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CAT Format: CAT#3: Misconception/Preconception Check

Teaching Goals
· To become more informed of the perspective of students related to several issues in Agriculture which were to be discussed in GEN 100. (Issues in Agriculture).

· To provide students in the class with a sense of the diversity of perspectives and beliefs held by their classmates.

· To create a baseline of information from which I can better evaluate whether changes in perspective are occurring as we progress through the course and through the various discussions.

Implementation of the CAT

I created a short set of statements designed to elicit student’s perspectives on issues raised in each of 5 books being read in the course.  Students were divided into book clubs so that they were assigned to read only one of the books, but would hear discussion and commentary from classmates assigned to the other books.  There had been limited discussion at the time the survey was taken.  The Statements were placed on Blackboard as a survey.  Students received credit as if they had successfully completed a quiz; however responses were anonymous to encourage candid responses.  Students were to respond to each statement by indicating their level of agreement by selection of one of the following answers:  Strongly Agree, Agree, Neither Agree no Disagree, Disagree, Strongly Disagree, not applicable.

Turning Data into Useful Information
The results of the survey were printed out and made available to students shortly after they completed the survey.  Blackboard presents the results by statement and shows the percentage of students selecting each answer in response to the statement as well as showing the percentage of students who took the survey but did not respond to a given statement.
Important Outcomes For the Instructor and the Students

As the instructor, I became much better informed about the views of the students on the issues we were discussing.  For example, in one case where I perceived significant polarization, only one student checked “strongly disagree” and none checked “strongly agree”.   Thus the students did not see themselves as polarized on that issue.  Students had an opportunity to evaluate the views of their audience relative to issues they would be presenting in their persuasive speech.  It was clear to me that many of them presented their arguments in a manner suggesting sensitivity to the varied perspective of other students.  However, I don’t know if that was significantly influenced by the results of the survey or reflected an awareness developed from other discussions inside or outside of class time.

Changes for Next Implementation
First, I would present the material at the beginning of the class to minimize the influence of their reading about and/or discussing of the material from the books.

Second, I think I and the students would all have gained greater insight if more time had been spent in class reviewing the responses, allowing me to see how they interpreted the outcome.  Just as my perspective of their polarization on the issue of biodegradable plastics (question 9) was modified by seeing the survey responses, I suspect hearing the student response would have given me even 
more insight and I think discussion in class will further encourage participation in the surveys and other CAT exercises.
