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VISION
The College of Education at the University of Kentucky will become one of the nation's 20 best public professional education units with emphasis on research, reflection, learning, and leading in service to the Commonwealth, the nation, and the world.
MISSION
The College of Education endeavors to expand the knowledge of teaching and learning processes across a broad educational spectrum. The college fosters a culture of reflective practice and inquiry within a diverse community of students, faculty, and staff. As part of a research-extensive university, the college advances knowledge through research. As part of a land grant institution, the college prepares professionals for a variety of roles in educational settings and community agencies and provides leadership in the improvement of the education, health, and well being of citizens in the Commonwealth, the nation, and the world.  

CONCEPTUAL FRAMEWORK:  ABSTRACT
The conceptual framework for the professional education unit at the University of Kentucky (UK) is guided by the theme, Research and Reflection for Learning and Leading. This theme is aligned closely with both the institutional vision and mission of UK and the vision and mission of the professional education unit. The theme reflects and guides how we approach preparation of professional educators within the context of a research extensive, land grant university.

Research is a valued activity and tool within UK’s educator preparation programs. Faculty and candidates generate scientific research using a wide range of research methodologies and contribute to the professional literature. Programs use practitioner inquiry and data-based instructional models in applied settings to enhance student learning and professional development. Research findings from the entire field of education inform design of courses, selection of interventions, and features of professional education programs.

Reflection is a long-standing aspect of UK’s educator preparation programs and is, in our view, a hallmark of professional practice. Reflective assessment of performance, outcomes, and approaches to problems is a dynamic process appropriate for faculty, experienced educators, and candidates in initial stages of their careers. Candidates are expected to complete numerous reflective activities as they work to meet standards; the goal being preparation of educators who are capable of analysis and problem-solving that will result in improving educational practices and outcomes.

Learning is included as a component within our conceptual framework to underscore our commitment to the many facets of learning and to highlight the ways in which our programs conceptualize, promote, and accomplish learning. As a unit, we do not share a single theoretical view of learning.  Faculty and candidates conceptualize learning using a wide range of perspectives including behavioral, constructivist, and social. We believe that our diversity of thought enriches and strengthens our unit. The reference to learning in our conceptual framework encompasses learning among all those who participate in our educator preparation programs and those who are affected by the educational efforts of our faculty and candidates.

Leading is an expectation that faculty hold for ourselves and an outcome that we promote among our candidates. As members of the educational community at Kentucky’s flagship university, we believe it is our obligation and privilege to provide leadership in educational policies and practices across levels and dimensions of universities, schools, and agencies. We believe that as leaders and followers work together to improve student learning among diverse student populations, we can obtain positive results that improve education in Kentucky and beyond. 
The four elements of our conceptual framework are synergistic and mutually supportive of our work. Taken as a whole, research, reflection, learning, and leading provide a strong conceptual basis and functional framework for the preparation of educators at the University of Kentucky.
NATIONAL TRENDS

1. Colleges of education are designing more interdisciplinary programs and engaging in more collaborative research to address societal needs and funders’ priorities.

2. There is a demand to prepare more teachers in some shortage areas such as mathematics education, science education, special education, and foreign language. Inadequate numbers of teachers in the STEM disciplines, and inadequate qualifications of existing teachers to address national standards, has become a national issue.

3. There is recognition among higher education experts and policy makers that teacher preparation is a campus-wide responsibility.

4. Colleges of education face intense public scrutiny and demands for reform, stemming from criticism of the uneven quality of teacher preparation programs and their inability to supply adequate numbers of teachers in some shortage areas. While dramatic differences exist in quality and responsiveness among teacher education programs and institutions, critics paint all colleges of education with the same brush.
5. Colleges of education are subject to increasing state and federal regulatory accountability for the quality of their program outcomes and their graduates’ performance. 

6. Colleges of education at research universities have mixed missions. Particularly at land-grant public universities, they are expected to act as professional schools preparing large numbers of teachers and other education professionals for careers in practice. At the same time they are expected to prepare researchers. Faculty are torn between heavy teaching responsibilities and demands for research productivity. 
7. Currently there is an effort to reform doctoral programs in education by making clearer distinctions between programs preparing individuals for careers in practice and programs preparing individuals for careers in research.
8. There is a demand for more research on student learning and effective teaching strategies in these areas.
9. There is a national focus on the need for more investments in early childhood education and the preparation of early childhood educators.
10. Health and psychological well-being of children and adolescent youth has become a national issue.
11. The need for more highly qualified principals has become a national issue, with a variety of proposals and mandates for reform of principal preparation programs. 

12. Colleges of education have been asked to prepare teachers who can close the achievement gap between poor and minority children and middle-class White children, and to help in turning around low-performing schools into high-performing ones. 
13. Colleges of education are held accountable for the high rates of remediation among students reaching post-secondary institutions, because they have prepared the teachers for K-12 schools. While colleges of education are part of this performance puzzle, such criticism does not take into account the multiple causes of low student performance. 
STRENGTHS AND WEAKNESSES


STRENGTHS
1. The UK College of Education provides comprehensive programming that covers the life-span and addresses education in many settings.
· Seven undergraduate programs lead to teacher certification, i.e., elementary, middle, health education, interdisciplinary early childhood education, learning and behavior disorders, moderate and severe disabilities, and physical education. 

· The College has two undergraduate, non-certification programs, i.e., exercise science and secondary education with options in English, mathematics, science, and social studies.
· The College has master’s programs in counseling psychology, educational leadership, educational policy studies and evaluation, educational psychology, elementary education, higher education, instructional systems design, interdisciplinary early childhood education, kinesiology and health promotion, literacy, middle school, rehabilitation counseling, school psychology, secondary education, social and philosophical studies, and special education. 

· The College has education specialist degrees in counseling psychology, educational leadership, educational psychology, school psychology, and special education.   

· There are Ed.D. programs in educational policy studies and evaluation, instruction and administration, kinesiology and health promotion, and special education.
· The College offers Ph.D. programs in counseling psychology (APA approved), educational psychology, exercise science, interdisciplinary education sciences, school psychology (APA approved), and studies in higher education. 

2. The College has two research centers with national visibility and federal funding.
· The Collaborative Center on Literacy Development (CCLD) has brought in $1 million in research funding in 2006 and $3.5 million thus far in 2007, as well as substantial state funding added to the College’s base budget. (discussed below).
· The National Assistive Technology Research Institute (NATRI) has generated $4 million in funding.
3. The College has a strong commitment to its land-grant mission.
· Three of the College’s six departments prepare teachers.
· It prepares education professionals for a variety of other roles, e.g., leadership, health promotion, school psychology, counseling psychology, higher education administration, and policy analysis.
4. The College has widespread engagement in the Commonwealth and beyond.
· with K-12 schools, e.g., Great Schools Initiative 

· with child care centers

· with community agencies

· with state government, including boards

· in professional associations.
5. The College has a tradition of collaborative grant work.
· In 2006 it generated $16.2 million in collaborative grant funding.
WEAKNESSES
1. The College has limited resources to implement a complex mission.

· Teacher preparation is labor intensive and highly regulated.
· The size of many program faculties is suboptimal for national ranking.
· Graduate student funding is inadequate to compete nationally for the best students.
· Summer programs are limited by University funding.
· There is limited University support for the College’s development enterprise. This limits the College’s ability to raise dollars for annual giving and for endowments to fund scholarships and chairs. 
· When senior faculty retire or resign, they must be replaced at the junior level due to salary compression or inversion.

2. The research mission of the College has competed with its teaching and service missions.
· Teaching loads in some units have been heavy for a Research-Extensive mission.

· Not all units have established clear expectations for senior faculty members’ research productivity, e.g., publications, conference presentations, grant activity.

· Grant funding has been increasing but needs to grow further.
· Not all programs have focused on building research skills for students, particularly at the undergraduate level.

· Teaching and advising responsibilities for associate professors complicate their promotion opportunities.

3. Faculty salaries have been so low compared to benchmarks and to other units on campus that they have posed a problem for faculty recruitment, retention, and morale. (Recently, University “catch-up” salary allocations have begun to address this problem.)
4. Space is outmoded and inadequate in the Taylor Education Building, Dickey Hall, the Seaton Building, and Erickson Hall.
· There is inadequate faculty office space.
· Lab space and equipment are inadequate. 

· There is inadequate instructional space.

· There is inadequate space for a growing research enterprise to house grants, provide graduate student offices, provide space for meetings, etc.
APPROPRIATE MEASURES OF QUALITY

(Note: These will be addressed in more detail under each Goal.)

1. Accountability measures such as EPSB’s Quality Performance Index cannot be ignored.

2. Accreditation  (NCATE, APA, Rehabilitation Counseling)

3. Faculty stature and productivity

4. Total grant dollars (primary and collaborative)

5. Qualifications of the student body
6. Program quality

7. Evidence of community engagement

8. Diversity of faculty and students and diversity in the curriculum
ACTION PLAN

Goal I:  Enhance the University’s Stature among Its Peers
Faculty members in the College of Education enjoy strong reputations nationally. The College of Education also is well-regarded nationally. The College’s academic programs are respected and ranked highly within the Commonwealth, and some enjoy national stature. Because of this strong foundation, we believe that the College can enhance its stature with careful planning and additional targeted resources. In the following section, we review the national rankings of colleges of education and their programs. Under Goal I, we will discuss two dimensions, measures of faculty quality and quality of the program/student body. Both of these are reflected in the ranking metrics for the college and for individual departments in the College. A third dimension concerning research productivity of the College and its faculty members will be discussed in Goal III.
College of Education Rankings

Rankings for the College of Education by US News and World Report focus on graduate programming and include a range of measures:

· Peer assessment scores and superintendent assessment scores
· Means scores on the verbal and quantitative sections of the Graduate Record Examination
· Acceptance rates into doctoral programs
· Student-faculty ratio (full-time degree seeking students to full-time tenured or tenure-track faculty)
· Percent of faculty with awards
· Total awards per faculty
· Number of doctoral degrees granted
· Percent of students in doctoral programs
· Several measures on funded research (Note: These are covered under Goal III.)
In addition to the US News and World Report rankings, Academic Analytics recently ranked colleges, programs, and departments on a Faculty Scholarly Productivity Index (FSPI). For college-level rankings, the top 20 were ranked. The following measures were included: 
· Percent of faculty who have authored or co-authored a book

· Book publications per faculty member

· Percent faculty who have authored or co-authored a journal article
· Journal publications per faculty member

· Percent faculty with a citation

· Citations per faculty member

· Citations per journal publication

· Several research funding measures. (These will be discussed under Goal III). 
Specialty Rankings

US News and World Report also provides specialty rankings based solely on nominations of the top 10 programs by education-school deans and deans of graduate studies. (The top 20 ranked institutions, or in some cases, a larger number, are listed). Among the specialties covered, the following areas are pertinent to UK’s College of Education:
· Administration/Supervision

· Curriculum/Instruction

· Educational Psychology
· Education Policy

· Elementary Education

· Higher Education Administration

· Secondary Education

· Special Education

Academic Analytics ranked the following program/departments. Specialty rankings utilized the same measures as those used to rank colleges of education. Only the top 10 were ranked. Counseling Psychology and Educational Psychology (including School Psychology) were ranked 9th and 10th respectively. To our knowledge the College of Education is the only college at UK to receive two rankings.

Other programs/departments in the College could potentially be ranked by Academic Analytics: 

· Special Education (It was not ranked because it gives only an Ed.D., not a Ph.D.). (See #11 below)

· Teacher education and professional development

· Educational leadership
Interim Targets for Improving Rankings

To estimate what level of performance would be required to climb into the top 20 (public and private combined) by 2009, the following methodology was used: The median figure in 2005 was computed for institutions scoring between 15th and 20th on the US News and World Report ranking (2007) and the Academic Analytics FSPI.  
Setting a goal of closing the gap between current performance and the performance of the ranked colleges is ambitious. There are only two years remaining in the 2006-09 strategic plan. Nonetheless, we believe that without clear targets that stretch us toward closing the gap between the present and where we need to be, we will never close the gap. We will treat the following as interim targets. Realistically, moving into Top 20 status is likely to carry over into the following strategic planning period (2010-15). However, we believe it is possible to demonstrate forward momentum on these measures in the next two years.

The following measures are for the College of Education as a whole. Individual departments will be asked to use the same methodology to set targets for their specific specialties. Individual specialties might require higher targets than those of the College, depending on the performance of department/programs in that specialization 
It should be noted that some of these metrics will require the development of new data collection and tracking procedures.
	Faculty Quality Measures
	2009 Target
	Annual Target

	Percent of faculty who have authored or co-authored  a book


	34%
	Close the gap between 2005 baseline and 2009 target by 5% each year

	Book publications per faculty member
	.59
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Percent of faculty who have authored or co-authored a journal article
	34%
	Close the gap between 2005 baseline and 2009 target by 5% each year

	Journal publications per faculty member


	.80
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Percent faculty with a citation


	23%
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Citations per faculty member


	1.86
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Citations per journal publication


	1.75
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Percent of faculty with awards

	2%
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Total awards per faculty
	.02
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Membership on editorial review boards
	Not included in current rankings
	Measure progress against 2006 baseline

	Leadership roles in professional societies
	Not included in current rankings
	Measure progress against 2006 baseline

	Presentations at peer-reviewed sessions at professional conferences
	Not included in current rankings
	Measure progress against 2006 baseline

	Program/Student Quality Measures
	
	

	Means scores on the verbal and quantitative sections of the Graduate Record Examination
	520 Verbal
601 Quantitative 
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Acceptance rates into doctoral programs
	32.1%
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Student-faculty ratio (full-time degree seeking students to full-time tenured or tenure-track faculty)

	5.0
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Number of doctoral degrees granted

	48.5
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Percent of students in doctoral programs


	33.6%
	Close the gap between 2005 baseline and 2009 target by 10% each year


Goal II:  Prepare Students for Leadership in the Knowledge Economy and Global Society
Under Goal II the College of Education plans initiatives in several areas:

· Interdisciplinary learning

· International, multicultural experiences for students

· Integration of teaching, research, and outreach missions
· Growth and quality targets for undergraduate and graduate enrollments
Enhance Interdisciplinary Efforts

1. The Department of Curriculum and Instruction (EDC) will be implementing a UK Teaching Studio model; this innovative model offers authentic experiences for applying knowledge and developing skills for teacher educators within an interdisciplinary environment. The Teaching Studio model is designed to emphasize collaborative learning in an environment that encourages teacher education students to engage in interdisciplinary cooperation in designing, delivering, and evaluating instruction. This model allows teacher education students to interact with and learn from multiple faculty members, clinical staff, doctoral students, and peers.  It affords both a vertical and horizontal range of possibilities as students collaborate on authentic design projects with input and critique from a range of interdisciplinary perspectives. The studio model will allow for the development of a cadre of master teachers; this will offer extraordinary opportunities for internships, externships, post-doctoral fellowships, and cross-cultural connections.  The UK Teaching Studio also will offer virtual instruction and collaboration across national and international boundaries. By 2008, EDC will begin the transition to the UK Teaching Studio model by offering at least one studio-based methods course involving one cohort of students and one interdisciplinary team of faculty; a pilot study will be initiated to examine the efficacy of this model for teacher education.  A marketing plan also will be developed for attaining external funding to support the UK Teaching Studio.

2. The Department of Special Education and Rehabilitation Sciences (EDSRC) will work with faculty from the College of Health Sciences, UK’s Human Development Institute, and other professions to design and implement a graduate-level sequence of courses in Assistive Technology. The department will formally propose this sequence to the Graduate School as an interdisciplinary graduate certificate.

3. EDSRC also will work with faculty from other UK departments and other universities to develop a grant proposal for post-doctoral study in delivering distance education.

4. In the Department of Educational Policy Studies and Evaluation (EPE), EPE 301 has been approved as a course that meets UK’s undergraduate writing requirement.  2006-07 is the first year we have piloted this.  The Department will review implementation of this change within 301 and through it continue to work with revisions in the Undergraduate Studies Curriculum.  This review will extend to EPE’s other undergraduate social foundations courses (e.g. EPE 555 Comparative Education) to ensure that we are well positioned to answer the coming liberal education reform of University Studies Program expected in 2008. 

International, Multicultural Experiences for Students
1. The College will seek to increase the number of student teachers placed globally by 10 percent by 2009 and by 20 percent by 2014.

2. EPE will develop a comparative and international education strand within EPE or perhaps a graduate certificate for COE to capitalize on faculty interest in local and global intersections and to meet increasing needs for global perspectives within the undergraduate and graduate curricula.  A feasibility study will be completed by 2009, and if warranted, the program will be designed in 2010.
3.  EPE will continue its ongoing international work. Two faculty members in EPE have been working with the Honors Program, Freshman Discovery, the forthcoming undergraduate major in International Studies, and with the Teacher Education Program to provide international education and study abroad opportunities for undergraduates. A third faculty member has secured opportunities for scholars from the former Soviet States to spend extended periods as visiting scholars at UK.  This work is outside of the scope of EPE itself, but is tied to the international education research and engagement efforts of the individual faculty members.  

Integration of Research, Teaching, and Service Missions

1. In the Department of Curriculum and Instruction (EDC), the UK Teaching Studio model and the Literacy Clinic will be utilized to allow for research, teaching,  and outreach to be better integrated.  The Literacy Clinic will sponsor the UK Summer Reading Program, which will be a six-week program in which children attend three days per week for three hours per day; the additional 54 hours of instruction will not only eliminate summer reading loss in struggling readers, but will insure that they are ready to make positive gains the next fall. This program will be housed in public schools, and will afford training opportunities for students, research opportunities for faculty and students, and services for the community.

2. During 2006-2009, EDSRC faculty will develop a proposal to the Behavior Analyst Certification Board to become a board certified Applied Behavior Analysis (ABA) Program. Accomplishing this distinction will enable the department to (a) propose the ABA graduate course sequence to the Graduate School as an interdisciplinary graduate certificate, (b) integrate the research, teaching, and outreach missions by engaging graduate students and faculty who are board certified behavior analysts to provide behavioral consultations to families, schools, and agencies seeking to improve children or adult’s inappropriate behaviors that prevent the individual from full participation in his or her family or community, and (c) use the ABA certificate opportunity as a recruitment feature to attract master’s and doctoral students to EDSRC.

3. EPE and EDL are developing a new doctoral track with the Kentucky Community and Technical College System (KCTCS) focused on Community and Technical College Leadership. This curriculum is designed to include applied and action research opportunities throughout the program; an innovative “living laboratory” approach will allow participants to apply classroom concepts to workplace contexts.  The applied nature of this program and the depth of knowledge provided by the program coursework will contribute to the capacity of KCTCS employees to stimulate economic growth and educational achievement throughout Kentucky. Curriculum revision will be documented, and formal evaluations of these applied “laboratory” experiences will be completed to inform further Ed.D. revisions in the College.
Growth and Quality Targets for Undergraduate and Graduate Enrollments
Undergraduate Challenges--The College of Education has experienced enrollment growth at the undergraduate level over a period of years. The following figure illustrates that this growth has been occurring steadily since 1999 and abated only slightly in Fall 2006.
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At the undergraduate level the challenge for coming years is to focus enrollment growth on areas of high need, particularly to prepare additional teachers in mathematics, science, special education, and in foreign languages.
 The College also has been rebuilding its undergraduate middle-school program in recent years and needs to continue this effort. In 2006 the College of Education’s undergraduate enrollments were 8.6% of UK’s total undergraduate enrollments. The University seeks to add approximately 6,200 undergraduate students. (Current enrollments already reflect some unplanned growth in recent years.) If the College of Education is to grow proportionately, this would require adding approximately 533 undergraduate majors by 2020.
One of the most important challenges facing the College of Education is to attract more students who are the “best and brightest” into careers in teaching. The image of teaching as a profession, low pay, and lack of opportunities for career mobility are structural impediments in the profession that the College can do little about, at least in the short run. At the same time, the College needs to be certain that it recruits aggressively and that it offers an undergraduate program that is intellectually challenging to a range of students, including the most talented. One promising path is the integration of research experiences for all undergraduate majors in the College. 
Graduate Program Challenges--At the same time the College’s graduate (masters, specialist, and doctoral) enrollments have been roughly steady or declining in this period, as the above figure also demonstrates. This flat trend poses a challenge to the College from two vantage points.  Master’s degree enrollments need to be reexamined to serve several distinct needs. First, the Kentucky Education Professional Standards Board will require redesign of all master’s degree programs for teachers. This is an opportunity to create a comparative advantage in a market crowded by low-cost, low-quality competitors within driving distance of UK.  We view this as part of the College’s land-grant mission to serve a local clientele’s professional needs. 
Second, pursuant to the College’s research mission, some master’s programs need to be refocused to serve as a feeder for recruitment to the doctoral program in that area. It is a challenge for the College to serve both of these audiences (and purposes) in its master’s degree programs.
The flat trend in doctoral enrollments in particular is a challenge to the College and to the University’s aspirations for Top 20 rankings. First, the College needs to increase the proportion of its enrollments at the doctoral level (currently only 13% of our total enrollments, which is far lower than other institutions ranked in the Top 20). Second, it needs to refocus many of its doctoral programs on recruitment of more full-time students from a competitive, national pool. Some doctoral programs will need to become larger to respond to social and professional needs and to address national ranking opportunities, while others will need to reduce their size in the interest of improving quality (e.g., more selective admissions, diversity, mentoring, reduced attrition, and reduced time to degree.) There will be no one-size-fits-all strategy to address growth and quality goals. 
A Tentative Strategy of Enrollment Growth--Given these imperatives, the College will focus on increasing its graduate enrollments, particularly doctoral enrollments, more dramatically than its undergraduate enrollments. In 2006 the College’s graduate enrollments were 14.3 percent of the UK total. Since 750 new graduate enrollments are projected by the campus by 2020, at a minimum (maintaining the College’s current balance between undergraduate and graduate enrollments) this would require adding 107 graduate students. In responding to UK’s growth model of 6,950 by 2020, the College will seek to maintain its overall proportion of UK enrollments (9.9 percent). This will require increasing enrollments by 688 students from the current level of 2456 to 3144. 
We have yet to determine the exact mix between undergraduate and graduate enrollments. Currently two-thirds of the College’s enrollment consists of undergraduates. Tentatively, a strategy of moving graduate enrollments from the current 33 percent of total enrollments to 40 percent (and assuming growth primarily at the doctoral level with the aim of being more competitive with nationally ranked programs) would require adding 459 new graduate students (from 799 currently to 1257 in 2020). This approach would reduce pressure to increase undergraduate enrollments in the College to the same degree. For the College to maintain its share of overall UK enrollments, undergraduate enrollment would increase from 1656 to 1886, or 230 new undergraduate enrollments. 
It needs to be pointed out that the College cannot achieve these enrollment targets unless it receives a proportionate 9.9 percent share of the 625 new faculty lines projected for 2020. Sixty-two new lines would be needed to absorb this growth. Given the current uncertainties concerning enrollment projections for the University, especially using a long time horizon to 2020, this interim 2006-09 plan does not resolve the question of precise numbers of new students to be added to the College in coming years, nor the precise distribution between undergraduate and graduate enrollments. In this interim plan, we merely make the following assumptions: 
· There is a need to invest in undergraduate enrollments that present pressing state and/or national needs, such as those where teacher shortages are acute.

· We should select to invest in those areas which simultaneously meet these societal needs and which have potential to improve rankings through national recognition and improved grant funding.

· UK’s College of Education should concentrate on these strategic goals as a way of distinguishing its flagship status and its research mission from the missions of colleges of education at regional comprehensive universities.
· Over time, we should seek to move graduate enrollments upward as a proportion of the College’s total enrollments for two reasons. In recent years, enrollment increases in the College have been almost entirely at the undergraduate level. Graduate programs have not “carried their share” of this growth. Further, the logic of Top 20 priorities, at least for the College of Education, pushes toward concentrating enrollment growth more heavily in graduate programs, particularly doctoral programs. 

· These assumptions need to be subjected to a market analysis at the program level before any final decisions are made about where to concentrate growth in the College. The College’s strategy may have to be differentiated across departments, or even specializations within departments.
Strategies to Address Growth and Quality in Undergraduate and Graduate Programs

The following strategies will be employed for 2006-09:

· Examine options for developing a new undergraduate program to prepare mathematics and science teachers, possibly in collaboration with other colleges. This will have to be planned with faculty capacity in mind and for its impact on enrollments in the successful Masters with Initial Certification (MIC) Program, which serves students preparing for teaching in other content areas besides math and science.
· Examine how to integrate high-quality research experiences into all undergraduate majors, including field research in schools and community agencies, expanding student research publications, and providing venues and funding support for conference presentations.

· Redesign master’s degree programs serving advanced teachers.

· Examine the option of refocusing some master’s programs as a feeder for doctoral programs.
· Examine whether to reinvigorate dormant master’s degree programs. 

· Redesign the principal preparation program in response to a statewide mandate from the Kentucky Education Professional Standards Board.
· Seek accreditation of the Exercise Science program in the Department of Kinesiology and Health Promotion (KHP) and explore greater collaboration with allied health in the delivery of the undergraduate program.

· Examine the feasibility of converting the current B.A. degree in KHP to a B.S. degree to improve the quality and appropriateness of the undergraduate program.
· Promote a course in health/kinesiology in USP to address health and physical fitness awareness among undergraduates.
· Work with the University to secure a more workable funding structure for summer-school programming. Presently, the College of Education is unable to offer an extensive program for returning teachers in the summer, which is part of its land-grant mission. The University’s requirements for a rate-of-return from individual classes make an extensive summer program impracticable, if not impossible.
· Recruit students to the new Interdisciplinary Ph.D. in Education Sciences, once approval is received from the Council on Postsecondary Education.

· Fund additional and more competitive graduate assistantships.
· Create a sharper distinction between Ed.D.s preparing individuals for careers in practice and Ph.D.s preparing individuals principally for careers in research. The College of Education at UK is collaborating with the University of Louisville on the Carnegie Project on the Education Doctorate (CPED). UK is among twenty universities invited to join a national network to reform of doctorates of practice, sponsored by the Carnegie Commission on the Advancement of Teaching.
· Initiate a new doctoral cohort serving employees of the Kentucky Community and Technical College System (KCTCS) institutions, as discussed above. This is a collaborative effort between Educational Policy Studies and Evaluation, which is leading this initiative, and Educational Leadership Studies. It will serve as an initial pilot for Ed.D. redesign within the CPED project described above.

· Convert Ed.D.s to Ph.D.s where appropriate to increase ranking opportunities, while redesigning Ed.D.s as envisioned above. EDL, EDC, and KHP have expressed an interest in addressing this issue. (The new Ph.D. in Education Sciences will address many of these ranking barriers.)
· Improve placement of doctoral graduates with a focus on research into appropriate career tracks.
· Refocus program priorities, enrollments, and faculty DOEs within some departments to accommodate development of stronger doctoral programs. Some doctoral programs may have to become smaller.
· Consider addressing areas of teacher shortage by preparing teacher educators with Ed.D.s or Ph.D.s in those areas. This strategy would capitalize on UK’s Research Extensive mission, while also focusing on its land-grant mission to address problems confronting the Commonwealth.
· Refine an admissions data management system that allows programs to track the progress of graduate students toward their degrees in a timely manner, particularly doctoral students.

· Enhance undergraduate student advising functions to focus on improving retention rates. This will require additional staffing in the College’s Office of Academic and Student Services, which will permit a stronger focus on problem intervention and academic support.

Goal III:  Enhance the Intellectual and Economic Capital of Kentucky Through Growth in Research

College of Education Rankings
As stated previously, rankings for the College of Education by US News and World Report focus on graduate programming and include a range of measures. Extramural grant and contract funding is one component of those rankings. These expenditures have been increasing in the College of Education for some time. As the following figure indicates, grant expenditures in 2006 approached $6 million. In the current year (not shown in figure), primary grant dollar awards already exceed $6.5 million, well above last year’s totals.
[image: image2.emf]College of Education Total Grant and Contract 

Expenditures Over Time (Primary Grants Only)

0

1000000

2000000

3000000

4000000

5000000

6000000

2002 2003 2004 2005 2006

TOTAL


Interim Funded Research Targets for the College
Despite past progress, if this College is to achieve Top 20 status, it will have to accelerate the slope of growth in external funding. We use two measures taken from the US News and World Report rankings for graduate schools of education to illustrate this point. The first measure captures total expenditures from external grants and contracts, while the second measure indicates how much external funding was expended by each faculty member in the college or school. US News and World Report collects these data only for the total unit, not for individual programs or departments.

To estimate what level of performance would be required to climb into the Top 20 (public and private combined) by 2009, the same methodology was used that was discussed in Goal I, as follows: The median figure in 2005 was computed for institutions scoring between 15th and 20th on the US News and World Report ranking (2007).  A growth rate of 3 percent per year was computed to arrive at the 2009 target.

	Funded Research Measure
	2009 Target
	Annual Target

	Total funded research
	$13.5 million
funded research per regular title faculty member (82) in thousands: $164,634                          


	Close the gap between 2005 baseline and 2009 target by 10% each year

	Funded research per regular title faculty member in thousands
	$224,300
N=82

Total research funding: $18,392,600

	Close the gap between 2005 baseline and 2009 target by 10% each year

	Percentage of faculty who have won federally-funded research grants
	10.5%
	Close the gap between 2005 baseline and 2009 target by 10% each year

	The total number of unique federally-funded grants per faculty (divided by total number of faculty)    


	.10
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Total value of new federally-funded research dollars per faculty  


	$93,580
	Close the gap between 2005 baseline and 2009 target by 10% each year

	Average amount of federally-funded grants  
	$463,676
	Close the gap between 2005 baseline and 2009 target by 10% each year


As we said in discussing the targets under Goal I, these are ambitious targets, particularly with only two years remaining until 2009. Nonetheless, we believe that without clear targets that stretch us toward closing the gap between the present and where we need to be, we will never close the gap. Therefore, we view these as interim targets that may not be reached until the early years of the 2010-15 strategic plan that will succeed this one.
The FSPI developed by Academic Analytics also includes four items that pertain to grant productivity. Utilizing the same methodology as described above for the US News and World Report rankings, we have established interim targets for 2009 that are contained in the above table. These four items are:

· Percentage of faculty who have won federally-funded research grants

· The total number of unique federally-funded grants per faculty (divided by total number of faculty)    

· Total value of new federally-funded research dollars per faculty  

· Average amount of federally-funded grants  

Other College, Department, and Program Rankings
The Rehabilitation Counseling Program is ranked 6th in terms of rate of faculty publications according to an article in Rehabilitation Counseling Bulletin published in 2006. 
It should be noted that Educational and Counseling Psychology received another  ranking. The University of Kentucky program rated 19th out of 342 national and international institutions in terms of research productivity in Educational Psychology in a recent study published in Contemporary Educational Psychology.

Funding Strategies
To achieve the targets set out in the above table, the College will need both new funding strategies and additional resources. 

1. Key faculty appointments in some areas will enhance the prospects that the College will make adequate progress toward meeting these targets.
2. Strengthen collaboration with other colleges and units on grant preparation, e.g., College of Arts and Sciences, College of Engineering, Martin School of Public Policy, Medical College.
3. Submit more grant proposals through the Collaborative Center on Literacy Development (CCLD). One of the strongest units with potential for additional literacy research funding is CCLD. The center’s mission includes addressing literacy needs from early childhood through adulthood. As such, it has much potential for collaboration with faculty members in many departments in the College of Education. Total funding for the center has increased from $1.8 million in 2003-04 to $3.6 million in 2006-07. Most of those resources initially focused on professional development for teachers. However, in recent years the center has expanded its funded research capacity and productivity. In 2006 it generated approximately $1 million in grant awards. To expand its research productivity, the center plans to hire a grant writer and to work closely with the College’s Institute for Educational Research in writing and managing grant proposals. For further information see (http://www.kentuckyliteracy.org)
4. Market EPE’s expertise in research methods, assessment, and evaluation design to act as consultants on research proposals in other units.

5. Increase grant submissions for research in the area of international and comparative education. The College has recently created a part-time position for a Coordinator for International Activities to help the college market its expertise in this arena.
6. Focus on child and adolescent development and well-being among diverse populations as a theme for interdisciplinary research proposals. The College will consider creating a research center to increase the visibility of this initiative. 
Expand the infrastructure of the Institute for Educational Research (IER). 
In 2004 the College of Education created an Institute for Educational Research. The mission of the Institute for Educational Research is to support faculty in identifying significant education and policy issues; encouraging individual, collaborative, and interdisciplinary inquiry; locating external funding sources; preparing grant proposals; and providing post-award management services. It showcases funded research being conducted in 19 laboratories, clinics, centers, and offices throughout the College and manages activities in the Center of Professional Development. The Institute has a part-time director, Dr. Lars Bjork, and associate director, Dr. Steve Clements. Faculty and departments in the College of Education and in other units on campus have utilized the center’s services and have been very supportive of the center. For further information see http://www.uky.edu/Education/coeresearch.htm
7. Based on recommendations growing out of an external evaluation of IER which is underway currently, the College of Education will invest additional resources in IER to support interdisciplinary grant writing. One area of apparent need is that the College currently lacks the capacity to pursue large grant proposals that require long-term planning and multi-unit (possibly cross-university) coordination. IER needs to be reshaped and enhanced to encourage and assist faculty members in this regard. 
8. Advocate that the University alter its reporting of grant productivity so the College receives internal credit for collaborative grants. In 2006 the College of Education generated $16,243,725 in collaborative funding in units across campus, including units such as the College of Communications, the College of Arts and Sciences, and the Interdisciplinary Human Development Institute. However, the University’s reporting system gives credit and priority to primary grant proposals. This system underreports the productivity of units such as the College of Education. Some funding agencies require that grants be housed in other units such as the College of Arts and Sciences but still require faculty in the College of Education to participate in these grants. The Appalachian Math and Science Partnership (AMSP) is a good example. In an era when collaborative research is a requirement for many funding agencies, the University should alter its reporting system to give full credit to units for their contributions on primary and collaborative grants.
9. Utilize EDC’s proposed Studio Model for collaborative funded research opportunities. 
10. Expand the current pool of resources that provide mini-grants to individual faculty members and to groups of faculty to prepare research proposals.  These proposals will serve as pilot funding that leads to external proposals, usually interdisciplinary ones. The Dean’s Office will put out a call in Spring, 2007 and each semester thereafter if this strategy increases grant proposals.
11.  The College will expand its use of post-doctoral appointments where it appears that hiring such individuals can help us with funding proposals. 

12. EDSRC has filed a request to convert its Ed.D. to a Ph.D. in order to make it eligible for ranking by Academic Analytics. 

13. Each department/program in an area ranked by Academic Analytics on the FSPI will benchmark its performance against those institutions ranked in the Top 10 to determine the level of performance required to attain a ranking. These units will also develop strategies to close the gap between the desired target performance and current levels of performance. In the case of Counseling Psychology and Educational Psychology, the strategies will focus on maintaining a ranking within the Top 10. 
14. The College will propose utilizing lecturers for core teacher-preparation courses, field supervision, and some advising. These responsibilities currently prevent faculty members involved in teacher preparation from devoting sufficient time to research. 

Goal IV:  Embrace and Nurture Diversity 
As a matter of principle and an expression of our values, the College embraces diversity across all dimensions. 

The College of Education’s Mission Statement emphasizes the importance of diversity as follows: “The College fosters a culture of reflective practice and inquiry within a diverse community of students, faculty, and staff.”  

The College’s Policy on Diversity reads:

The College of Education is committed to diversity as a vital characteristic of an optimal education and workplace. The College maintains a firm conviction that it must strengthen the diversity of its communities, support free expression, reasoned discourse and diversity of ideas, and take into account a wide range of considerations, including but not limited to, ethnicity, race, disability and sex, when making personnel and policy decisions. The College is committed to evaluation of its progress toward diversity to ensure that faculty, staff, and students practice diversity awareness on all levels of our instruction, research, and service in the community, in the classroom, and in our interpersonal actions.
Faculty Diversity Goals

In the 2006-07 year, all search committees were asked by Dean Cibulka to comply with “Guidelines for Search Committees on Promoting Diversity.” These guidelines focus on 8 key responsibilities of search committees: 
1. Having a diverse membership

2. Developing a welcoming position description

3. Using appropriate advertising and recruitment procedures

4. Selecting a list of finalists which is diverse 

5. Carefully planning an appropriate interview and visit for finalists

6. Making an appropriate hiring recommendation

7. Evaluating the search process

8. Developing a long-term strategy for cultivating potential applicants

Effective in September 2007, the College will have 12 faculty of color distributed as follows across its six departments:
Faculty of Color in the College of Education

Effective 2007-08 Academic Year

	Department
	Faculty of Color in Tenure Track Lines
	Total Faculty

	C & I
	41
	27

	EDP
	3
	14

	EDL
	1
	8

	EPE
	0
	111

	KHP
	2
	15

	EDSRC
	2
	18

	Total
	12
	93


             1 This number does not include a lecturer.
The College of Education is committed to increasing this number. Even in departments with faculty of color, not all programs have a racially diverse faculty. We recognize that some fields have few potential applicants who are faculty of color. 
Student Diversity 

The following table indicates the degree of diversity among students who major in the College. We focus here on racial diversity, females, and international students, although we also place importance on other dimensions of diversity such as students with disabilities and students of Appalachian heritage.
Student Enrollments:

Diversity Among Student Majors in the College of Education

2005-2006

	Program Level
	African-American
	Other Non-White
	Total Non-White
	White
	International
	Female

	Undergraduate
	7%
	1%
	8%
	92%
	0%
	72%

	Graduate
	    11
	     3
	   14
	    86
	        3
	    78


This table indicates that 8 percent of undergraduates are students of color, while approximately 14 percent of graduate students are students of color. There are some differences among particular programs, but recruiting a more racially diverse student body remains a challenge for the entire College. This is particularly critical as the student population in K-12 schools—where many of the College’s graduates will work—continues to become more diverse.
Less than 1 percent of undergraduates are international students, while approximately 3 percent of graduate students fall into this category. This is also a group who needs to be recruited more aggressively. 
The College’s female population is high at both undergraduate and graduate levels, 72 percent and 78 percent respectively. This reflects the high concentration of females in the education profession.

Diversity in the Curriculum

All students who major in the College should be exposed to a range of issues pertaining to diversity in their programs of study. The College’s accrediting agency, NCATE, as well as the Kentucky Education Professional Standards Board and national professional associations incorporate such requirements in their standards.
Strategies to Increase Faculty, Student, and Curricular Diversity

The following strategies will be employed in 2007-09:

1. By 2009, the College will focus on hiring two additional faculty of color. All searches will be charged with addressing the goal of greater faculty diversity. Special attention will be paid to departments and programs that currently have no faculty of color.

2. Each department will be asked to continue making a full-faith effort to comply with “Guidelines for Search Committees on Promoting Diversity.” If particular fields have few faculty of color from which to draw in faculty searches, the department will be asked to develop a long-term recruitment strategy, including use of post-doctoral appointments, and possibly “growing our own” potential faculty members from among the ranks of our doctoral students.

3. The Dean will continue to provide leadership opportunities for faculty of color. For example, one of the six department chairs is an African-American.

4. The College will strive to increase undergraduate and graduate enrollments among students of color by 1 percent each year. This should move undergraduate enrollments among students of color to 11 percent and graduate enrollments to 17 percent by 2009.  Each department will be asked to develop targets for increasing enrollments of students of color by 2009. Generally, these should approximate the college targets.

5. The College of Education will continue to sponsor the summer Future Educators of America camp, as it has done since 2004, with financial support from the Kentucky Department of Education. This annual camp provides a week-long, residential experience on campus for high school juniors and seniors, particularly minority students, who are interested in exploring teaching as a profession.  Approximately 30 students attend the camp each year. As a result of the camps, the College has recruited 19 students to the university. Twelve of the students have enrolled in the College of Education. Half of these are students of color. 

6. Each department will be asked to develop specific strategies to meet their diversity-related enrollment targets. Some departments already included strategies in their department plans. For example:

· EDP plans to utilize contacts with Historically Black Colleges and Universities (HBCUs) for recruitment. Several of the departmental faculty members are graduates of HBCUs.

· EDL will provide access to minority students through a collaborative effort with Kentucky State University to develop a program for minorities aspiring to the principalship.

· The Rehabilitation Counseling (RC) faculty in EDSCRC will work with Kentucky State University undergraduates to earn master’s degree credits in UK’s RC master’s program.

7. The University will be asked to assist in this recruitment effort by improving the number of assistantships and their adequacy. 
8. The College will continue to focus on improving retention among students of color who have declared themselves to be Education Majors upon entering UK as freshmen. The Director of the Office of Equity and Diversity is charged with the responsibility for building and maintaining close ties with these students and providing them with appropriate support. Specifically, the College of Education provides academic support for minority candidates who are pursuing teacher preparation programs through the following initiatives:

· The Minority Educators Association

· UK 101 Academic Orientation for Education Majors

· Funding for travel to conferences

· Assistance with various functions from the College of Education Ambassadors.
9. The College will strive to increase its international student population, particularly at the graduate levels. The Dean will ask the International Committee and the Coordinator of International Initiatives to explore various options.
10. During 2009-09 each certification and degree program involved in placing students in field experiences will monitor placements to assure that students experience a wide range of sites in terms of location and student/client demographics. The College’s Office of Field Experiences and School Collaboration will be charged with this responsibility working with the three departments that prepare teachers (EDC, EDSRC, and KHP).

11. Each department will be asked to address and document how it is infusing diversity issues within its curriculum and how these respond to accreditation and professional standards. This curricular review and revision should be completed by 2009.
Goal V:  Engage Kentuckians through Partnerships to Elevate Quality of Life
The College of Education has a long history of working with an array of partners in Kentucky.  We are one of the primary training institutions in the state for the preparation of teachers, school administrators, and psychologists.  We will continue to work collaboratively with various constituencies in Kentucky over the next three years. In particular, we will continue to use these engagement efforts as multifaceted opportunities for engagement, research, and training. 
Strategies for Engagement

Below we highlight the areas that will be emphasized between 2006-09:

1. All faculty members are asked to document community engagement activities in their annual/biennial performance reviews.

2. The Department of Kinesiology and Health Promotion (KHP) has a strong history of community engagement. Faculty in KHP will continue and expand associations with HEEL, FCPS, other school districts, community groups, Special Olympics, KTIP, service projects with outside groups (Asthma Camp, Special Olympics, Skeeter Walk, Child Abuse Walk, Dance Ensemble, Shriner’s Hospital).
3. EPE will be developing a book series with UK Press on education in the Commonwealth. The goal is to have one new book published in this series every two to three years.

4. EDSRC will develop on-line professional development modules to disseminate evidence-based practices pertaining to children and adults with disabilities.

5. EDP’s School Psychology program runs a nationally-recognized School Psychology Clinic. Few if any of UK’s benchmark universities have such a clinic. This clinic serves as both a site for training and research activities. In addition, the clinic serves as a valuable resource for citizens across the entire Commonwealth (as the clinic receives referrals from all over the state).  EDP will continue to grow the clinic’s activities serving children throughout Kentucky, while simultaneously contributing to the research productivity of the department. Progress will be measured by the number of referrals received, and revenue generated, by the clinic.
6. EDC will continue its multiple projects that engage the community. These programs include: (a) the Appalachian Math and Science Partnership (AMSP), (b) the Bluegrass Writing Project, (c) the Kentucky Reading Project, (d) the Adolescent Literacy Coaching Project, (e) the Economic Education Program, and (f) the Future Educators of America Summer Camp (funded by the Kentucky Department of Education).  Many of these programs involve teachers in advanced professional growth, making year-long plans for integrating key program concepts into their ongoing instruction, and monitoring the progress of these plans throughout the school year.  These programs also target the recruitment of aspiring teachers from underrepresented populations.  The sustained contact of these programs, beginning with an intensive time of study in the summer and continuing work throughout the school year, creates a community of professional learners that outlasts the official year-long duration of such projects.  Teachers who participate in these programs are also more likely to continue their graduate work at our institution. 

7. EDC will concentrate over the next few years (2006-09) in particular on expanding the services provided by the Literacy Clinic to the citizens of Kentucky. (This was discussed under Goal II on page 11 as an example of integrating research, teaching and service missions) 


8. Students in our teacher certification programs currently provide at least 1,000 hours of service to children in Kentucky classrooms through their clinical and practicum experiences. By 2009 EDC will enhance the manner in which students’ efforts are showcased.  Through the UK Teaching Studio students will be continually engaged in inquiry-based learning projects and action research.  By 2009 EDC will create an annual event whereby students can showcase their inquiry and research projects via poster sessions, roundtable sessions, and gallery walks.

9. The Collaborative Center for Literacy Development (CCLD) already serves the Commonwealth through a number of grants, initiatives, and programs.  The center has been growing rapidly, and will continue to grow in size and scope from 2006-2009. Thus, CCLD will continue to provide expertise in the shaping of literacy policy and practice in the Commonwealth.

10. EDC will establish a Teacher Tele-Research Network (TTRN) that will utilize an innovative ‘Extension Model’ that combines the hallmark historically of Land Grant Institutions such as the University of Kentucky (local sites for knowledge distribution) with distributed digital technologies.  This will bring together the P-12 teachers trained in our many successful STEM and Literacy Professional Development efforts that will continually pipe new knowledge to schools in the Commonwealth.  Through this network, EDC will provide wireless and iPOD technologies to TTRN teachers for podcasting and other information sharing capabilities. This also will allow for professional development that utilizes both the research findings from the University and the field based expertise of EDC’s cadre of master teachers and clinical faculty in TTRN.  In addition, EDC will collaborate with EDSRC in developing programs and in implementing our TTRN to meet the needs of special populations served by both departments.

11. The KCTCS doctoral cohort initiated collaboratively by EDL and EPE is an example of community engagement that links the university’s instructional and service missions. 
12. The College of Education’s Institute for Education Research (IER) will be partnering with the Central Kentucky Education Cooperative (CKEC) to provide professional development services to instructional staff in a large number of counties in the Commonwealth. In particular, much of this professional development will be delivered electronically. We are already working closely with CKEC board members to move this initiative forward, and to pilot test some professional development units in the coming months.


13. We believe the University needs to establish a reward structure that recognizes faculty participation in community engagement activities.

Resources

Additional and reallocated resources are certainly a significant component of the College’s Strategic Action Plan. Without additional resources of some significant magnitude, it is unlikely that the College will be able to achieve Top 20 status, and the ability of individual departments to achieve a ranking also will be diminished. Indeed, the route to achieving a Top 20 ranking for the College is through investments in individual programs and departments.

We believe each department in the College has potential for a Top 20 ranking by 2020, through a combination of making strategic new faculty hires, careful hiring on vacant lines (and possible reallocations within departments or across departments), College reallocations, and establishing strategic-action-plan priorities within departments. 

These resource needs fall into the following categories:
1. Faculty lines. These will add needed expertise to strengthen critical program areas.

2. Lecturer lines to reallocate faculty time to research and external funding, particularly for faculty engaged in labor-intensive teacher preparation.

3. Improved support for admissions and advising functions.
4. Improved support for undergraduate scholarships and graduate assistantships (number and level of funding).
5. Improved operating support to address new faculty lines and erosion of purchasing power in existing operating budget to support faculty activities such as travel to professional conferences.
6. Infrastructure support for research, particularly grant preparation and post-award support.
We have identified the following targets of opportunity for ranking. We have divided the targets into two categories: Departments/programs that already have achieved rankings or that we believe can reach Top 20 status within 3-5 years, and those that can achieve ranking within a 5-10 year period. We give greater resource priority to two departments/ programs that either have obtained a Top 10 ranking, and that need to maintain or increase those rankings, or departments that have high potential for ranking in the near term. However, we believe that in the short-term investments should be made in other programs that have potential for ranking in the next 5-10 years.  STEM disciplines provide opportunities for immediate investments.
3-5 Years
Educational and Counseling Psychology (School Psychology is included) 
This department recently achieved rankings of 9th and 10th in Counseling Psychology and Educational Psychology, respectively (Academic Analytics). It was also ranked in Contemporary Educational Psychology. It has the potential to be ranked among the Top 20 in US News and World Report specialty rankings. Investing in this program/department is a strategy of maintaining current stature and building momentum toward greater national stature. The Educational Psychology program is losing two tenured faculty members, and the College has authorized searches for replacements. In order not to lose faculty strength previously held, it was decided that at least one of these replacements should be filled at the senior level (ideally a full professor). 

In addition, recruitment of two new faculty lines, one at the senior level and one at the junior level, will create the necessary depth in these two program areas to move them securely into the Top 10 Academic Analytics rankings. A priority for this department is generating more federal research dollars. One of these lines should be in the area of cognitive science supporting STEM initiatives, to capitalize on the research being conducted on how children and youth learn mathematics and science. 

Special Education and Rehabilitation Counseling
Between 2002-06 this department generated over $13 million for projects with EDSCRC faculty as Principal Investigator and $11.7 million for projects with EDSRC as Co-Principal Investigator with colleagues outside the department. The department already meets some of the performance metrics of departments ranked in the Top 20, but it was not ranked by Academic Analytics because it does not have a Ph.D. To overcome this obstacle, the department has filed appropriate papers through faculty governance channels to convert its Ed.D. to a Ph.D.

Two faculty appointments to this department, one at the senior level, and one at the junior level, would enhance its strengths in grant production and doctoral programming. One of these appointments should be to assist in STEM initiatives within the College, to complement an appointment made for 06-07, and to add to interdisciplinary strength in the STEM area. This is a target of opportunity for the department to fill a fundable niche not being met by other departments of special education that are nationally ranked. 

The College will commit to funding a lecturer line, through a cost-sharing strategy with the department on salary savings. This will relieve senior faculty of labor-intensive teaching responsibilities for core courses in teacher preparation as well as the equally time consuming supervision of student teachers. This should increase their grant productivity.

The Department also is searching to replace a vacancy in an Endowed Chair line in assistive technology. The Dean’s Office will supplement the dollars currently in the line to recruit a qualified candidate.

5-10 Years

Curriculum and Instruction

Because of this department’s many specializations, it is unlikely that it can move into a Top 10 or Top 20 ranking within 3-5 years. However, with careful investments as vacancies occur, it should be able to attain such rankings as a department or in one of the ranked specializations (elementary education, secondary education) in a 5-10 year time frame. Because of the need to maintain many specializations as certification programs, reducing the breath of programs is not an option. However, adding faculty strength to one of several key areas would create more depth to compete with ranked programs. The four areas most likely to strengthen national recognition are mathematics education, science education, literacy education, and social studies education. 
We believe that the most critical needs for a short-term investment are in the mathematics and science areas, because these appointments will add campus capacity for competitive grants from NSF and other funding sources. (At present the campus must pass up many funding opportunities calling for collaboration between the College of Education and other units because of the limited capacity in these areas in the College.) We propose one appointment in mathematics education and one in science education. One should be at the senior level and one at the junior level, depending on current hires and anticipated retirements.
We propose that the campus provide funding for a lecturer line using non-recurring dollars for a period of two years. This will allow current faculty members to devote more time to pursuing grant funding and research by relieving them of labor-intensive teaching responsibilities for core courses in teacher preparation as well as the equally time consuming supervision of student teachers. This will increase their grant productivity. After two years, the College would use these generated salary savings to continue funding a lecturer line for this purpose.
Kinesiology and Health Promotion
This department currently is not ranked but its kinesiology and physical education programs have the potential to be ranked by the American Academy of Kinesiology and Physical Education (AAKPE). Because of its expertise in health-related areas, it has potential for federal funding in exercise science, obesity, and a number of other areas. Faculty appointments in recent years have all focused on grant potential. However, many of the faculty are relatively junior and are just developing national reputations. Therefore, a realistic trajectory for them to move to ranked status is 5-10 years.

This is one of the most heavily enrolled departments in the College. Many faculty members engage in time-consuming teacher preparation. This department would also benefit from a two-year non-recurring investment in a lecturer line to free faculty to write grants as a jump-start strategy. 
Higher Education Administration 
This program in Educational Policy Studies and Evaluation currently has the FTE equivalent of four and a half faculty members. It recently has initiated a collaborative doctoral program with EDL to serve employees in the KCTCS system. This initiative is primarily a land-grant contribution. However, the addition of a faculty member in community-college administration would add instructional and research depth to the program and create potential for grant funding for other collaborative initiatives with KCTCS. This new junior-level line should be a joint appointment with Educational Leadership Studies. Any retirements in the department should be used to strengthen legal issues in higher education and student services. New hires should be planned in collaboration with the EDL department, because of the complementary expertise in those departments (see below).This new faculty line and internal reallocations will make this program eligible for national ranking.
Educational Leadership Studies
This department has been heavily committed to serving the college’s land-grant mission to prepare school principals and superintendents. Recent faculty appointments have focused on building a stronger research mission for the department and making it competitive for external funding. The department is collaborating with EPE on the KCTCS doctoral cohort. More such collaborations should be planned. A new line is proposed as a joint appointment in the two departments to address community college issues. 
Reallocations to Build the College’s Research Infrastructure 

To help build the College’s infrastructure to support funded research, the College will use salary savings from grants to expand mini-grants to groups of faculty to pursue grant proposals. (This program already has been piloted successfully). 

To generate additional salary savings, the College will adopt a new policy requiring faculty members who write grant proposals to buy out 2 courses during the academic year before they include summer salary support in their proposals. All of the additional salary savings will be used for mini-grants and other support for grant proposals. The Dean’s Office will reallocate internally to assure that $50,000-$75,000 is available to support this seed money for writing grants. We will make a two-year commitment and review the effectiveness of this strategy.
As the College grows its research enterprise, it will have to hire another grant officer and an additional person to provide post-award support. The College is constrained by receiving very small indirect-cost returns from the University. This is a function of the University’s policy of returning a small portion of indirect cost returns to units that generate the funds. The College also is constrained by the fact that many funding agencies for education grants provide low indirect cost-return rates.

The Dean’s Office also is prepared to create a “bridge fund” to help departments create multi-year funding commitments to outstanding graduate students drawn from a competitive national pool. This is intended to assure that there will be support for students if a faculty member’s grant terminates in the interim until other grant support can be obtained. 
Advising Support
The College has requested an additional line for advising in its Office of Academic and Student Services. This is listed below, because it relates to the University’s goal of improving retention and graduation rates.
Operating Budget
In the 2008 budget hearing, the College will request additional funds to replenish the College’s operating budget.

The following table summarizes resource needs associated with the College of Education Strategic Action Plan between 2006-09.

Resource Needs 2006-09
	Unit/Program
	Item
	Recurring/ nonrecurring
	University or College

	Special Education and Rehabilitation Counseling


	Senior faculty line

Junior faculty line

(One in STEM related area)

Lecturer
	Recurring

Recurring

Nonrecurring
	University

Shared by College and Department

	Educational and Counseling Psychology
	Senior faculty line

Junior faculty line
(One in cognitive science related to STEM)
	Recurring

Recurring


	University



	Curriculum and Instruction
	Senior faculty line

Junior faculty line
(Mathematics education and science education)

Lecturer
	Recurring

Recurring

Nonrecurring (2 years)                                         
	University



	Kinesiology and Health Promotion
	Lecturer
	Nonrecurring (2 years)
	2 years

	Higher Education Administration 


	1 junior faculty line
(community college)

joint appointment
	Recurring
	University

	Educational Leadership Studies
	1 junior faculty line

(community college)

joint appointment
	Recurring
	University

	Research Infrastructure
	Additional salary savings allocated by Dean’s Office $50,000-$75,000
	Nonrecurring dollars allocated on continuing basis
	College (minimum 2 year commitment, after which this seed-money strategy will be evaluated)

	Advising Position
	One professional staff position
	Recurring
	University

	Operating Budget

	Supplement to compensate for erosion
	Recurring
	Will be requested in 2008 budget hearing


We conclude by pointing out that the College’s enrollment projections, discussed under Goal II of this plan, seek to maintain the College’s 9.9 percent of overall proportion of UK enrollments. Therefore, tuition revenue will be generated at the University level to offset partially the costs of these investments. We have not attempted to project the size of this new revenue stream given the current uncertainty about precise projected undergraduate enrollments in 2007-08 and 2008-09, as well as uncertainties surrounding permissible tuition increases in these years.

Strategic Plan 2006-09
� This goal competes with our land-grant mission of serving undergraduates and increasing those enrollments in certain program areas. This is an unavoidable problem.


� In the area of foreign language, the College of Education has collaborated with the College of Arts and Sciences in creating a new master’s degree program, Master of Arts in Teaching World Languages (MATWL). A faculty member with a joint appointment in both colleges has primary responsibility for this initiative.


� This list is intended to be in addition to previous discussions of interdisciplinary, international/multicultural, and integrative strategies discussed in this section. 


� This second measure computes research productivity by controlling for the different sizes of faculties in colleges of education.  This measure would require a somewhat larger grant generation per faculty member than the first measure ($224,000 vs. $164, 634) and a somewhat higher total for each department.  


� Some programs within the department might attain national stature sooner, e.g., literacy, but will not be specifically ranked. For the department to attain national ranking we assume it must have strong programs, at a minimum, in literacy, science and mathematics education, and social studies. Alternatively, the department may be ranked if it has a strong program in elementary or secondary education, or both. 








PAGE  
2

