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	Features
	Description

	Audience
	While audience is often synonymous with reader, it can refer to listeners and viewers as well.  Usually there is more than one audience for most technical communications because people have different needs for the documents they use.

	Visual Design
	Visual design deals with the specific uses of visual displays, page layout, and typography to meet the needs of an audience.

	Content Development
	Content development refers to the selection and logical placement of appropriate examples, details, and facts used to support claims.

	Style
	Style refers to the choices made by the author in determining the way he or she will write or say something.  Style includes such elements as tone, point of view, level of formality, use o figures of speech, voice, and emphasis.

	Language Conventions
	Language conventions refer to grammar, usage, and mechanics relevant to a rhetorical situation.


	Score
	Descriptor
	Comments

	5
	Outstanding
	Demonstrates a high degree of competence, sustained control, and mastery of the element.  May have occasional minor flaws.

	4
	Strong
	Demonstrates clear competence.  A 4 is not as skillfully controlled as a 5 and may contain minor flaws that can be fixed or overcome without much trouble.

	3
	Adequate
	Demonstrates adequate competence and control, but with occasional lapses in quality.

	2
	Limited
	Demonstrates some competence but is clearly flawed.  A 2 indicates more frequent or more apparent lapses than those described for a score of 3

	1
	Seriously flawed
	Demonstrates serious weaknesses.


