First-Year Teacher Surveys,
which have high response rates, to collect data Btudent teachers and their cooperating
teachers in the schools and from intern teacheesl(gtes) and their resource teachers in the
schools. It relies upon the University’s alumnivaays.

Interviews with the faculty program chairs and #dlwanced program faculty confirmed that the
programs have relied upon program faculty discussioandidate assignments and portfolios,
and data from exit interviews to gauge teacher icatels’ content knowledge gains. The
Graduate School also conducts an annual graduatergtreview to gauge each student’s
academic progress. Although the unit assessmetal pias been built and is generating data and
reports, the faculty in the advanced programs aeledged that they have not used the system
to track and advise students, as the portal isiontg pilot stage. Advanced program faculty
members have used the actual paper form up tgdiims.

During interviews with the advanced program facuttgmbers and the program chairs,
participants indicated that they had used data tft@ercommonwealth’s standards to make
changes in the methods courses with an emphasigferentiated instruction. The Agriculture
Education faculty members have used CAR data avgt@m trend data to gauge candidates’
knowledge gains. The advanced program chairs statéatest research has been incorporated
into courses and students also learn how to evahegearch. The advanced program chairs also
reaffirmed the concept that “educators as leadsr‘mly embedded in the programs.
Interviews with past program graduates confirmedabove statements and they appreciate the
fact the program faculty members have up-to-datevkedge and are nationally recognized
scholars in their fields. Further, interview witte faculty members from the Music Education
program indicated that the program assesses cdeslidantent proficiency upon admission by
using an in-house instrument. Program faculty memihave on-going conversations and use
course embedded assessments to gauge candidaig®gs throughout the program.

B. Content knowledge of other school personnel

Candidates in the 11 advanced programs for otledegsional school roles know their fields and
can explain principles and concepts delineatedofepsional, state, and institutional standards.
Candidates in educational leadership are requiréakie two state certification tests: the

Principal Test and the School Leadership Licensgsessment. Candidates in communication
disorders, school media, and school psychologyeareired to pass appropriate Praxis
examinations. The unit demonstrated that all @ogcandidate pass rates are above 90 percent
with some at 100 percent.

Further, the unit uses additional measures sughnaae point average, Graduate Record Exam
scores, and ratings on the unit's CAR. The uniesalipon the faculty ratings based on the
appropriate standards of the commonwealth. Thieuseis three transition points to assess its
candidates in the advanced programs: program ammjsgstention, and completion. The unit
presented data sets to document candidates’ cdatemiiedge base in their respective
programs. Most data indicate a gradual gain ofatedge level from admission through the mid
retention point to the completion point.

In 2005, the University administered a Graduaten&iuSurvey, which generated 86 responses
from three years of cohorts from the unit. Althbube respondents reported a high rate of
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satisfaction with their programs, only a small nemobf its graduates during that time period
responded; the return rate was 15 percent.

All programs are currently in compliance accordindg=PSB. All issues raised by the EPSB
appear to be minor technical matters. In additibe,School Psychology program is nationally
recognized by the National Association of SchogicRslogists (NASP).

Interviews with advanced program faculty and pasgmm graduates revealed that the Library
Media Specialist program faculty members have ipo@ted data into courses. Interviews with
past program graduates indicate that the progrgoses candidates to new ideas and best
practices. The experience outside of classrodmyisdy valued by the candidates. The
combination of face-to-face and on-line instructi@s helped candidates to practice the use of
technology.

Interviews with faculty members in the Educatiobe@hdership program and review of program
documents reveal that the program requires fietddaortfolios from candidates with reflective
assignments. The program relies upon nationatiatals and the commonwealth’s standards to
develop candidates’ self-assessments, and usesslia@ssessments to write candidates’
individual growth plans. Reflection is then apglihen the candidates re-examine the self-
assessments and the initial growth plan.

C. Pedagogical content knowledge for teachers

Teacher candidates have a broad knowledge of oiginal strategies that draws upon content
and pedagogical knowledge and skills delineatqatafiessional, state and institutional standards
to help all students learn. They facilitate studearning of the subject matter through
presentation of the content in clear and meaningéyls and through the integration of
technology.

Initial Programs:

Support for these findings occurred in intervieeandidate presentations, samples of lesson
and/or unit plans, course-embedded assignmentsl fiouthe exhibit room and/or web-based
exhibit room and electronic portfolios, includingetOpen Portfolio system. All programs
provide appropriate pedagogical content knowledgeéndidates in the initial preparation
programs; a review of course syllabi, sample caatdisdvork and observation of classes verified
this finding.

In the initial programs, pedagogical content knalgke is assessed through course-embedded
assignments such as lesson and unit plans, classmamagement plans, performance
assessments, etc. Samples of these course-emlesidmgments were included in the exhibit
room and in candidate portfolios.

Candidates are rated on the New Teacher Standaedsas related to pedagogical content
knowledge by using the CAR form. Two years of agagted data indicate improvement of the
pedagogical content knowledge by candidates ipratirams through the three transition points.

Technology requirements are listed by coursesch paogram. The data on the CAR forms
also include ratings for candidate technology séatisl These ratings occur at the three
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transition points and indicate improvement thropgbgram experiences on the use of
technology to support instruction. By progranit,eadl candidates meet or exceed the required
rating of 3. Examples of technology proficiencsécandidates were reflected in the sample
portfolios and course assignments provided in etghib

Information obtained from the interviews with cashaties, graduates, cooperating teachers, and
other field based personnel provided mixed revieagarding the preparation of new teachers in
pedagogical content knowledge. Candidates in gnograms, such as elementary education,
expressed concerns regarding their preparatiorsigding and implementing instruction for
students with special needs. This was reflecteflAR data and New Teacher Survey data as
well. Program changes have been approved for acnavge within the elementary education
program focused on special needs populations. eBucandidates and program faculty are
aware of the approved program changes and antcipgirovement in this program when the
new changes are implemented. Interviews with chatds, cooperating teachers and resource
teachers indicate that candidates are well preparedill for teaching careers.

Data from items on the New Teacher Survey relatquetlagogical content knowledge were
reviewed. Specific areas for improvement identifiesn these data are designing instruction
and assessments for students with special neesigndey strategies to address the behavioral
issues of students with special needs and usiognation about the community and
backgrounds of students to design learning tabksdifications to programs have been based
upon these data as well as data from CAR and stheces.

Advanced Programs:

The unit assesses candidate proficiency relatpeédagogical content knowledge in advanced
teacher programs by using the CAR process at asimgsgetention, and completion. The
program review reports presented a relatively aafiteaind consistent picture of how advanced
programs are addressing the attainment of pedagjagpatent knowledge for teachers. The on-
line electronic data as well as interviews withui& members, candidates, and school personnel
confirmed that candidates have attained thesesskill

The unit relies upon the ratings in the CAR fornthia appropriate subject areas to measure
candidates’ pedagogical content knowledge. Furthercandidate mid point assessments and
completion data are also used to gauge candidatgl&dge. The data presented demonstrated
an overall gain of such knowledge by all candidatesthe areas of technology, most indicators
demonstrated gains by candidates, although a tamsishowed a slight level of regression.
There are no statistical or trend data to showcéhsegression is in any way significant.

Interviews with the advanced program faculty meraledicate that the Early Childhood
Education program found that the candidates rdparproficiency ratings on the Technology
Standards scale; the program has since streregtiiba technology component of its programs
The Early Childhood Education program also uses saglies and portfolios to assess
candidates pedagogical knowledge and skills. T@w®&dary English program addresses student
family literacy, such as English as a second laggudialects, etc. as examples of “opportunity
gap.” The faculty members emphasize the importahteaching candidates how to use data.
Interviews with past advanced program graduatébduiconfirmed that the self-regulated
learning technique has helped them to adapt todest centered learning model when they are
in real classrooms.
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D. Professional and pedagogical knowledge and dkiffor teachers
Initial Programs:

Teacher candidates are able to apply professiammbpadagogical knowledge and skills
delineated in professional, state and institutiati@hdards to facilitate learning. Evidence that
they consider the school, family and community egtg in which they work and the prior
experience of students to develop meaningful legrekperiences was found in sample
lesson/unit plans, research reviews, student ptasems and observations of classes.

The scores for the Principles of Teaching and Liegr(PLT) examinations indicate that the
institutional pass rate for professional knowletige remained consistent at 98 percent and 99
percent over the three years the exam has beemistened. Pass rates for teaching special
populations were 91 percent in 2002-2003 and 98gméiin 2003-2004.

Professional and pedagogical knowledge and sk#isso assessed through course-embedded
assignments, such as reflective narratives focasddaching and learning and personal growth
plans (PGP). Program faculties also rate candigiatiéciency on the Kentucky New Teacher
Standards (NTS) related to professional and pedegidghowledge and skills using the CAR
form. Aggregated data from the CAR form relatedNsS V (Reflects upon teaching and
learning), VI (Engages in professional developmang VIl (Collaborates with colleagues,
parents, and others) indicate improvement of catde reflection, collaboration and
professional development knowledge and skills thhothe program experiences. Specific
program data, which are found on each program weehsdicates similar trends across all
programs. Samples of course embedded assignmsantsas reflective narratives and PGP, also
verified this growth.

Candidates in all programs (initial and advanced)raquired to abide by the Code of
Professional Ethics for educators. They must eratisign a copy of the Code of Ethics. They
are also required to complete a character andsétreview and sign a second copy of the code
prior to admission to student teaching.

Advanced Programs:

The unit assesses candidate proficiency relatpdofessional pedagogical knowledge and skills
in advanced teacher programs by using the CAR psyet the aforementioned three transition
points. The program review reports presented areahand consistent picture of how advanced
programs are addressing the attainment of profeakspedagogical knowledge and skills for
teachers.

The unit relies upon the ratings in the CAR fornthia appropriate subject areas to measure
candidates’ pedagogical content knowledge. Thentetn and completion evaluation data are
used to gauge candidates’ progress through thepeotive programs. These data, including
candidates’ performance in courses, field expegsnand the final projects or examinations in
these transition points specifically address thiefong areas: foundations of education; the
ways children and adolescents develop and theae#tip to learning; professional ethics, laws,
and policies; the use of research in teachingrdhes and responsibilities of the professional
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communities; diversity of student populations, fi@siand communities; and the consideration
of school, family, and community contexts and therpexperiences of students.

Interviews with faculty members revealed that papgs conduct their assessments in a variety
of ways by using unique data sources, such asgtiodf course embedded assignments, and
information generated through student advisingisess The new electronic portal will begin to
document intervention with candidates by facultg ataff. However, it is only in the pilot stage
and has had limited use.

E. Professional knowledge and skills for other sdol personnel
Advanced Programs:

Candidates for other professional school roles laavadequate understanding of the
professional knowledge expected in their fields dekiheated in professional, state, and
institutional standards. They know their studefasyilies, and communities; use current
research to inform their practices; use technolagieir practices; and support student learning
through their professional services. Interviewthwiandidates and program faculty confirm that
performance expectations in these areas are met.

The unit uses the same instruments, such as CAguge the candidates’ professional
knowledge and skills in other school personnel m@otg. Course embedded assignments, such
as case analysis to highlight legal and ethicalassin the numerous courses addressing the
state’s Code of Ethics and school safety and dgqumovide data to document candidate
learning in this area.

The unit relies upon the ratings in the CAR fornthia appropriate subject areas to measure
candidates’ pedagogical content knowledge. Thentetn and completion evaluation data are
used to measure candidates’ progress throughrédsgective programs. These data, including
candidates’ performance in courses, field expegsnand the final projects or examinations in
the transition points, specifically address theaaref knowing their students, families, and
communities, using current research to inform pcactind using technology in their practice.
The data presented by the unit demonstrated amlbgain of such knowledge by all candidates.

F. Dispositions
Initial and Advanced Programs

Based upon information found in the unit’s insitagl report and verified by on-site exhibits,
electronic exhibits and interviews with candidatasyperating teachers, resource teachers,
program faculty and other school personnel, cane#dare familiar with the dispositions
expected of professionals. Their work with studefaiilies, and communities reflects the
dispositions delineated in professional, state,iastktutional standards.

The unit has articulated a conceptual frameworlethas the four elements of research,
reflection, learning and leading. It has furthstablished five functional skills and dispositions
indicators to assess candidate performance. Tamieerrs asked the unit to demonstrate the
coherence between the four elements identifiechbyonceptual framework and the five
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functional skills and dispositions indicators. Turet submitted a matrix clearly aligning the
themes in the conceptual framework with the umitctional skills and dispositions standards.

All candidates must demonstrate proficiency onuhié FSD, which were developed by program
faculty chairs and endorsed by unit faculty. Ke was verified in interviews with program
faculty and candidates.

Aggregated candidate data for each of the functiskils and dispositions collected from

faculty ratings of candidates via the CAR form apecific program data from the CAR were
available for each program. All data indicate tteafuired experiences are increasing
candidates’ Functional Skills and Dispositions tigloout the program. When program faculty
members have concerns about candidate dispositlmsmeet with the candidate to discuss the
concerns and develop a plan for remediation.

Items on the New Teacher Survey related to the E8id are also analyzed and aggregated. This
information is also posted on the unit program wades.

One element consistent across all programs andsatbconstituents is the requirement of
experiences dealing with rural poverty. Communar&iDisorders and School Social Work are
two programs which emphasize the many issues faamad communities.

Review of course materials and interviews with fgconembers indicate that the Educational
Leadership program, especially the superintendainting program, includes an “equity audit”

on schools and districts. It discusses the issfiascess to curriculum, student course taking
pattern, teacher expectation, community analystsa finance data, and policy analysis so that
the candidates gain a localized perspective ofrslitye

The literacy program in elementary education adar®sarious aspects of student backgrounds,
English as a second language, and socio-econoaticsdb demonstrate the existing
“opportunity gap” in the educational system. Thpe&8al Education program ensures that all
students are placed in urban, rural, and varioadegtevel diverse learning environments.

G. Student learning for teacher candidates

Teacher candidates focus on student learning asrsimtheir assessment of student learning,
use of assessments in instruction, and developaieneaningful learning experiences for
students based on their developmental levels aond gxperience.

Initial Programs:

Interviews with candidates, program faculty, sangaledidate work (portfolios, lesson/unit
plans, etc.) verify that national and state stasglare incorporated into the program experiences
for beginning teachers and provide them the knogdeghd skills related to student learning.

Teacher candidates are assessed on student ledrronghout their programs with course-
embedded assignments. Examples include a mulifd@ssessment project on a student in the
field placement associated with the course EDCI3&88gning a Reading and Language Arts
Program in the Elementary School€andidates administer and interpret an intenesintory, a
reading attitude survey, an initial word recogmitend comprehension screening (an IRl or
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running record) and two appropriate follow-up assents Based on results and analysis,
candidates must design and implement two apprepleasons for the student. Additional
evidence was provided during on-site interviews aloskervations as well as sample candidate
projects and portfolios in the on-site exhibits.

Examples of the Diversity Signature Assignmentscivtare incorporated into the program
experiences include article reviews, case studiegrgent readers, lesson/unit plans, and
classroom management plans. The diversity refleictéhese signature assignments included
populations of students with special needs andi@rse cultural groups.

Candidates are assessed at three transition plorotgyhout the program: program admission,
retention, and completion. Program faculties catedidate proficiency on the New Teacher
Standards, Functional Skills and Dispositions, amitl technology standards using the
Continuous Assessment Review (CAR) form. Aggratjdtea from the CAR aligned to the
specific NTS and FSD related to student learniraywsthere is improvement of candidates’
performance as they progress through the trangukbamts.

The New Teacher Survey is completed by studenh&raccooperating teachers, interns and
resource teachers and provides perception datedregdhe preparation of the unit's candidates
in all areas of the NTS. Data for a four-yeanqubfor the key items from the NTS related to
student learning and interviews with candidatesperating and resource teachers validate that
beginning teachers are perceived as being abimpsove student learning.

Advanced Programs:

Teacher candidates in advanced programs are rddoimplete a portfolio or a capstone
project, which includes work samples and teachegssnents aimed at measuring student
learning. They are required to document internggnéind instructional strategies. The unit has
begun to use the CAR assessment process for adivpragrams for teacher candidates. The
state’s Experienced Teacher Standards, the uoitaibnal skills and disposition indicators, and
the technology standards are incorporated in thesares. It appears that the Elementary
Education program is moving ahead with this assesstool while the other programs have
begun the process of using data entered and regemtsated through the CAR process.
Interviews with department chairs, program facslt@andidates, and graduates confirmed that
assessment of student learning had been an aceacérn. During the recent redesign of the
Elementary Education program, the elements of ass® have been expanded in courses and
clinical experiences.

H.  Student learning for other school personnel

Candidates for other professional school rolesabte to create positive environments for
student learning. They understand and build uperddvelopmental levels of students with
whom they work; the diversity of students, familiaad communities; and the policy contexts
within which they work.

Advanced Programs:

A review of program documents as well as interviewth program faculty members indicate
that other school personnel programs require catesdo demonstrate proficiency in assessing
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student learning through research and reflectiartourse embedded assignments. The principal
and superintendent training programs include malseaf the commonwealth’s standardized test
and the analysis of the results of such tests.pmigrams use data to examine candidate
progress. The unit has made program modificationthe basis of the review of such data. The
meeting minutes of the Course and Curricular Cote®st and the interview with the members
of this committee indicated the unit’s history ofidaessing such changes.

Overall Assessment of Standard

Initial and Advanced Programs:

The unit presented convincing evidence that itsalnénd advanced programs are aligned with
professional, state, and unit standards goverrdligaor preparation. The standards are aligned
with the four elements of the unit’'s conceptuahfeavork: research, reflection, learning and
leading. Candidates and graduates state thatihbas more than adequately prepared them
for their subject area or for professional rolest they plan to assume. The candidates and
program graduates believe that the instructiondl@nfessional knowledge that they gained
from their learning experiences at the unit wiltifdate their classroom instructions or prepare
them for the roles as other school personnel.e grbgram documents, observations of
classroom instructions, and interviews with thestilnents support the notion that candidates
from both initial and advanced programs are capabbteeating positive environments
conducive to student learning. The unit has dennatest that key assessment measures are in
place for the faculty to gauge candidate progress fadmissions through to completion.

Recommendation: Met
Areas for Improvement:

Corrected Evidence does not show that candidates in sl work are competent in their
field. (Advanced)

Rationale: Since the last accreditation visit, fregram was submitted and approved by the
commonwealth’s Education Professional Standards@®0a2003. Evidence was provided
within the institutional report, on-site intervienand exhibits (both physical and electronic) to
support the fact that this weakness has been cauec
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STANDARD 2: ASSESSMENT SYSTEM AND UNIT EVALUATION

The unit has an assessment system that collectaratgzes data on the applicant qualifications, the
candidate and graduate performance, and unit openatto evaluate and improve the unit and its
programs

Level: Initial and Advanced
A. Assessment system

The University of Kentucky professional educatianit negan transforming its technology
infrastructure in 1994. The expansion of the Udaformation Systems Technology was

initiated to support the management of candidabgness through programs, to assess the
effectiveness of programs and to facilitate systenmanning. The College of Education
Instructional Technology Center (ITC) technicafffsteas increased as were resources to support
a growing technical system including additionalimgr data servers and faculty support.

The first project on Databases and Information &ystbegan in 1996 to collect data associated
with teacher education candidates. These datade@gere managed by the Office of Academic
Services and Teacher Certification, which was elsrged with the responsibility of

maintaining candidate records and providing dathraports to program faculties. The unit's
Center for Educator Preparation Information Systé@isPIS) was established in 2003 and
continues to develop. The function of the CEPISWertal is to allow unit database
accessibility to program faculties, staff, candedatind unit administrators for data analysis and
reporting.

The unit's assessment system reflects state arfidgsional standards and the candidate
proficiencies outlined in the unit's conceptuahiewvork. Candidates are assessed throughout the
program, both formally and informally, on New Teaclbtandards and Experienced Teacher
StandardsResearchs an integral part of all methods coursework. @idates are expected to do
extensiveeflectionthroughout the program as they develop theirskitid practice them in the
classroom. One candidate observed, “We do reflecteflection and more reflection, and then
we reflect on our reflection.” As they compile golios through coursework and field work,
candidates are expected to focus on stui@anhing In an introductory methods class observed
during the visit, the professor explained that mahthe lesson plans she had just reviewed
needed improvement in connecting the assessmém tesson objectivé.eadingis embedded
within the four sets of standards, which are camdirsly measured by the assessment system.

Candidates are assessed in a variety of waysdimgjistandardized tests, such as ACTE, Praxis
and SAT. Candidate performance on New Teacher StdadTechnology Standards, and
Functional Skills and Dispositions are assessedmlidate-assembled portfolios and faculty
interviews and observations. Candidates are astassd three key transition points: program
admission, program retention, and program compiefitle education counseling and
psychology department uses candidate portfoli@gtmum ratings and internship ratings to
assess its advanced candidates, using rubrics badddtional Association of School
Psychologist standards.

Unit faculty members inform those candidates whamdbmeet expectations for program
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admission exactly why they were denied and what tieed to do in order to be reconsidered.
Unit faculty document candidates’ progress towanrd attainment of all standards as they move
through the programs. Unit advisors monitor cangigieogress and work personally, via email
and phone calls, with those candidates who appeaaottbe making progress.

The unit employs several policies in order to eagairness, equity, consistency and a bias-free
assessment program. First, they are very transpanernexplicit in regards to the directions for
preparation of and the expectation for candidgdfolios. Secondly, the Continuous Research,
Assessment, and Development (UK-RADS) regularlyews all assessment policies and looks
carefully at the data generated by the assessnued&termine whether or not they are fair. The
use of Kentucky New Teacher Standards enablesiibéouake advantage of an instrument that
was developed using a larger and more diverse ptpnlthan would be available locally. In
addition, all faculty interviews with candidates tbe purposes of assessment are conducted by
at least two faculty members, who then compareraoohcile their impressions.

A combination of formal and informal assessmentsioEat each transition point. Interviews
with faculty responsible for admission of candidagéenphasized that the best predictors of
candidate success were those assessments thakeiddhierviews with the candidates. Faculty
stated that oral communication skills are intetpagffective teaching, and in their experience,
those candidates who do well in those types of ssiom assessments usually become strong
teachers.

All assessment data for all initial and advancemymms are entered into the unit’s data base.
The data are used by all programs to manage indivichndidates; the potential exists for the
unit and its programs to use these data extensivetyanage and improve its operations. This
system is relatively new, and that potential haanlrealized in limited ways, mostly by initial
programs.

B. Data collection, analysis, and evaluation

Data are collected for each candidate, initial addanced, during each of the three points in the
program. In addition, surveys are administeredudent teachers, cooperating teachers and
university supervisors. Follow-up data from teaah&erns, resource teachers and alumni are
also analyzed.

The data are summarized into three categoriesafdr program: educator standards, Unit
Functional Skills and Dispositions, and Unit Teclogy Standards. These data are reported in
electronic tables, made available through the CERIB portal. Interviews with the Academic
Services staff showed how these tables are easilyected into graphs and charts. The data can
then be analyzed at the program and unit level.

Candidates who are denied admission to an educatification program, not retained in the
program, or denied completion of the program, nygyeal the decision of the program faculty.
The steps of this process are outlined entirethéenUniversity Bulletin. Records of all candidate
complaints and resolutions are maintained on thBISEystem.
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C. Use of data for program improvement

The unit regularly and systematically uses datduaing candidate and graduate performance
information, to evaluate the efficacy of its cow,sgrograms, and field and clinical experiences.
The unit uses a model Gontinuous Research, Assessment, and Develogi€sRADS) to
support its assessment system. The unit has astifidd unit data that are collected, analyzed,
and reported on a regular basis for the purposeabing improvements to programs and the
unit. Interviews with program faculty chairs caniithat both initial and advanced programs
collect and analyze data from the Continuous Assess Reviews (CARS) which includes data
on educator standards, Unit Functional Skills amspBsitions, and Unit Technology Standards.

The data are used by faculty and candidates tcomegperformance in a variety of ways.
Faculty members provide formative feedback to cdeteis as they progress through the
program. For example, the candidates in the Edutaltieadership program are provided
feedback on the assessment of the portfolio atildpoint and completion stage of the program.
Candidates also receive feedback from each comrsssignments and projects. Interviews with
candidates and faculty and examples of student wditke exhibit room substantiate the finding
that extensive formative feedback is provided aslickates progress through the program.

The unit analyzes program evaluation and performassessment data for the purpose of
initiating changes where needed. Numerous chamgeslbeen implemented as a result of data
analysis.

Unit level use of data for program improvementhat advanced level was referenced in the
institutional report and verified in interviewsrdgram level examples of data use for
improvement were verified through interviews andutés. A number of significant
programmatic improvements are being initiated basethe initial results of data collection at
the program level and were confirmed through pnogfaculty interviews and document
reviews. The improvements are illustrated in tiioWing examples:

1. Focus group data collected from elementary graduéedback from the New
Teacher Survey, and exit interviews with studeathers were used to convene an
Elementary Revision Committee to review the cuftiouand experiences in the
undergraduate elementary education program. Nuraefata-driven changes that
were made to the program include a new course éacas working with students
with special needs, elimination of duplicative cmwork in art and music courses,
replacement of the specialization areas with aaltiti course requirements in
mathematics and literacy, and identification of onagtrands to be integrated
throughout the program. The University Senate apggdhe revised program for
implementation in fall 2007.

2. The Agricultural Education program was redesignaskdl on trend data from the
CARS reports and Praxis Il results to increaserrggm candidate expectations in the
program and to ensure candidates have the opptyrtorcomplete the program in
four years. These intended outcomes were acconeglishmany levels and led to a
strengthened curriculum in the professional teaelercation core, educational
support classes, and agriculture content.
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Assessment data are shared with candidates thfeaghack sessions on their progress through
the transition points of the programs, particulatyhe midpoint and completion stage. An
example of this is the feedback provided to thed@dates in the Educational Leadership
program. Candidates receive feedback from eaclseaur assignments and projects as well as
on the assessment of their portfolio at the midpand completion stage of the program.

The department also receives feedback from the &munal Testing System at the end of each
academic year on the three administrations of th®@& Leadership Licensure Assessment.
Results from the three tests are reported to thgfiCation Office in the College of Education,
which distributes them to the department. Fadhen review the results and identify
instructional and curriculum changes.

Overall Assessment of Standard

The unit has an assessment system to manage canpittormance and unit operations for
initial and advanced programs. Sufficient evidewas presented that this system enables the
unit to collect, analyze, summarize, and use datadnitor candidate performance and to make
program and unit improvements at the initial andaated levels. Evidence was provided
showing that databases are used for initial androkd programs and that program
improvements are data-informed.

Recommendation: Met

Areas for Improvement: None

27



STANDARD 3: FIELD EXPERIENCES AND CLINICAL PRACTIC E

The unit and its school partners design, implemamnd, evaluate field experiences and clinica
practice so that teacher candidates and other sthesonnel develop and demonstrate the
knowledge, skills, and dispositions necessary lp &léstudents learn.

Level: Initial and Advanced
A. Collaboration between unit and school partners
Initial and Advanced:

Councils known as Program Faculties consist of aimgspecific unit faculty, university faculty
outside of the unit, school personnel relevanh&grogram (i.e., teachers, administrators, or
other school personnel) and candidate represeesatiVhey are the governing bodies for each of
the unit's programs. These councils make decisidnagit policies, curricular changes, the scope
and sequence of the field experiences, the reteofifield supervisors, and other key issues
related to field experiences. These collaboratragam Faculties govern nearly all programs at
the initial and advanced levels. The educatioredéeship programs, however, are governed by
the Educational Leadership Advisory Committee ifigyoand procedural matters. This
structure actively supports and promotes the cotkiion between the university and school-
based partners. Members of Program Facultiesvieteed believed their viewpoints and ideas
were listened to and acted upon by the councibgfam Faculties for each program meet
regularly, at least two times each semester anétbgram Faculty Chairs meet monthly during
the academic year to create uniformity acrossrajfams. Minutes from the Program Faculty
Chairs indicate that they review assessment datcuas.

Partners contribute to the design, delivery, araduation of the field and clinical experiences
primarily through the interaction of the various&ram Faculties, which contribute significantly
to decisions regarding all aspects of their indragldorograms. Issues related to the field and
clinical experiences are frequently debated aseemied by the minutes of these councils and
interviews of members of the councils. Discussimtsis on selecting placements sites, tasks to
be completed during field experiences, placemantlinical experience for candidates
experiencing difficulty, and analysis of progranakaation data. Suggestions for modification

of assessment instruments and methods for evajudtincandidates during their field
experience are documented in the minutes and thriotigrviews of members.

As revealed through interviews and printed depantaigrocedures, candidates are placed in
schools and educational agencies that have beande=d as partner sites described as the Field
Network. Member institutions within the Field Netk must indicate a strong interest in
collaboration with the unit. The placement coortiinaf each Program Faculty is charged with
maintaining familiarity with the demographic dafiatwe partner sites, and with ensuring
dissimilarity for a candidate’s experience. Thé strives to place candidates in a variety of
grade level settings and with diverse populationgile this goal is met with varying degrees of
success, evidence found in the various databasesrsimts the consistency of this effort.
Particular strength was found in the placement rsoatethe middle and high school levels, at
both initial and advanced levels.
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The unit allows districts used in elementary fiekperience to arrange the first placements for
all candidates. All other placements are arrangetthé unit via the individual Program
Faculties. Progress of candidates is jointly nayed throughout each placement.

Interviews with building principals indicate thaiety assist in the placement of candidates. The
placement coordinator for each of the Program R@&sutontacts the network of principal and
clinical faculty indicating the number of candidatequiring placement. Assignments are then
made based on the availability of qualified coopegateachers at requisite grade levels and
subject area specializations.

The Program Faculties also have the ability toreyeafor candidates to complete the
requirements for student teaching with partneitinsdns through the Consortium for Overseas
Student Teaching (COST). The Consortium condutidatement arrangements based upon
student application data. The candidate makescgtjn for the overseas student teaching and
is then screened to determine the suitability iati@n to academic accomplishments,
adaptability and maturity. Candidates wishingadaduct their student teaching through the
COST program must take an intensive orientationse@&DC 554: Culture, Education and
Teaching Abroaylin the fall semester immediately preceding thiejparture.

B. Design, implementation, and evaluation of fieléxperiences and clinical practice
Initial and Advanced:

The field experiences and clinical practices arbexuided in the required course work for each
initial and advanced certification program, progsdior the continuous preparation of teachers,
and other school personnel (e.g. school psychokapgial worker). The specific requirements
for initial programs and for advanced programslined in the institutional report, were verified
by documents and in interviews.

Assignments and assessment measures, represerddddnys in the exhibit room, are tied to
the unit’'s conceptual framework, state standardsreational standards for each program.
Candidates at the initial level design units ofigtthat are congruent to the standards of the
state. They must show multiple forms of assesstoeevaluate the effectiveness of lessons
taught, and they analyze assessment data to detetha effectiveness of lessons taught.
Evidence of this process was clearly demonstrateldd poster sessions and described by
candidates. The candidates address classroonsitjvigrough differentiated instruction and
other strategies to meet the needs of individualestts.

All candidates reflect on their work in order tade how to improve and modify their lessons.
Instruments for guiding candidate reflection, a8l @& completed examples, demonstrated a
clear avenue for appropriate reflection, in accoogawith the unit’s conceptual framework.

Research plays a major role in the field and diihéxperience in the advanced programs. Many
candidates conduct action research projects in thessrooms. University supervisors and
clinical faculty assist the candidates in actigtiecused on the analysis of data collected.
Guided reflective activities accompany and folld®v@de candidate research efforts.
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At the advanced level the assessment tools refiecstate and national standards for each
program. Candidates are assessed by the univargityesource teachers using these criteria.

The use of technology as an instructional tooysesnatic. As evidenced in classroom
observations, the unit faculty model the use dfit@togy in their classrooms with candidates.
Candidates are exposed to these technologies quile® to demonstrate their proficiency as
they progress through their studies. Universitufty demonstrated the use of email,
Blackboard, PowerPoint, SMART boards, websitesrlue@d projectors, and video streaming, to
enhance their lessons. Some candidates are rédaipgoduce lessons using a variety of these
technologies as shown in course requirements.fdiog are now electronically produced by
some candidates, and were reviewed for contenthdapd quality. Candidates record and
analyze data to track their own growth through detsed computer systems. Candidates are
also required to video tape themselves teachiniggltineir practicum and student teaching and
to use the video to reflect on their teaching.

At both the initial and advanced levels candidatsstechnology in their placements. Based on
the availability of technology in their schoolsamgencies, the expectation is that candidates will
use the technology to enhance their lessons.

Those who serve as clinical school-based teactdirsdal Faculty) for student teachers in

initial teacher certification program are refertedas cooperating teachers. They are selected
using several data sources, including their expesgerest, recommendations by university
faculty and school administrators, interviews ala$sroom observations, and documentation
that they meet state and national accreditationireapents. These requirements include having:
(a) a valid Kentucky teaching certificate for thade and subject taught, (b) a Rank I
certification or a minimum of fifteen hours of apped credit toward a Rank Il within a
minimum period of five years, (c) three years’ exgece teaching with a Professional
Certificate, and (d) one year of experience teagmrthe current school system. A waiver for
potential school-based faculty who possess exasgdtexperience, but who do not meet one or
more of the state mandated criteria, can be subdniity the unit head to the EPSB for state level
approval. Examples of approved waivers demonstatedlti-tiered examination process.

Clinical faculty are offered the opportunity to peipate in an initial training seminar prior to
their first clinical practice placement. Interviemdicated the while many of the clinical faculty
participate in the training session, many do r@@hgoing training is conducted by individual
program faculties in a non-uniform, but programcsiie manner. The initial certification
program in mathematics, for example, manages alywd#ized website to provide a continuous
stream of developmental training information fanidal faculty, candidates in clinical practice,
and university supervisors.

The clinical faculty provide regular and continu@ugpport for student teachers, licensed
teachers completing advanced-level programs aref otterns through a prescribed method of
assessment. The unit provides Feld Guide for Professional Partnec®ntaining the
requirements and evaluation forms to be used bgdbperating teacher. The evaluation forms
are returned to the individual Program Facultigsrascribed intervals throughout the placement.
The cooperating teacher is made aware of the sigpey\expectations, as well as the support
system provided by the unit and the individual paog.
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C. Candidates’ development and demonstration of kowledge, skills, and dispositions to
help all students learn

Initial and Advanced:

Candidate eligibility and success rates were pexjcdggregated by year (fall and spring
semesters). The tables track the number of catedida twenty-one programs, covering four
academic years (2003-2004 to 2006-2007), that aengtted to the program, as well as those
who either completed or did not complete each @wgr Specific descriptions of why each of
the 14 candidates who did not complete their imtlial programs was also provided.

Individual program faculties provide for an ongoswgyies of formative (reflection assignments,
case studies, and abstract designs) and summastessments (portfolio submissions, oral
examinations, standardized test scores) through @ate required field experiences and
clinical practice. Formal assessment instrumeatsstructed with professional standards and
gauged with embedded performance indicators, & wsit-wide. Both initial and advanced
program levels employ assessments that involvedhdidates, school-based personnel
(midterm/final conferences with university supeorgs anecdotal conversations, post
observation conferences), and university persofuoelrse grades, field observations, field
reflection documents). At the earliest stages efvifirious programs, students submit portfolios
that document core knowledge related to the speo#itification requirements and areas related
to specialty area studies. Emphasis is on devedopof knowledge, skills and dispositions to
help all students learn. Portfolio submissions ica& throughout several of the candidates’
programs. Elementary candidates, in particula raquired to continue the submission of
portfolios at appointed stages.

The conceptual framework of the unit guides candideflection throughout all field and
clinical placements at the initial and advanceelgv Candidates engage in reflection
assignments in a systematic and deliberate mahrarghout each of the various field
experience and clinical practice placements. Bgpens for appropriate reflection responses
are well known among school-based faculty, and iciatel performance is monitored by both
school-based faculty and university supervisomedback related to candidate performance is
an ongoing process that involves informal (posteokation conferences, daily exchange of
information via email and Internet) and formal stures (post-observation review instruments,
midterm, and final conferences).

Overall Assessment of Standard

The unit, in collaboration with its school partnetssigns, implements, and evaluates field
experiences and clinical practices to ensure beatandidates’ experiences provide the
opportunities to develop and demonstrate the kndgdeskills, and dispositions mandated by
the conceptual framework, with a focus on studeatring. The various field experiences take
place in a variety of settings and are monitoreensure compliance with institutional, state, and
national standards. Supervision is conducted Wwida range of university supervisors and
clinical faculty.

Recommendation: Met
Areas for Improvement: None
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STANDARD 4: DIVERSITY

The unit designs, implements, and evaluates cdumc@and experiences for candidates to acquire ang
apply the knowledge, skills, and dispositions nemgsto help all students learn. These experiences
include working with diverse higher education actiaol faculty, diverse candidates, and diverse
students in P-12 schools.

Level: Initial and Advanced

The professional education unit emphasizes the iitapce of diversity in its mission statement
and the unit’s strategic plan embraces diversitgsgall dimensions. The plan also identifies
the unit’s policy on diversity, with conviction thia must strengthen the diversity of its
communities; support free expression, reasoneauiise, and diversity of ideas; and take into
account a wide range of considerations including not limited to, ethnicity, race, disability
and sex, when making personnel and policy decisibms unit has established specific
objectives in its strategic plan that relate ta@asing faculty, candidate, and curricular divegrsit
There are multiple offices and committees to enthaethese objectives are met, including the
Office of Equity and Diversity, the Internationab@mittee, and the Inclusiveness Task Force.

A. Design, implementation, and evaluation of curculum and experiences

Candidates in initial, advanced and other schod@®el programs are required to develop and
demonstrate proficiencies related to diversity Hratspecified in the unit’'s conceptual
framework and in national, state, and instituticstahdards. Two of the five Unit Functional
Skills and Dispositions described in the concepluzahework emphasize the importance of
diverse perspectives in the development of prodessieducators. Throughout their preparation
programs, candidates must demonstrate proficiernitytive skills and dispositions related to
diversity. Data related to candidate proficiencytloese skills and dispositions are discussed in
Standard 1 of this report.

Initial Programs:

Candidates in initial teacher preparation programst demonstrate proficiency on standards
and performance criteria related to diversity ia state’s New Teacher Standard 2:
Creates/Maintains Learning Climates. Candidategperénce data aligned with these indicators,
reported in Standard 1 of the institutional repasre verified in exhibits and interviews.
Academic programs across the unit have mappeddberses with the topics and issues of
diversity and the assignments covered by coursésnithe programs. Candidates in early
childhood education programs must also demongprafeciencies related to diversity identified
in the state’s Interdisciplinary Early Childhoodugdtion Birth to Primary Standards.

Advanced, Other School Personnel Programs:

Candidates in advanced and other school personogigms must demonstrate proficiencies
related to diversity in the state’s Experiencedchea Standards. Course maps for diversity
provide evidence of a systematic inclusion of dsitgrtopics, discussions, and assignments
across most programs. For example, in EDC 730 &b68¢tudies), diversity is considered from
multiple perspectives. Advanced candidates exathieie own practice and experiences along
multiple dimensions of diversity, using course tiagd. In the advanced Interdisciplinary Early
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Childhood Education (IECE) program, the inclusidrcloldren with disabilities in each of the
field sites strengthens the candidates’ understgsdif diversity as well as their ability to meet
the diverse learning and behavioral needs of yalnidgren. Program faculty provide assistance
to IECE candidates in field experiences to disecusthods to meet the individual learning needs
of students with identified disabilities and insfiion specific to the study of racial and cultural
diversity within university and college requirem&nt

The unit recognizes, through analysis of the séaiw Teacher Survey data, that student
teachers and their cooperating teachers as welters teachers and their resource teachers rate
student teacher and intern teacher level of préiparas less than “good” on the survey in areas
related to working with students with special nedds unit has identified strategies to address
these concerns. For example, at a supervisor’simgeet workshop for supervisors and program
faculty members focused on how programs help teamidates address the needs of children
with disabilities in the classroom. In additiomew course that focuses on working with
students with special needs was added to the etanygsrogram in response to feedback from
these multiple sources that candidates are lesswikH prepared in this area.

The unit contracted with a consultant for the pggof reviewing the extent to which diversity is
infused in program curricula and experiences ardketelop signature diversity assignments.
Initial and advanced programs have or are in tbegss of developing these signature
assignments that candidates must complete dureigglograms. Evidence of these
assignments was available in the exhibit room arglactronic portfolios.

Initial, advanced, other school personnel prograand,the one distance education program
require coursework that is aligned to professiatahdards (i.e., the state’s New Teacher
Standards and Experienced Teacher Standards, IStdi@lards) and most programs use
diversity course maps or matrices to document whkiahdards are met in what courses within a
program. For example, programs in agriculturalcation map courses by diversity topics (i.e.,
learning styles, multiple intelligences, persoyaipe, gender, race/ethnicity, and socio-
economic) while the Department of Educational Lesli@ Studies maps courses by knowledge,
disposition, and performance indicators. Candslatenitial preparation programs in art, music,
elementary, middle, health education, physical atlac, and special education (LBD) are
required to take EPE 3@ducation in American CultureThis course explores the context of
teaching and learning in American society, examditerent perspectives on education and
culture, and explores the effects of race, classdgr, ethnicity, religion, language, and regional
dynamics on teaching and learning.

Assessments in required courses provide evidermat aandidates’ proficiencies related to
diversity. Assessments include observations, plo, and performance on signature
assignments. Candidates complete and defend jpostdigned with various state and national
professional standards (i.e., ISLLC, InternatidRahding Association standards, Experienced
Teacher Standards). Using the Continuous AssesdResmtw (CAR) form, program faculties
rate candidate proficiency on diversity standatdsitical transition points and data show that
candidates progress in their proficiencies from igdion to retention to completion. Evidence of
student proficiency was found in reflection assignis, case studies, abstract designs, lesson
plans, and portfolios (both paper based and eleicio

The unit analyzes and uses data from the New Te&hreey and the Graduating Senior Survey
to assess its effectiveness in preparing candidate®et diversity standards. A review of data
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from these surveys from 2002 to 2006 indicatesithgeneral, graduating seniors indicated that
their knowledge and skills related to understandivegworld from a variety of viewpoints and
valuing cultural diversity were stronger or muctosger than when they entered the unit.
Responses from candidates interviewed were geypenated regarding their confidence in
working with students with special needs and sttgifom diverse backgrounds. A review of
candidate products provided evidence that they aleleto consider accommodations for
students with special needs. Less evident werafgpeeferences in some candidate artifacts,
such as lesson plans completed for course assiganerthe needs of students from diverse
backgrounds and cultures. While it is less evidestudent products, interviews with
professors, principals, supervisors, and candidat®gde evidence that attention to the need of
students from diverse backgrounds or to providesscoom climate that values diversity is a
priority with candidates.

B. Experiences working with diverse faculty

Candidates at all levels have opportunities taratewith diverse faculty throughout the
university and in their professional education stss The unit has identified recruitment and
retention of diverse faculty as a high priority ahdt priority is evidenced throughout the
leadership of the unit. Most college deans whtabolrate with the unit have identified
strategies to support the priority, with one ColédGommunications and Information Studies)
reporting a forty percent minority faculty. Theseavidence that the number of minority faculty
members in the College of Education has been densisver the last six years. The college has
lost some minority faculty members over the timaqee however, it has hired new minority
faculty as well. The unit lost one African-Americtatulty member in 2004 when she assumed a
deanship at another institution; however, two addél minority faculty members were hired
from 2003 to 2006. The female to male ratio of fgcun the unit has increased slightly from
2001 to 2006. In 2001, 51 percent of the facultynbers were female as compared to 52.7
percent in 2006. Of 120 full-time faculty membgrshe professional education unit for the fall
2007 semester, two are Asian or Pacific Islandéi®); 13 are Black, non-Hispanic (10.8%);
and 105 are White, non-Hispanic (87.5%). When iclemsg all faculty at the university, the
percentage of diverse faculty has increased from gércent in 2001 to 14.2 percent in 2005.
Over the same five-year period, the percentagerofife faculty increased from 27.8 to 28.8
percent. The university president pays the fiestrysalary for new and diverse faculty hired as
an incentive to recruit and hire diverse facultg #ime provost will provide funding to hire a
minority faculty member in cases when a highly dieal professional is identified and a faculty
line is not available. Candidates indicate thairthefessors bring many backgrounds and
diversity of place and ideas to their classroonts@amaudit of faculty vitae indicate that many
faculty members have had diverse experiences tioaild contribute to cultural competency. A
wide variety of experiences and backgrounds indiedfaculty able to represent a variety of
views appropriate for a culturally rich educatioperience. Tables below, from the institutional
report, provide trend data on minority and gendstridution for the College of Education over a
six year period, unit diversity for faulty in falemester 2007 and five-year trend data on
minority and gender distribution for university tea and tenure-track faculty.
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Table 4.9: Minority and Gender Distribution of Tenured and Tenure-Track College of Education Faculty
Fall Semesters, 2001-2006

2001 2002 2003 2004 2005 2006
N (%) N (%) N (%) N (%) N (%) N (%)
American 0 (0.0%) 0 (0.0%) 0 (0.0%) 0 (0.0%) 0 (0.0% 0 #6)0
Indian or
Alaskan
Native
Asian or 1 (1.0%) 1 (1.1%) 1 (1.0%) 1 (1.0%) 1 (1.0% 1)1
Pacific
Islander
Black, non- 10 (10.4%) 9 (9.9%) 9 (9.3%) 10 (10.3% 11 (11.6%) 11 (11.9%)
Hispanic
Hispanic 1 (1.0%) 1(1.1%) 1 (1.0%) 0 (0.0% 0 %6)0 0 (0.0%)
White, non- 84 (87.6%) 80 (87.9%) 86 (88.7%) 86 (88.7%) 83487). | 81 (87.0%)
Hispanic
Total 96 (100.0%) 91 (100.0%) 97 (100.0% 97 (100.0%) (19®.0%) 93
(100.0%)
Female 49 (51.0%) 44 (48.3%) 50 (51.5%j) 50 (51.5%) 50 (52.6%) | 49 (52.7%)
Male 47 (49.0%) 47 (51.7%) 47 (48.5% 47 (48.5%) (4BA%) | 44 (47.3%)
Total 96 (100.0%) 91 (100.0%) 97 (100.0% 97 (100.0%) (19®.0%) 93
(100.0%)
Displayed in Table 4.10 are demographic data ferl20 full-time faculty members in the
professional education unit for the fall 2007 seteres
Table 4.10: Diversity of Unit Faculty, Fall 2007
American Asian or Black, non- White, non-
Indian or Pacific Hispanic Hispanic Hispanic Female Male Total
Alaskan Native Islander
0 (0.0%) 2 (1.7%) 13 (10.8%) 0 (0.0%) 105 (87.5% 5 6 55 120
(54.2%) | (45.8%) | (100%)
Table 4.11 reports the racial/ethnic and gendéerilligion of tenured and tenure-track faculty
throughout the university.
Table 4.11: Minority and Gender Distribution of Tenured and Tenure-Track UK Faculty
Fall Semesters, 2001-2005
2001 2002 2003 2004 2005
N (%) N (%) N (%) N (%) N (%)
American Indian or Alaskan 3 (0.2%) 2 (0.1%) 1 (0.1%) 1 (0.1%) 1(0.1%
Native
Asian or Pacific Islander 116 (7.2%) 127 (7.8%) 18%%) 149 (9.3%) 150 (9.5%)
Black, non-Hispanic 54 (3.4%) 58 (3.6% 58 (3.69%4) 1 (B.8%) 59 (3.7%)
Hispanic 14 (0.9%) 19 (1.1%) 19 (1.2% 15 (0.9%) (A9%)
White, non-Hispanic 1,423 1,427 1,389 1,371 1,356
(88.3%) (87.4%) (86.5%) (85.9%) (85.8%)
Total 1,610 1,633 1,606 1,597 1,581
(100%) (100%) (100%) (100%) (100%)
Female 447 (27.8%) 461 (28.2% 456 (28.4%) A5A®@3. | 455 (28.8%)
Male 1,163 1,172 1,150 1,144 1,126
(72.2%) (71.8%) (71.6%) (71.6%) (71.2%)
Total 1,610 1,633 1,606 1,597 1,581
(100%) (100%) (100%) (100%) (100%)
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While the professional education unit employs factliat represent racial and gender diversity,
it is committed to continue to increase the nundddaculty from diverse racial and ethnic
groups. TheCollege of Education Strategic Plasentifies a unit goal of hiring two additional
faculty of color by 2009. In upcoming searcheshedepartment will be asked to continue
making a full-faith effort to comply with the ungtGuidelines for Search Committees on
Promoting Diversity These guidelines, developed in 2006-2007 in dtatsen with the Task
Force on Inclusiveness, focus on eight key respditgs of search committees such as having a
diverse membership, using appropriate advertisimgracruitment procedures, selecting a list of
finalists which is diverse, making an appropriaténg recommendation, evaluating the search
process and developing a long-term strategy fdivating potential applicants. Additionally, the
university is systematically looking at the depastimlevel for accountability in recruiting a
diverse faculty.

In addition to applying these guidelines to alluig searches, the College of Education
continues to advertise all positions nationallyalevant national professional associations and
organizations. Departments also distribute pos#ionouncements to education units at
Historically Black Colleges and Universities (HBQUsd to Holmes Scholars.

C. Experiences working with diverse candidates

Candidate data on ethnicity of candidates acrassitiit reflect the ethnicity data for the state,
based on the 2000 Census. Demographic inform&tom 2001 to 2006 on undergraduate
candidates ranges from 8 to 9.4 percent minorityfeom12 to 15 percent minority graduate and
other school personnel candidates. Minority aterimational students made up at least 13.6
percent of the overall headcount enroliment atuthigersity, which is somewhat higher than that
of the College of Education. Based on a reviewsbkment data provided by the Office of
Institutional Research, minority candidate percgesafrom programs outside of the College of
Education range between 3.3 and 13.6 percent.Cbliege of Education enrolled substantially
more women (70.2% undergraduate /71.8% graduade)ttte university (51.2%
undergraduate/58.7 graduate) in fall 2006. Sede$abl2 Racial/Ethnic and Gender Diversity
of COE Undergraduate Students, 4.13 Racial/Ethmic@ender Diversity of COE Graduate
Students, and 4.14 Racial/Ethnic and Gender Diyeo$iUK Undergraduate and Graduate
Students in the Institutional Report for trend data

The professional unit is aggressively recruitingenminority candidates into its programs and
has been successful in raising scholarship monbg tesed for minority scholarships. The
College of Education’s Office of Equity and Divaysiwhich was created in 2004, focuses on
the early identification and preparation of potahtiandidates from diverse backgrounds. The
office works with students eligible for applicatitma Teacher Education Program upon
applying for admission to the university. Studesgslaring a major in the college are provided
links to individuals, services, programs, resoure@sl activities to ease their transition into the
college and to increase the likelihood of theiengion.

D. Experiences working with diverse students in B2 schools

Candidates in initial, advanced, and other scheadgnnel have opportunities within their
respective programs to work with diverse studemiB-iL2 schools, and the unit is committed to
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ensuring that candidates experience diversityeair flacements. Most elementary program
candidates are placed for their student teachipgreences in the county surrounding the
university. It is important to note that coopergtteacher demographics are much different, with
12 out of 18 programs placing candidates with 1€&@¢nt white cooperating teachers; the unit
relies on the county school’s field placement cawatbr to make all initial field placements.
Table 4.15 in the Institutional Report illustratee diversity in the central Kentucky region
served by the university. Demographic data fo2Rslhcement sites are provided in Table 4.16.

Initial Programs:

To ensure that all initial candidates have divéiedd experiences, the placement of candidates
in multiple and diverse environments is systemdtaiethe program level. Candidates are
informed of this policy when they apply to the prag. Program faculties base placement
decisions on careful examination of previous plasets: and programs use a placement database
and demographic reports maintained by the OfficEielid Experiences (OFE). The placement
database tracks each candidate’s placements thooutite program and can be viewed online
by program faculty. The school demographic reppitside information about populations
served by partner schools in what the unit calis“Eheld Network” and include the racial and
ethnic diversity and socioeconomic diversity bagedtudents receiving free and reduced lunch
in the placement sites. The unit reports thatpglasement procedure usually ensures that
candidates complete field assignments in seveffarent settings working with populations that
represent different kinds of diversity such asumalt, economic, ethnic, and linguistic as well as
students with special needs.

Advanced Programs, Other School Personnel, ancabigt Education Programs:

Candidates in advanced, other school personnetaoresy and the unit's distance education
program can complete assignments and clinical expsgs in their own classrooms as long as
they have diverse experiences woven into theirparmg. Advanced and other school personnel
program faculties find it challenging to providehriand extended diverse experiences in
environments outside of a candidate’s home schoafjency because the candidates are
typically employed in full time jobs and are unatieake time off for extended periods. In the
case of the social work program, candidates aled tebe placed with certified social workers
which limits their placement options even furth@ne way that several programs are addressing
this limitation in a creative manner is to pair datates within a cohort (i.e., urban with rural;
less diverse with more diverse school settinglvet® program faculties indicated that they
encourage candidates to visit their partner’s schoolinical setting. Other faculty reported
using technology to enhance candidates’ experiehgesreating web-enhanced learning
communities where candidates address their envieatethcontext and settings through online
discussions and reflections. One program usewdhebased YouTube (www.youtube.com)
environment, where candidates and the universdfepsors upload videos of themselves
periodically as a way to communicate between faeite sessions.

Based on interviews with candidates at all levals with program faculty, and based on a
review of candidate products, it is evident tretdidates work collaboratively with their peers
and receive constructive feedback from their pdesin courses throughout their program and
during their practicum placements, student teagtand internships.
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Overall Assessment of Standard

The unit has a clear and broad base of diversityipes in its mission a practice of recruiting
and retaining diverse faculty and candidates, aakies efforts to provide a diverse range of
experiences for its candidates at all levels. Tilnerdity of candidates in unit programs roughly
mirrors that of the university and service area aghole. Candidate dispositions and standards
related to diversity are assessed throughout regaoursework at all program levels. Within
the racial and ethnic diversity in the universitg&vice area, initial, advanced and other school
personnel candidates have adequate experiencawitterse population of P-12 students.

Recommendation: Met

Areas for Improvement: None
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STANDARD 5: FACULTY QUALIFICATIONS, PERFORMANCE, AND
DEVELOPMENT

Faculty are qualified and model best professionakfices in scholarship, service, and teaching,
including the assessment of their own effectiveagsslated to candidate performance; they also
collaborate with colleagues in the disciplines authools. The unit systematically evaluates faculty
performance and facilitates professional develogmen

Level: Initial and Advanced
A. Qualified faculty

The University of Kentucky defines the professioadilication faculty as those who are full time
in the COE as well as full time faculty membergrrechools and colleges other than the COE
who contribute significantly to the educator prepi@n programs. In theK Administrative
Regulationsindividuals are designated as eithegular title or special title. The majority of
faculty in the COE are regular title and are exped¢b accomplish teaching, research, and
service. The few faculty members who hold spedial faculty positions are typically teaching
intensive with a modest research expectation, eciaptitle faculty who have a primary focus on
supervision of field experiences.

There are 120 full time professional education figoof which, 111 have an earned doctorate
(93%). The nine faculty members who do not haldreninal degree have exceptional expertise
in their teaching or specialization areas. The CG&ttires the same criteria for “exceptional
expertise” as outlined by the Southern Associabib&chools and Colleges (SACS). This
documentation is included on faculty members’ vaad maintained in the office of the dean.
Part-time faculty teach courses at the undergradaad graduate levels and supervise students
in the field. Thirty-eight part time faculty menisecontributed to the professional education
programs during fall 2007. Of the full time facyl®6 are tenured with 26 of those holding the
rank of Professor. Fifty are at the rank of AsateiProfessor, and 41 are Assistant Professors
on a tenure track. The unit has three full timmufey members who are non tenured and not on a
tenure track. Unit faculty are comprised of 65 &8 and 55 males. Eighty-seven percent of
the faculty are White and 10.8 percent are Afridamerican. Asian or Pacific Islander faculty
members represent 1.7 percent of the COE faculty.

According to the Institutional Report, 83 percehtie COE faculty have contemporary
educational experiences. Contemporary professexdriences are defined by the unit as
occurring within the past five years and includefpssional experiences such as having been a
certified employee, conducting observations, cotidgaction research, or collaborating with P-
12 partners. Collaboration examples include cdmgyldelivering professional development, or
working on funded projects. Faculty vitae proviteEumentation of the professional licensures
held and the contemporary school experiences. fati@dmbers who do not report
contemporary experiences are those who typicalighteourses that do not focus on P-12
education such as higher education, health promadiod rehabilitation counseling.

The university and the unit award graduate assshgs in the form of teaching and research
assistants. The unit is responsible for providimgten policies concerning the appointment and
reappointment of teaching and research assistami@ching assistants (TAs) are employed and
evaluated by the academic departments and reptite tdepartment chair. Research assistants
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(RAS) are also employed by the academic departnagrtsnay be assigned by the department
chair, director, or may be assigned by an individaeulty member.

B. Modeling best professional practices in teach

The unit’'s conceptual framework is integrated ithte education courses and instruction. Course
syllabi provide examples of a variety of learnitigagegies and assessments based on the unit’s
theme Research and Reflection for Leading and Learnamgl also provide evidence of program
alignment to the pertinent state and professiaia@dards. Course syllabi indicate that faculty
members incorporate current research related topbastice in their courses such as EDC 339:
Designing A Reading and Language Arts ProgramherElementary School, EDC 620: Design
and Implementation of a Reading Program, and EDI: Z8adership in Educational
Organizations. Classroom observations indicatestime faculty members employ traditional
methods of lecture instruction; however other facutilize exemplary methods of instruction
such as small group instruction, student engagemigimicandidate presentations, and team
teaching. Candidate interviews confirm that facuitthe unit infuse the conceptual framework
theme of reflection and encourage students toflective practitioners in coursework and
through field experiences. Interviews with cantikdaand faculty confirm that critical reflection
is required of candidates not only on their pedagdgkills, but also on the impact of their
teaching in relation to student learning.

A review of faculty publications and interviews pided evidence of faculty knowledge and
experience in diversity. Some unit faculty arehhygspecialized and are noted experts in their
chosen fields in teaching and working with divegpspulations of students. Courses in the COE
assist candidates to meet the needs of diverseelear For example, EPE 301 Education in
American Culture is offered in the Educational Pplstudies and Evaluation department.
Recently an art education course was added toutlniewlum to provide candidates more
exposure to diversity topics in art education. ddate work samples, from the electronic
exhibits and the hard copy exhibits, include agsignts that directly address diversity as well as
lesson plans including adaptations for addresdimdest learning differences.

Classrooms in the COE have been recently renovatiedlude teaching stations with computers,
Internet connections, and projectors; some classsdeaturesmart boards and digital document
cameras. Candidate interviews and student pragerganoted the use of technology in many of
their courses. Faculty members incorporate theotisschnology into their classroom

instruction through PowerPoint presentations. Mateanced technologies can be found in the
Department of Kinesiology and Health Promotions selemandidates have the opportunity to
learn with state of the art exercise equipmentuidiclg a pediatric physiology lab and other tools
for measuring bone density and body compositiomcuky members model and teach candidates
to use current technology to enhance classroomugtgin. Faculty members in the
Communication Disorders program use a wide vaonégdaptive technology to train candidates.
Assistive technology is taught in special educatiourses and interviews with advanced
candidates in this program confirm that using tachnology has enhanced P-12 student learning
in their own classrooms, according to the latesteshssessment.

Evidence of professional education faculty effestiess includes course evaluations and faculty
awards. Faculty members in the unit receive highings on their course evaluations than their
colleagues throughout the university. A reviewcofirse evaluations from 2000-2007 indicates

that faculty in the COE received an average ratin®.55 out of a 4 point rating scale, compared
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to the university average of 3.35. Unit facultyé&deen recognized for their teaching
excellence through the receipt of various awafglsamples of teaching awards include:

* Art Educator of the Year, National Society of Aaisd Letters

» President’'s Award, Association of Teacher Educators

* Art Educator of the year, Kentucky Art Educationsasiation

» Sylvia Walker Educator of the Year, National Assdicin of Multicultural Rehabilitation
Concerns

» Lifetime Achievement Award, Kentucky Council of Tebeers of Mathematics

* Great Teacher Award, UK Alumni Association

Unit faculty have several opportunities to engagself assessment of their teaching. The
annual evaluation for non-tenured faculty membadstae biannual evaluation of tenured
faculty provide opportunities to engage in a se#leation process. The tenure and promotion
process provides an opportunity for in depth reiftecand analysis of one’s teaching
performance. Faculty submit materials to the depamt chair for review. The faculty member
is provided a written evaluation of the review dnad another opportunity to reflect and respond
to the evaluation.

C. Modeling best professional practices in scholahip

The institutional mission, approved on OctoberZ2@)6, includes a goal of expanding
knowledge “through research, scholarship, and imeattivity.” The unit upholds this aspect of
the institute’s mission through excellent scholaviyrk. The mission of the unit is to expand the
knowledge of teaching and learning processes aerbssad educational spectrum. All faculty
members in the COE uphold the unit's them&es$earch and Reflection for Learning and
Leading. Faculty members receive support for their schpkativities in a variety of ways.
Faculty members are allotted a specified amoutitred to devote to research through the
Distribution of Effort (DOE) system. In recent ysathe standard load of two-three (or five
courses per academic year) has been reduced twowar four courses per academic year.
This reduction in teaching load allows faculty memrsthe opportunity to attend to research and
publication. The Institute for Educational ReséalER) was established to enhance grant
writing and productivity of the COE faculty. Thestitute provides faculty support at all phases
of the grant submission process from locating appate grants to post- award support with
budgets and reporting. Journal articles, booksklohapters, technical reports, state, national,
and international conference presentations, anardgyrants documented faculty scholarship in
the unit. Since 2000, professional education fgaukembers at UK were awarded $ 39.7
million in grants, published a total of 950 jouraaticles, and conducted 2,348 conference
presentations. While scholarship expectations difégr between regular title faculty and
special title faculty, all faculty members have solevel of expected scholarship. Some unit
faculty have received awards for their scholarlgtobutions. Examples include:

* Prove It Works Research Award, Kentucky Associat@mrEducation Communications
and Technology

* Relating Research to Practice Award, American Edlical Research Association

» Exemplary Researcher Award, American EducationgaeBech Association
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A review of faculty vitae, dossiers, and interviewish unit faculty and administration suggests
that faculty members in the unit model best pratesd practices in scholarship.

D. Modeling best professional practices in service

Faculty in the professional education unit engagservice in a variety of ways. Through the
Distribution of Effort model, faculty members ailaated time for service to the university, the
profession, and the community. Unit faculty sesmecommittees within the unit and also
contribute membership on university wide committegsh as the University Senate. Unit
faculty serve as members of the Research ComnaitidéJniversity Studies Program
Committee. Unit faculty serve the professional ommity by holding offices in state and
national organizations, serving on editorial boaesal holding editorships for professional
journals. From 2000-2007, the unit reports 235ua@nces of offices held in state professional
organizations by unit faculty and notes 218 oceasf offices held in national or international
organizations. There are 1,193 records of setaigeofessional journals through editorships
and editorial boards.

Faculty provide service to P-12 schools in a varidtways though different initiatives such as
the Appalachian Mathematics and Science Partnexshiprough this project, unit faculty
develop and teach courses for pre-service teaeaerprovide professional development for in-
service teachers in rural school districts. Thiotlge Fayette County Great Schools Initiative,
faculty members partner with local schools to raiselent achievement. The Collaborative
Center for Literacy Development (CCLD) is engagedaveral initiatives such as the New Adult
Literacy Initiative which provides oversight of fopilot projects which serve adults reading at
below basic and basic levels. These pilot projentbed new strategies for teaching reading,
highlighting the use of technology software destyfeg enhancing reading proficiency for adult
learners.

Unit faculty have been recognized for their outdtag service contributions with the following
awards:

* Volunteer Award, Fayette County Schools

» Distinguished Service Award, Kentucky AssociatidrColleges for Teacher Education

» National Distinguished Service Award, Family, Caraed Community Leaders of
America

E. Collaboration

Unit faculty collaborate with Arts and Sciencesleagues in a variety of ways, which include
serving on committees and through initiatives sagtthe Appalachian Mathematics and Science
partnership. In this initiative, unit faculty wovkith faculty members in the College of Arts and
Sciences to provide teacher development and tiaingeveral other projects are in place
through CCLD which provide opportunities for uractilty to collaborate with other agencies
and faculty partners. The Adolescent Literacy ®aag Project, through CCLD, is a partnership
with the Kentucky Department of Education and pdesitraining of literacy and mathematics
coaches for teachers in grades 4-12. The teaaherovided training through summer
academies and monthly professional developmentingset Unit faculty collaborate with other
university partners and local agencies to addrafggysissues in P-12 schools.
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F.  Unit evaluation of professional education facty performance

The unit dean expressed his philosophy of hirirglist candidates and providing them the
necessary support toward tenure. Faculty performamaluations take place annually for all
non-tenured faculty members and biannually for teddaculty members. The procedures for
performance evaluations are outlined in the unitseesxd the COE handbooks. These processes
were designed within the faculty governance stmgctii the university which included faculty
input and approval. Unit faculty complete thaculty Performance Reviefwrm and the

Faculty Activities Reporfiorm and submit to the program chairperson. Sdepartments in the
unit require a teaching portfolio. The faculty mmenalso includes a Distribution of Effort form
in the review packet. A narrative is optionalhétfaculty member wishes to expand or comment
on the information provided on the forms. The gbaison provides a written evaluation to the
faculty member through a conference meeting. abalty member’s evaluation is forwarded to
the dean and a copy of the evaluation is filechendean’s office. Below average performance
evaluations may result in an adjustment in thelfgenember’'s DOE and professional
development support is provided. Progress towardréereviews occurs at the end of Year
1(optional), 2, and 4. Reviews for promotion amdure are required for assistant professors
and, as appropriate, for associate professorg-tiRer faculty members and teaching assistants
(TAs) are evaluated each semester through studenge evaluations. Interviews with part-time
faculty and TAs confirm that student course evatunat are provided to them at the end of each
semester. Student course evaluations are usextdordne future course assignments and
rehiring of part-time faculty and teaching assittan

G. Unit facilitation of professional development

New faculty in the unit are provided mentors tagtdhem in their transition to the COE.
Faculty support for teaching is available for altdilty members at the university through the
Teaching and Academic Support Center (TASC), afjhdaculty who receive below average
performance evaluations may be encouraged toeuititie resources of the TASC. The Center’s
mission is to improve teaching and student leartiingughout the university. TASC
encourages and promotes pedagogical innovaticegtefé applications of teaching technology,
and development of alternative instructional modésSC provides a wide variety of
educational support services which include:

* Seminars, workshops and individual consultatiomtprove instructional skills
* Audio-visual and classroom support services

» Web-based resource materials

* Instructional technology support

* University’s digital library

» Educational art, graphics and media production

The unit encourages continued professional growaittiaiculty. For example, all full time faculty
members receive $1,100 in support of travel togssibnal conferences. Additional funds are
available upon request to support travel and ptatiens at additional conferences. Support for
faculty research is available through the InstifoteEducational Research. The Institute
includes a director and several support staff sisasinit faculty in all aspects of the grant
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process including locating appropriate grants,imgithe proposal, acquiring permissions for
application, and implementing the grant. Facultynhers also receive incentives such as the
opportunity to receive the annual Wethington Awlmdsuccessfully acquiring grant funds.

Another important professional development oppotyuior unit faculty is the sabbatical.
Interviews with the dean suggest that on averame,tb five professors are granted sabbaticals
each year in the COE. Sabbatical leaves may beagtdor one semester or one academic year
for the purpose of allowing faculty members extehtime to concentrate on research, teaching
innovations, study, or creative endeavors. Satdlatsupport the unit’'s conceptual framework
and theme oResearch and Reflection for Learning and Leadimfe sabbatical policy and
application is found in the COE handbook and theersity’s handbook.

Overall Assessment of Standard

Members of the professional education faculty adichted to the advancement of learning for
the candidates. The faculty incorporate best mesfor teaching in their classroom instruction
and model appropriate practices for the educatamdiclates. The unit faculty are scholars who
carry out the mission of the institution to becoome of the top 20 research institutions
nationally, and maintain an impressive scholarbord of research and publication. They
provide service to their community and their prefes. Unit faculty collaborate with colleagues
on campus, and other local and state agencieslbasaeaintain a collaborative partnership
with P-12 schools. Faculty are systematically eatdd for performance and have policies and
resources available for professional development.

Recommendation: Met

Areas for Improvement: None
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STANDARD 6: UNIT GOVERNANCE AND RESOURCES

The unit has the leadership, authority, budgetspanel, facilities, and resources, including infatran
technology resources, for the preparation of caatid to meet professional, state, and institutional
standards.

Level: Initial and Advanced
A. Unit leadership and authority

The professional education unit is defined as tbkke@e of Education and the educator
preparation programs located in the six additi@otleges. The college is administered by a
dean, with an associate dean for academic andrdtaderices, an associate dean for research
and graduate studies, and six department headsd&dn reports directly to the provost. The
unit has the authority to develop, implement, avaluwate certification programs for teachers,
administrators, and school service personnel. ddam oversees educator preparation programs
at both initial and advanced levels, has respaiityilbtd provide leadership in the development of
these programs, and has the authority to implethenpolicies of the education unit. The dean
also provides academic leadership, hires facultysaaff, encourages and evaluates faculty and
staff, oversees unit assessment, establishes anthima contact with P-12 school districts and
agencies, and promotes grant and other scholdilytaes in the unit. Interviews with unit

faculty and the dean reveal that P-12 partnersa@tipipe efforts of the unit and are engaged as
community representatives in the design, implentamaand assessment of programs for school
personnelinterviews with faculty and department programichedicate sufficient

management and coordination of all initial and axbeal programs. In group interviews faculty,
candidates, alumni, principals and superintendéegsribe the unit's commitment and
dedication to the candidates and to the educatiograms.

The dean is the chair of the Council of Chairs,clihis one of three key committees that provide
advice and guidance. The Council of Chairs consistse associate deans, department chairs,
and chair of the Faculty Council. Interviews wisiculty and the dean in the unit indicate that
the Council of Chairs meets monthly. In additiothte Council of Chairs, the dean meets with
the Faculty Council on issues relating to actigitrgthin the unit. The Staff Council meets on a
regular basis, advises the dean and sponsorstigstifor personnel in the education unit.
Membership consists of representatives from eaatleanic department and support unit

The dean of the unit has the authority over algprmns which result in Kentucky certification,
including the school social work program. This peog was cited in the 2000 NCATE
BOE/EPSB report. Since the last accreditatiort ise social work program was submitted and
approved by the Education Professional Standardsdda 2003. Interviews with the dean of
the unit and department program chairs indicategh@yrams are governed by individual
program faculties, which are collaborative groupsiprised of a broad representation of
professionals, including education faculty, univtgriaculty from content areas, practitioners
from schools and agencies, and undergraduate addage candidates. Multi-disciplinary
faculty committees are responsible for initiatimglaevising programs and courses and for
selecting and retaining students in their respeqinograms.
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Interviews with unit faculty indicate that they iaefy participate in the decision-making
processes of the unit and university through timeiolvement with various standing committees
and ad-hoc committees appointed by the dean. diti@al, unit faculty reported that they have
multiple opportunities to serve on university-witctemmittees. For example, unit faculty
members serve in leadership roles on the Institati®eview Board, the President’s
Commission on Diversity, and Senate Advisory Corteribn Privilege and Tenure.

Changes in curricula, such as the design of newsesuthe content of field experiences, and
course revisions originate within the appropriatggpam. According to members of the Council
of Chairs, typically faculty in a program area vadévelop proposals to change courses and/or
degree requirements. Interviews with program fadualdicate that they initiate course and
curriculum revisions for their respective prograansl then forward the proposed revisions and
changes through the appropriate channels to thegesWide Courses and Curricula Committee.
Proposals approved at the unit level are then fatedto the appropriate university
undergraduate or graduate council for review armgt@al. Interviews with members of the
Courses and Curricula Committee indicate that @hesges are considered, the proposals are
sent forward for action by the University Senaiach college has at least one representative on
the senate. A review of standing committee misufculty meeting minutes, program and
departmental minutes, annual program data reviems formal evaluations in programs reflects
the faculty’s involvement in program design, impétation, and evaluation of the unit and its
programs.

Initial and advanced admissions requirements @& gl delineated in theniversity 2007-2008
Bulletin. The university has developed a webpage, whicludes information about procedures
and policies for candidates. Academic calendatsjagues, bulletins, and publications found in
the unit appear to be current and accurate. Irdtion about the unit’'s programs is published in
theUniversity2007-2008ulletin and on the College of Education’s website. Petidor
admission to teacher education programs are dissged through print and electronic media, as
well as through communications in orientation magsj introductory teacher preparation
courses, and individual advising sessions. Infdionaon admissions for the advanced programs
is also presented in tl2®07-2008ulletin and is provided in the application materials.
Interviews with support staff indicate that thegaprovide information to candidates in the
initial and advanced programs as they meet witmtbe a formal or an informal basis. Initial
and advanced admissions requirements to the urtivargl to the unit are clearly provided in
multiple documents found as evidence in the unit.

A variety of programs and services are availableatadidates in the unit. There are numerous
programs, services and events that help candidaties€ampus life, as well as promote their
personal and professional development. The uoitiges advising and counseling services to
candidates including specialized services for digemd first generation candidates. In the initial
preparation programs, professional advisors irCfiee of Academic Services and Certification
indicate that they advise candidates prior to paogadmission. The advising center provides
candidates with advisement manuals, testing reongings, career information, and other
materials as needed. Additional advisors have heed as part of the university Top 20
initiative to promote student retention.

After candidates are admitted to advanced progrdrmayg,are assigned faculty advisors.
Interviews with academic and faculty advisors réteat they assist candidates in program
planning and course selection. Additionally, asvah on the university website, the university
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provides other services for candidates. Suppovices for candidates include the Counseling
and Testing Center and the Writing Center. Infdromaregarding financial support and
assistance is available to candidates through theef Academic Services and Teacher
Certification. Other offices in the unit that gapt the work of candidates and faculty include
the Office of Field Experiences and School Collation, the Office of Equity and Diversity, the
Instructional Technology Center, the Office of Resl and Graduate Studies, and the Office of
Alumni and Student Affairs.

B. Unit Budget

The education unit includes the College of Educasind programs in six other colleges across
campus. Candidates in the College of Educatioresgmt more than 85% of educator
preparation programs. Therefore, the College afcdtion’s budget is shown to reflect this
enrollment. According to data provided by the @mt data shown in tH#007-2008 Operating
and Capital Budgetthe College of Education’s state-appropriatedifuare comparable to other
colleges in the university. The total revised apieg budget for the College of Education has
increased steadily over the past five years. Télden the institutional report shows the unit’s
revised budget summary for 2002-2003 through 20W&¢2 Table 6.4 in the institutional report
reveals the budget of the unit as compared tothi@raolleges in the university for FY 2005-
2006. Based on numbers of students and facultyettet of funding for the College of
Education is equitable to, and even exceeds, |l®fdimding for similar colleges on campus
(see Tables 6.4 and 6.5 in the institutional rgpbrterviews with the dean and other university
administrators indicate that the unit’s fundingusficient to prepare candidates in initial and
advanced programs, and adequately covers bothroptsaand clinical work necessary to
prepare teacher educator candidates and otherlqpérsonnel to meet professional standards.
For example, the unit’s budget for FY 06-07 incle&®7,578 allocated for cooperating teachers.
In addition to budgetary support from the universithe unit receives funding from external
sources to enhance its work and to further itsiomnissExternal funding has permitted faculty to
engage in additional research and service actvitle summary document entitle@rants and
Research Award Historpdicates that the College of Education has aabéished record of
securing extramural funding. For example, durif@2, faculty in the unit were awarded over
$2 million in grants awards increasing to over #8iom in 2004. In addition to individual
awards, multidisciplinary collaborative efforts irased from $7 million to $16 million during
the same period.

Faculty professional development funds for travelavailable through the department, associate
dean’s office and the dean’s office. Accordinghe dean, in the case of assistant professors, all
reasonable professional travel requests are meurents in the unit show that in 2006-2007,
new faculty received start-up funds of $8,000a taculty member conducts laboratory research,
the start up package is greater. For examplewaaulty member received $178,280 to
purchase equipment for his lab. Additional starttunds are provided for endowed chairs. All
new faculty in the unit receive a new computer pnidter; some new faculty are also given a
laptop. According to staff in the Instructionalch@ology Center, it is recommended that the
unit replace faculty, staff and computer classrdaiméomputers on a 3 year rotation cycle.
Technology support and technology instruction (irag) are provided in the Instructional
Technology Center for faculty and candidates. rinésvs with staff in the center indicate that
faculty and candidates are able to check out egempnas well as request support for the
creation of presentations. If requested, faculgynmers are also able to get training in the use of
educational technology including, but not limited $mart Boards, PowerPoint presentations,
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assistive technologies, creation of websites, enhedagogy, and other interactive technologies
to enhance candidate learning. The unit also pesvprofessional development workshops for
part-time faculty to help ensure that they contiéio the integrity, coherence, and quality of
programs in the unit. Opportunities such as thefleat the unit's commitment to the
professional development of its faculty and canidisla

Interviews with faculty and administrators indic#tat professional development activities relate
to the mission of the university and the unit amak the university supports faculty to pursue
research, service and other faculty developmenties. Faculty vitae detail such activities as
publications in professional journals, presentaiahnational and international conferences, and
grant writing activities. Faculty in the unit malg@a apply for sabbaticals to engage in research,
creative effort, improvement of teaching capalgitand methods, and other related travel.
Documents in the unit show that seven faculty memlvethe unit applied for and were awarded
sabbaticals in 2007, eight faculty members weratgrha sabbatical in 2006, and four faculty
members were awarded sabbaticals in 2005.

C. Personnel

The unit includes faculty from the Colleges of Amgiiure, Arts and Sciences, Communications
and Information Studies, Fine Arts, Health Scieneesl Social Work who prepare educators.
The unit engages full-time faculty, part-time faguhnd graduate assistants to teach courses.
During the fall 2007 semester, 120 faculty were leiygd in tenured or tenure-track positions in
the unit; 38 part-time instructors and 41 gradte#ehing assistants also taught and/or
supervised candidates in educator preparation gnogyr Teaching effectiveness is measured in
part through a student evaluation of the facultgaching. Departments orient part-time faculty
and graduate teaching assistants to departmeriiakgand procedures and evaluate their
performance. Interviews with department progranirstiadicate that they communicate with part-
time faculty and graduate teaching assistantsdorerhat they stay informed about issues necessary
for effective performance of their duties. Worldgaolicies for unit faculty are clearly delineated
in theUniversity Faculty Handbookhe College of Education Faculty Handbo@qd the

College of Education Policy on Teaching Loads amstribution of Effort (DOE) The policy
specifies a four-course teaching load each yeaefarre track faculty. However, it was learned
through the interview process that department shairconsultation with the dean, retain
flexibility to establish teaching loads appropritdighe needs of respective departments and
individual faculty. The policy also provides guinhas for typical DOE percentages for research,
teaching, and service to assist department chadt$agulty as they work together to negotiate
DOE agreements each year. Interviews with depattecteairs and faculty indicate that the
workload policy allows them to be effectively engdgn teaching, scholarship, and service.

Other personnel who contribute to the work of thé& include 51 full-time staff members who
provide clerical and technical support to help adstrators and faculty accomplish the goals
and mission of the unit. Fifteen of these positiaresdesignated as professional staff members
who are employed as the business manager, budgetrppublic information officer,

professional advisors, and directors of supportsysuch as the Instructional Technology
Center, the Office of Academic Services and TeaCltification, and the Office of
Enhancement. Thirty-six of the staff positions éesignated as clerical and technical support
positions in departmental and unit offices. Eagbaaiement in the unit has an office manager and
one or more full-time support staff. The job dgston for each support position is found in the
unit and provides the guidelines for the work @ thdividuals who serve in these positions.
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D. Unit facilities

The unit’'s programs are located in three buildiogsampus: Dickey Hall, Taylor Education
Building, and the Seaton Center. All unit classreamTaylor Education Building and Dickey
Hall, have been converted from traditional classrs@o “smart” classrooms. Classes, labs, and
offices are also located in Barker Hall, EricksaallHVlaxwelton Court, and Wenner-Green
Research Lab buildings. The unit recently renaVatveral rooms and areas to provide an
attractive meeting area for student organizatiartsta provide improved space for classes,
seminars, workshops, and meetings. The unit feslare equipped with faculty offices, staff
work areas, classrooms, and laboratories that eriablity and candidates to access the teaching
and learning environments essential for the prejosraf school personnel. Individual faculty
offices in the unit have full technology suppo@lassrooms vary and can accommodate
different class sizes, distance learning, and eaut instructional needs. A detailed description
of unit facilities is found in the IR; other classm facilities utilized by candidates in the uni a
shown on the university website.

The unit has endeavored to improve areas of comegarding weaknesses with “Unit
Facilities” described in th2000 NCATE BOE ReporUpdated communication infrastructures
have been installed for numerous offices and deyants. The university and the College of
Education have worked with the Ayers Saint Groshitgctural firm to plan for possible
renovations and improved functionality of existsgace in the Taylor Education Building.
Interviews with the dean and a tour of the unitlfiaes indicate that since the last accreditation
site visit, much effort has been made to improvacegunctionality and technology utilization in
the unit.

E. Unit resources including technology

The unit is committed to the utilization of techogy. Opportunities for instruction and support
in the use of electronic resources are availabfadolty and candidates. The unit maintains 22
technology rich “smart” classrooms, three compalassrooms, three technology rich
conference rooms, an auditorium with computing glection equipment, and a multimedia
classroom. The university web page, as well asrteenet, offers faculty and candidates access
to resources and research in their educationalesode. The Instructional Technology Center
(ITC) provides technology support within the uniterviews with the ITC staff indicate that
they provide computer support to over 350 desktaplaptop computers and maintain the three
computer classrooms, the multimedia classroompwodtomputer labs -- one each in Taylor
Education Building and Seaton Center. The ITC aisters web servers for departments, the
college, and college affiliates.

Faculty and candidates also have complete accdsslioraries within the university library
system. An interview with the Associate DeanResearch and Education reveals that state
funds for the education collection totals $94,48he Library collection exceeds three million
volumes and includes over 27,000 journals. Of thuimhber, 1.2 million books are found in the
main building, while another 1.5 million volumefdocated around the campus in branch and
associate libraries. A description of the Educatitborary, a subject library within the
university, is found in the intuitional report.
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Overall Assessment of Standard

The unit has the leadership and authority for theration of the educator preparation program
with adequate budget, facilities, and resourcesuding information technology resources, for
the preparation of all candidates to meet profesdjstate, and institutional standards. All of
the unit’s policies and procedures are clearly diesd and accessible in multiple sites and
documents. The governance structure that guidesitiit fosters an environment that promotes
faculty and candidate professional growth and dgwekent. The unit plans, delivers, and
operates programs at both the initial and advatesezls that enable candidates to meet
standards. The unit has adequate resources (fhafaculty positions, support personnel,
technology, and professional development oppoifs)ito ensure that its candidates are
successful. Unit faculty members participate omegpance committees, both at the unit and at
the university levels. The unit facilities, techogy support and library resources are adequate
and provide access for all candidates.

Recommendation: Met

Areas for Improvement:

Corrected

1. The unit’s authority over the school social kyprogram is not well defined. (Advanced)
Rationale:The dean of the unit has authority over all progsawhich result in Kentucky
certification, including the school social work gmam. Since the last accreditation visit, the
program was submitted and approved by the Educ&rofessional Standards Board in 2003.
2. The unit has limited and outdated physical sgaensure high quality instruction.
Rationale: The unit has adequate campus and pafawlities to support candidates in meeting
professional standards. Since 2000, the unit lnawerted several classrooms from traditional

classrooms to smart classrooms. In addition to &rigl renovations in the education building,
the unit has access to other state-of-art resoutcesipport candidates.
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SOURCES OF EVIDENCE

List of Exhibits

General Information (Electronic Exhibit Room)
Academic Services and Teacher Certification Offiebsite

Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:
Accreditation Verification:

American Association Bamily and Consumer Sciences
American Library Assation

American Psychologi&dsociation (1986)

American Speech-Langeddearing Association

Council on Rehabilitati Education

Council on Social WoBducation

National Association 8thools of Music (2006)

National Council for Aceditation of Teacher Education
Southern Association@blleges and Schools (Through 2013)

Alumni and Development Office Website

Blackboard Academic Suite — e-Education platform
Certificate Application Process (includes self-asseent)
College Community Outreach

College Departments Websites

College Mission, 1999

College Mission, 2003-2004

College Mission, 2005

College Technology Mission

College of Education Technology (CoET) Standards
Courses and Curricula Committee Minutes
Distance Learning Website

Education Professional Standards Board Website
Faculty Meeting Agenda and Minutes

Faculty Retreats, 2000-2007

Faculty Sponsored Projects, 2000-2007

Functional Skills and Dispositions

Graduate Program Admissions

Graduate School Bulletin

Graduate School Statistical Reports, 1990-2006
Institutional Research Surveys Website
Intent to Continue NCATE Accreditation

ISLLC Standards

Kentucky Education Reform Act

Kentucky Educator Preparation Report Card: Univeis Kentucky
Kentucky Experienced Teacher Standards

Kentucky Interdisciplinary Early Childhood EducatiStandards
Kentucky New Teacher Standards

Kentucky-NCATE Joint Protocol

Kentucky Quality Performance Index Reports, 2008620
National Association of School Psychologists (NASR)gram Approval 2005
NCATE Accreditation Action Report, April 2001

NCATE Annual Reports, 1999-2006

NCATE/EPSB Institutional Report 2000
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NCATE/EPSB Rejoinder 2001

NCATE/State Board of Examiners Report, 2000
Program Approval: Education Professional StandBasd
Schedule of Classes

State and Local Demographics

Student Degrees Awarded, 1998-2007

Student Headcount Enroliment, 1997-2007
Student Rights and Responsibilities Handbook
Technology Standards for School Administrators
Third-Party Comment

University Bulletin

University Fact Books, 2000-2007

University Mission and Vision

General Information (Hard-Copy Exhibit Room)

AACTE Professional Education Data System (PEDS)oRep2002-2006
Display and Materials from Office of Equity and Bigity

Display and Materials from Office of Academic andid&nt Services
Display and Materials on International Initiatives

EPSB Program Review Update, Revised November 2007

Field Supervisors Meeting Agendas and Material®422007
Program Faculty Chairs Meeting Agendas and Mater001-2007
College of Education Research Briefs, 2007, 2006

College of Education NewslettéMetwork Summer 2007
Collaborative Center on Literacy Development Anrfreport 2007
Recruitment Brochures for Undergraduate and Gradeeigrams
Campus Map and Visitor's Guide

Campus Parking Map

Dean’s Power Point Presentation to BOE, NovembgRQ07

Field Notes Newsletter from the Office of Field Experiences
Directory, College of Education

Director, Professional Education Unit

Program Faculty Minutes

Conceptual Framework (Electronic Exhibit Room)

College of Education Technology (CoET) Standards
Functional Skills and Dispositions

ISLLC Standards

Kentucky Experienced Teacher Standards

Kentucky Interdisciplinary Early Childhood Standsrd
Kentucky New Teacher Standards

Program Conceptual Frameworks for Initial, Advanaatl Other Personnel Programs
Revisiting the Conceptual Framework: Fall 2005ufgcRetreat
Teacher as a Reflective Decision Maker Documeri219
Technology Standards for School Administrators

Unit Conceptual Framework 1999

Unit Conceptual Framework 2007

Conceptual Framework (Hard-Copy Exhibit Room)
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Alignment of Conceptual Framework Themes with C8tandards Sets

Standard 1: Candidate Knowledge, Skills, and Dispasons (Electronic Exhibit Room)
Continuous Assessment Record Aggregated Data, Addaftxperienced Teacher Standards
Continuous Assessment Record Aggregated Data, AddanSLLC Standards
Continuous Assessment Record Aggregated Data, Addafunctional Skills and Dispositions
Continuous Assessment Record Aggregated Data, Aédamechnology Standards
Continuous Assessment Record Aggregated Dataallmitew Teacher Standards
Continuous Assessment Record Aggregated DataallniECE Standards
Continuous Assessment Record Aggregated Dataallrfiinctional Skills and Dispositions
Continuous Assessment Record Aggregated Dataallnitechnology Standards
Character and Fitness Review
Code of Ethics
Course Syllabi
Curriculum Contracts on Unit Programs Web Pages
Exam Pass Rates: PLT Tests for Initial Teacheradtedion
Exam Pass Rates: Praxis Il Content Tests for Inigacher Preparation
Exam Pass Rates: Tests for Other School Persongghfation
Follow-Up Data: Employers
Follow-Up Data: Graduates
Kentucky Quality Performance Index Reports, 2008620
Kentucky Teacher Education Admission Regulation
New Teacher Survey Unit Data Tables Overall an®bgpondent Group, 2002-2006
New Teacher Surveys, EPSB Website, 2002-2007
Program Data Tables: Disaggregated Data by Progirase
Praxis Il Content Exam Scores
PLT Exam Scores
New Teacher Survey Results by Respondent Groupyaad 2002-2006
Student Teacher Evaluations
Continuous Assessment Record Data at Admissioenfen, and Completion
Appropriate Educator Standards
Functional Skills and Dispositions
Unit Technology Standards
Focus Group Results
Exit Interviews
Follow-Up Surveys
Program Descriptions
Program Review Documents
Student and Alumni Survey Results, 2002-2007 (Ustifational Research)
Student Degrees Awarded, 1997-2006
Student Headcount Enroliment, 1997-2006
Kentucky Teacher Internship Program Pass Rate2-2006

Standard 1: Candidate Knowledge, Skills, and Dispatons, (Hard Copy Exhibit Room)

Displays for Each Program Highlighting Sample Cdatk Portfolios, Action Research Projects, Divgrsit
Assignments, Technology Assignments, and ScorirnyiBs

School Social Work Learning Agreement and Standards

Standard 1: Candidate Knowledge, Skills, and Dispasons
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Candidate Electronic Presentations on Sunday Egenin

Standard 2: Assessment System and Unit EvaluatioElectronic Exhibit Room)
Admission/Retention/Exit Policy

Assessment System for Advanced Programs

Assessment System for Initial Programs

Assessment System for Unit Operations

Center for Educator Preparation Information Syst€@tsPIS) Website
Continuous Assessment Review Form

Course Evaluation Process and Results

Electronic System for Tracking Field Placements

Faculty Performance Evaluation

Faculty Vita Generator

Program Continuous Assessment Plans on Unit ProgvaimPages

Scoring Rubrics for Student Teaching Experiencel@txperiences Website)
Unit Continuous Assessment Plan 2000

Unit Continuous Assessment Plan 2007

Unit Data Management System

Use of Data for Program Improvement Entries on Bnitgram Web Pages

Standard 2: Assessment System and Unit Evaluatiotdard Copy Exhibit Room)
Program Faculty Chairs Agendas and Materials

Standard 3: Field Experiences and Clinical Practic€Electronic Exhibit Room)
Central Kentucky Educational Cooperative Website
Central Kentucky Special Education Cooperative \Webs
Consortium for Overseas Student Teaching

Cooperating Teacher Qualifications: State Regutatio
Field Experience Requirements by Course

Field Experiences Website

Field Experience Newsletters: Field Notes

Field Guide for Professional Partners

Field Placement Sites and Demographics

Holmes Partnership Involvement

Kentucky Teacher Internship Program

Office of Field Experiences and School CollaboratWgebsite
Online Placement Tracking System

Resources for School Partners

Student Teaching Website

Student Teaching Field Placement Policy

Student Teaching Performance Evaluations

Supervising and Resource Teacher Tuition WaivegiRara
Teacher Education Model Program (TEMP) Initiative

Tips for Mentoring Document

Unit Operations Data: Perceptions of Student Tewchkixperience
Field and Clinical Placement Databases

Standard 3: Field Experiences and Clinical PracticdHard Copy Exhibit Room)
Documentation of Waivers of Cooperating Teacherutements Granted by EPSB
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Field Supervisors Meeting Agendas and Material®422007

Sample Candidate Work from EDC 7Z3iding and Analyzing Effective Teaching
Teacher Education Model Program (TEMP) Partnerbtagerials

Cooperating Teacher Demographics Fall 2004-Sprdty 2

Field Experiences Database Student Files

Standard 4: Diversity (Electronic Exhibit Room)

Affirmative Action Policies

Central Kentucky Special Education Cooperative

College Profile Reports, 1999-2005

Diversity Matters

Faculty Diversity Awards, 2005

Field Placement Sites and Demographics

Graduate School Statistical Reports, 1990-2006

Integration of Diversity in Curriculum and Expergas: Unit Program Websites
Office of Equity and Diversity Website

Task Force on Inclusiveness

State and Local Demographics, Census Data

Unit Degrees by Race/Ethnicity, 1998-2007

Unit Degrees by Race/Ethnicity and Program Are@812007
Unit Enrollment by Race/Ethnicity, 1997-2006

Unit Enrollment by Race/Ethnicity and Program Ar&897-2006
Unit Operations Data: Faculty, Candidate, and Plexce Diversity
University Affirmative Action Plan

University Degrees by Race/Ethnicity, 1998-2007

University Enroliment by Race/Ethnicity, 1997-2006

Standard 4: Diversity (Hard Copy Exhibit Room)
Displays and Scrapbooks from FEA Residential Sum@@enp, 2004-2007
Recruitment and Retention Initiatives from OffideEmuity and Diversity
Sample Diversity Signature Assignments
MSD Program Evidence binder
MSD Exit Point Portfolio example
MSD Master’'s Retention Portfolio example
Secondary Mathematics Education Diversity Inforoai& Examples
Student Artifacts
Final Science Student Teacher Evaluation Form &i8g Rubric
Final Portfolio — Business Education (2005)
EDC 433 Elementary Student Teaching Portfolio #rigp2007
Practicum Portfolios
Graduate Portfolios

Standard 5: Faculty Qualifications, Performance, ad Development (Electronic Exhibit Room)
Faculty Collaboration

Faculty Handbook — College of Education

Faculty Handbook — University of Kentucky

Faculty Performance Evaluation

Faculty Representation on University Committees

Faculty Sponsored Projects, 2000-2007
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Faculty Vitae

Institute for Educational Research

Online Faculty Vitae Tool

Mentoring Program for New Faculty (Faculty Handbpok

Program Faculty Structure

Research Support for Faculty

Teaching/Course Evaluations, 1995-2007

Teaching and Academic Support Center

Unit Operations Data: Faculty Productivity, e.gipkcations, Presentations, Grants

Standard 5: Faculty Qualifications, Performance, ad Development (Hard Copy Exhibit Room)
Cooperating Teacher Demographics (Fall 2004 — §@&007)

Sample Promotion and Tenure Dossiers for FaculysacEducation Unit

Selection of Faculty Publications (Books, Refergedrnal Articles, Grant Reports)

Standard 6: Unit Governance and Resources — Unit {Ectronic Exhibit Room)
Administrative Council Agenda and Minutes

College Faculty Handbook, 2007

College Profile Reports, 1999-2006

College Review, 1999-2000

College Strategic Plan

Council of Chairs Agendas and Minutes

Courses and Curriculum Committee Minutes
Curriculum and Instruction Website

Departmental Reviews

Departmental Websites

Educational and Counseling Psychology Website
Educational Leadership Studies Website

Educational Policy Studies and Evaluation Website
Education Library Website

Facilities Renovation Plan

Faculty Council Minutes

Faculty Meeting Agendas and Minutes

Faculty Representation on University Committees
Faculty Sponsored Projects, 2000-2007

Financial Aid Information

Instructional Technology Center Website

Kinesiology and Health Promotion Website
LISTSERVs Supported by the College

NCATE/EPSB Accreditation Steering Committee Agenaiad Minutes
Organizational Chart for the College of Education
Program Faculty Description

Program Faculty Membership across Unit Programs
Special Education and Rehabilitation Counseling Siteb
Standing Committees

Teaching Loads and Distribution of Effort Policy

Unit Operations Data: Advising, Library, and Teclogy Resources

Standard 6: Unit Governance and Resources — Univatg (Electronic Exhibit Room)
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Academic Ombud Services Website

Administrative Regulations

Affirmative Action Policies

Career Center

Departmental Unit Review School and Process
Disability Resource Center

Faculty and Staff Data (Office of Institutional Rasch)
Governing Regulations

Internal Program Reviews

Lucille Caudill Little Fine Arts Library and Leanmmg Center
Teaching and Academic Support Center

University Budget

University Fact Books, 2000-2007

University Faculty Handbook

University Libraries Website

University Mission and Vision

University Profile Report of Colleges, 1999-2009%(&e of Budget Data for Comparisons)
University Senate Minutes

University Senate Rules

University Strategic Plan 2003-2006

University Strategic Plan 2006-2009

University Top 20 Business Plan

W. T. Young Library Website

Standard 6: Unit Governance and Resources — Unit (&d Copy Exhibit Room)
Program Faculty Chairs Agendas and Materials
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Persons Interviewed

Administration

Lee Todd, President

Kumble Subbaswamy, Provost

Stephen Barnett, Office of Admissions

Patricia Bond, Assistant Dean of Graduate School
Sandy Copher, Office of Admissions

Lynda George, Office of Admissions

Toni Greider, Associate Dean for Libraries

Jacquie Hager, Office of Admissions

Brian Jackson, Senior Associate Dean of Gradudted@c
Phillip Kraemer, Associate Provost for Undergraduadlucation
Angela Martin, Vice President for Budget, Planni&g?olicy
Michelle Nordin, Office of Admissions

David Prater, Financial Aid Officer

Cleophus Price, Assistant Dean of Graduate School
Tonya Prince, Office of Admissions

Kaveh Tagavi, Chair, University Senate Council

Don Witt, University Registrar

Unit Administration and Faculty
Mark Abel

Janice Almasi

Richard Angelo

Gary Anglin

Margaret Bausch
Rayma Beal

Aaron Beighle

Rose Boulay

Kelly Bradley

Sharon Brennan

Tricia Browne-Ferrigno
Leslie Burns

William Calderhead
Susan Cantrell

James Cibulka

Jody Clasey

Steve Clements

Belva Collins

Ralph Crystal

Alan DeYoung

Ginny Ellington
Heather Erwin

Beth Goldstein
Jennifer Grisham-Brown
William Gustashaw
Karen Hager

Bryan Hains
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John Hall
Debra Harley
Charles Hausman

Robin Peiter Horstmeier

Tim Jacobbe
Willis Johnson
Lee Ann Jung
Tracy Kitchel
Robert Knoeppel
Flo Lankster
Linda Levstik
Joyce Logan
Keisha Love

Xin Ma

Joan Mazur
Katherine McCormick
Nancye McCrary
Robert McKenzie
Rebecca McNall-Krall
Angela Miller
Kim Miller
Richard Millman
Cheryl Mimbs
Kristen Missall
Margaret Mohr
David Mullineaux
Nina Nilsson
Melody Noland
Judy Page

Steve Parker
Sonja Feist-Price
Tom Prout

Eric Reed

Jeff Reese

Rory Remer

Pam Remer
Richard Riggs
Jim Rinehart
Sharon Rostosky
Rosetta Sandidge
John Schuster
Mary Shake
Robert Shapiro
Deborah Slaton
Doug Smith
David Sogin

Don Stenhoff
Truman Stevens
Bill Stillwell
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Jennifer Stringfellow
Kathy Swan

Gerry Swan

Lucian Taylor

John Thelin

Kim Townley
Kenneth Tyler

Ellen Usher

Mary Ann Vimont
Rosemary Waters
Andrew Weiner
Jackie White

Lynda Brown Wright
J.W. Yates

Sadia Zoubir-Shaw

Deans of Other Colleges with Ed Prep programs

Lori Gonzalez, Dean of Health Sciences

Steven Hoch, Dean of Arts and Sciences

Kay Hoffman, Dean of Social Work

J. David Johnson, Dean of Communications and Inddion Studies
Bob Shay, Dean of Fine Arts

Arts and Sciences/Content Faculty
Julie Cerel

John Christopher
Janet Eldred

Jane Kleinert

Lori Lazzari
Richard Millman
Jeffrey Osborne
Allan Richards
Randall Roorda
Joseph Straley
Jackie White

Sadia Zoubir-Shaw

Teaching Assistants and Part-Time Instructors
Kiluba Akulu
Russell Couch
Jennifer Eli
Connie Evans
Linda Gassaway
Leslie Gerrard
Brian Gustman
Pam Hammonds
Alexandra Henchy
Vicki Leet

Denis Lester
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Shayla Mettille
Stacie Meyer
Raven Piercy
April Pilcher

Sara Porter
Denise Probst
Margaret Rintamaa
Sandra Stults
Bennett Thornbury
Angela Tobari
Gretchen Wagner

University Diversity Recruitment

Joyce Beatty, Director, William C. Parker Scholgwsh

Buzz Burnam, Director, Office of Diversity Recruibmt

Allan Richards, Chair, President’s Commission ondpsity

Toni Thomas, Director, Center for Academic Resasi&d=nrichment Services

Unit Support
Phyllis Bates
Rose Boulay

Jill Caudill

Julie Cleary

Faith Cordray
Susan Daole
Patricia David
Terry Edin

Martha Geoghegan
Laura Harris
Linda Hensley
Jason Horger
Cindy Jennings
Stuart Reedy
Jennifer Richmond
Gary Schroeder
Ryana Severance
Clelia Smyth

Rita Stevenson
Bill Stilwell

Dan Vantreese
Sarah Vaughn
Phani Yaylagadda

Candidates in Initial Programs
Boushra Aghil

Andrew Ashford

Megan Aynes

Jamie Baker

Vera Beattie
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Jessica Blackburn
Jeffrey Brewster
Ashley Coleman
Meredith Della-Giustina
Melissa DiGeronimo
Colleen Dille
Patrick Effgen
Sam Habeeb
Tiffany Hall

Sarah Hellems
Ben Herald

Bretta Hulcha
Jennifer Folck
Tonya Fox

Cindy Gatsos
Ashley George
Michelle Grant
Georgia Grayson
Casey Gregory
Jeffery Griffin
Amber Johnson
Caroline King
Jenna Klopfenstein
Kim Lacy

Nathan Lockhart
Ellen Lyon

Rachel Mesaris
Jessica Murray
Cara Neel

Mary Beth Ping
Kristina Plas
Melissa Sanders
Julie Schroering
Lillian Scott

Leslie Simpson
Brent Sizemore
Sara Stout

Kelly Svec

Brian Tarter
Adele Taylor
Heather Thompson-Abell
Kathleen Walker
Whitney Walter
Derek Waye
Cameron White
Jessica Wilkinson
Ashley Williams
Emily Wilson



Student Teachers
Lauren Addington
Katrina Alexander
Sara Bergheger
Melissa Brooks
Ross Brown
Benjamin Bruser
Thomas Clouse
Tess Collins
Magan Greer
Tiffany Hall
Christy Hill
Michele Holleran
Kendra Horn
Jessica Kreitzer
Taylor Marshall
Jeremy Miracle
Jade Morton
Tiffany Pangallo
Candace Simon
Lydia Stokes
Ashley Todd

Tai Tucker
Brittany Wilkinson

Cooperating and Resource Teachers

Victoria Aurelius
Jillian Baker
Shawna Baker
Barbara Barr
Mary Bazard
Colleen Call
Tanya Carlin
Valerie Cecil
Dawn Drummond
Donna Ebelhar
Afre Emerson
Kyle Fannin
Theresa Figueroa
Marian Fister
Scott Gill
Shemeka Gill
Stephanie Godby
Karen Guarnieri
Christi Hack
Cynthia Hawkins
Lisa Hicks

Kathy Howells
Susie Joliffe
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Anushna Kankelanova
Jill Klinker

Tracy Lambert
Stephanie Lester
Mary Lou Long
Sheila McIntosh
Stacie Meyer
Brenda Nally
Patti Palmer
Michelle Parsons
Geoff Ritchie
Becky Russell
Craig Schroeder
Debra Simpson
Marsha Stocker
Ronni Tallent
Lydia Wainright

Candidates in Advanced Programs
Shirley Addo
Jane Arrington
Kristina Baker
Jessi Burke
Ashley Clements
Becky Combs
Lindsey Crowdus
Jennifer Darvis
Michelle Daugherty
Sarah Dobson
Abbie Dorton
Erin Dreyer
Nicole Etter
Tracy Fisher
Meribeth Gaines
Susan Gniot
Rebecca Gorden
Brian Gustman
Kristen Hahn
Emily Hall
Keysha Hammons
Alexandra Herren
Karen Hill

Lisa Hill

Jenny Jackson
Betsy Johnson
Enrika Johnson
Brandy Jones
Chris Kemker
Anne Lattin
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Erin Lawrence
Brian Lightner
Stacey Lockett
Shamekia Mason
Allison Meding
Erin Montgomery
Jane Musson
Ashley Neitzel
Shasta Osborne
Laura Pierce

Erin Pryor

Kristen Roman
Christopher Salyers
Craig Schroeder
Cristin Schroering
Jessica Searight
Rachel Shires
Amanda Smith
Maria Vanover
Melissa Wheatley

University Supervisors
Rayma Beal

Leslie Burns

Harry Clarke

Lois Daniel

Heather Erwin
Connie Evans

Ann Katherine Griffen
William Gustashaw
Karen Hager

Phyllis Hamilton

Pam Hammonds
Sarah Hawkins
Marty Henton

Tim Jacobbe

Willis Johnson

Vicki Leet

Denis Lester

Keisha Love
Rebecca McNall Krall
Jason Meenach
Kristen Missal
Margaret Mohr

Steve Parker

Sandra Stultz

Kathy Swan

Lucian Taylor

Mary Ann Vimont

65



Sadia Zoubir-Shaw

Interns and Recent Graduates
Jillian Baker

Kay Castle

Audra Deli

Ashley Farmer

Abby Florence

Jerome Gallt

Kayla Godbey

Katie Grossman

Katie Lynch

Jacqueline McNaughton
Michael Price

Dorie Raybuck

Craig Schroeder

Kristen Tabor

Carolyn Troyer

Ashley Watkins

Gayla Webb

Student Organization Representatives
Jessica Blackburn

Jennifer Eli

Eamonn Fitzgerald

Jacqueline Haynes

Donald Hughes

Ellen Lyon

Natalie Moore

Lee Roher

Ashley Todd

Principals and Superintendents
Heather Bell
Andy Biggers
Janice Blackburn
Cecil Combs
Lana Fryman
Vivian Hammons
Dexter Knight
Edwina Smith
H.M. Snodgrass
Mike Stacy

Tina Stevenson
Sam Meaux
Deann Watts

Lu Young
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Schools Visited

Clays Mill Elementary School
Maxwell Elementary School
Jessie Clark Middle School
Tates Creek High School

Classes Observed

EDP 680
EDC 323
EDC 345
EDS 548
EDC 329
CD 378

Parent and Child Counseling

Classroom Management and Discipline

Teaching Mathematics in the Middle Grades

Curriculum Design for Students with Moderatd Severe Disabilities
Teaching Reading and Language Arts in temé&ntary School
Anatomy and Physiology of Speech
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CORRECTIONS TO THE INSTITUTIONAL REPORT
The program list included in the Introduction sewtof the Institutional Report was revised to
demonstrate the discontinuance of the ESL Endonsepregram and a clarification of the advanced
program in Special Education (LBD/MSD).

The name of the College of Communication and Lyp&eiences/Studies has been changed to the
College of Communications and Information Studies.
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