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The LEARNINGInitiative
Dual Track Implementation Strategy

Completion Dates
Not actively engaged in program level 

assessment

Actively engaged in 

program level assessment

Sept 2009
Program level student learning outcomes 

revised and/or updated

Dec 2009 Assessment strategy in place

Jan-Mar 2010 Assessment strategy implemented

April 2010
Assessment results available for faculty 

reflection and action

May 2010
First cycle completed and improvement 

plans submitted

At least one cycle completed 

and improvement plans 

submitted

September 2010 First annual LEARNING Improvement awards announced

May 2011 Two cycles completed At least two cycles completed

August 2011 SACS Compliance Audit begins

September 2011 Second annual LEARNING Improvement awards announced



}Evidence that supports compliance must be:
ƁReliable
ƁCurrent
ƁVerifiable
ƁCoherent 
ƁObjective
ƁRelevant
ƁRepresentative

}Entail interpretation and reflection

}Represent a combination of trend and snapshot 
data

}Draw from multiple indicators



}Measures must be appropriate to outcomes
ƁAvoid cumbersome data - gathering

ƁUse both indirect and direct methods

ƁLearning = 

¶what students know (content knowledge) 

+ 

¶what they can do with what they know (performance)



Assessment Inventory: 
Fill out the degree program title and skip to Page 2

University of Kentucky

Assessment Inventory for General Education and Degree Programs

College: ___________________________________________________________________________________

Department: _______________________________________________________________________________

General Education/Degree Program: ____________________________________________________________

Undergraduate/Graduate/Professional: __________________________________________________________

Part I: Inventory of Statements and Plans

1. Is there a written mission statement or statement of purpose for this program and/or the department or unit within 
which the program is located? _______ Yes _______ No

If Yes, please copy and paste, attach a copy or send a link

2. Have you articulated student learning outcomes which describe what a student should know or be able to do when 
they have completed this program? _______ Yes _______ No

If Yes, please copy and paste, attach a copy or send a link

3.  Have you chosen a method(s) of assessment for measuring student learning outcomes? _______ Yes _______ No

If Yes, please copy and paste, attach a copy or send a link

4. Do you have a document (such as a curriculum map) that links student learning outcomes to the program curriculum?_______ Yes _______ No

If Yes, please copy and paste, attach a copy or send a link

5. Have you determined an assessment cycle and fully articulated an assessment plan? _______ Yes _______ No

If Yes, please copy and paste, attach a copy or send a link

6. Does this program have an accreditation process(es) separate from SACS? _______ Yes _______ No



}Students show achievement of learning goals 
through performance of knowledge, skills:
ƁScores and pass rates of licensure/certificate exams
ƁCapstone experiences
¶Research projects, theses, dissertations, presentations, 

performances

¶Collaborative (group) projects/papers which tackle complex 
problems

ƁScore gains between entry and exit
ƁRatings of skills provided by internship/practicum 

supervisors
ƁSubstantial course assignments that require performance of 

learning
ƁPortfolios



} Indirect methods measure proxies for learning
ƁData from which you can make inferences about learning 

but do not demonstrate actual learning, such as perception 
or comparison data

ƁSurveys

¶Student opinion/engagement surveys

¶Student ratings of their knowledge and skills

¶Employer and alumni perceptions, national and local

ƁFocus groups/Exit interviews

ƁAggregate analyses of course grade distributions

ƁInstitutional performance indicators

¶Enrollment data

¶Retention rates, placement data 

¶Graduate/professional school acceptance rates



}Curriculum - embedded, performance - based 
methods
ƁNormal student work products already in place

¶Individual and collaborative papers, projects, performances, etc

ƁInternships, Practicums, Clinicals

¶Supervisor/employer judgments

}Rubrics, crosswalks/matrices, panels of experts
ƁInstruments/methods that translate qualitative assessments 

into quantitative data results

}Locally developed tests



}Rubrics are essential for curriculum -
embedded, performance - based assessment 
because they provide:
ƁA clear articulation of how expectations are 

linked to specific course & program outcomes

ƁA means of increasing consistency in grading 
across sections, courses, programs, colleges

ƁAn objective method of gathering quantitative 
data on complex performances of learning



}Analytic rubric: each performance indicator is 
assigned a numerical value; final score is the sum 
of indicator values
ƁExtremely low inter - rater reliability
ƁLabor and time intensive
ƁBest used for ôdrilling downõ into data

}Holistic rubric: a single score is assigned for the 
whole performance
ƁVery high inter - rater reliability
ƁQuick scoring (labor and time efficient)
ƁSingle score masks exact performance on each indicator
ƁBest used for large - scale assessment



}Take stock of the assessments the program is 
already conducting

ƁThe Assessment Inventory

}Analyze your program curriculum map to: 
ƁDetermine the best assessment points

ƁMap the major student work - products (artifacts) 
already being generated in the program

}Then create new assignments/tasks as needed, 
and at strategic program assessment points


