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CAT Format: CAT#34: Interest, Knowledge Check list
Teaching Goals
· To develop student skills for paying attention

· To develop student analytic skills.

· To develop students skills in synthesis and integration of ideas.

Implementation of the CAT

Students were required to present a short informational speech on a topic related to the book they were reading for the course, GEN 100, Issues in Agriculture.  At the end of each student presentation, the students in the audience were required to respond to two questions:  1)  What more would you like to know?  2)  What specific data would you have liked to have seen and Why?

Turning Data into Useful Information
The student responses were typed (including misspellings and grammatical errors) into a Word document which was loaded on Blackboard where all students could see the responses.  Responses were identified by the name of the presenter, but the responses were anonymous.  This allowed the presenters to see things that had not been clearly presented as well as to think about what additional items of information might be helpful to the audience in the future.  Students had an opportunity to see how their presentation was being extended in the minds of their audience.

Important Outcomes For the Instructor and the Students

As the instructor, I became aware that the students were often not thinking in terms of numerical analysis, and therefore not helping the presenter see how they might have examined the subject more critically. For example, related to a presentation on green roofs, one response to the question “What specific data would you have liked to have seen and Why?” was “What are sedums and why are they used as green roof?  To understand what characterisics are favorable for a green roof.”  In my mind, this is a legitimate response to the first question, “What more would you like to know?” but it does not lead to critical analysis.  I had anticipated a response such as “What is the rate of transpiration from sedum relative to grasses?  Because the cooling effect of plants relates to evaporation (water transpired) one could test whether sedum or grasses should be more effective as cooling agents on a green roof.”  The student response was, however, helpful to me as an instructor because it helped me understand that I had not made the assignment clear to the students.  It also helped the presenter see that they needed to clarify more of the terms for the audience members.  This knowledge should make them better prepared to communicate more clearly on their next formal presentation in the class.
Changes for Next Implementation
I think the assignment and the assessment would have been more effective if I had presented an example.  In the future, I will take time immediately following the first presentation to go over some of the responses and discuss the difference between expectations for responses to the first question in contrast to the second.  In general, the benefits were that I had a better understanding of the students and their preparation for evaluating the issues.  However, I think the students would have benefited by in-class discussion of the responses more than by individual reading of responses to their specific presentation as posted on Blackboard.  Hearing their discussion of the responses would also help me as the instructor better understand how effective the assignment was in helping them think about how to improve future presentations.

