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On March 3 in the Briggs Theater of the Fine Arts Building, about 40 faculty members from the College of Fine Arts participated in a forum to discuss reform of UK’s general education requirements. Several members of GERA were present. Ernie Yanarella, GERA committee co-chair and Dick Domek, Department of Music, co-facilitated the CoFA forum. The forum focused on the Five Proposed Learning Outcomes and several guiding Key Questions stated in the brochure and appended to the end of this summary.

[NOTE: Comments and question made by the CoFA faculty are displayed in regular type. All comments or answers from GERA committee members are indicated in curly brackets and italicized {i.e., this is an example of comments from committee members.}

Dick Domek opened the discussion by asking faculty to consider the scope and objectives of UK’s general education program. One faculty member was torn, finding the proposed outcomes to be admirable goals on the one hand, but on the other hand short-changing students by allowing some to graduate without, say, any exposure to the humanities, or to the sciences.

In considering the first proposed outcome, several faculty questioned the wording that students should “understand their place,” which sounds fixed.  Instead, they suggested more flexible terms such as “develop,” “negotiate,” or “establish a place in the world.”  Working off of the metaphor of a “path,” this outcome would suggest that “understanding” involves the past, present, and future..
{Ernie: Referred to Social Work’s similar concern about a similar concern about “fixed” place (in the world). In the context of promoting this objective (#1), what are we trying to do with a student from a rural background or religious background?  Aren’t we trying to overcome parochialism and infuse more cosmopolitan outlooks in this student’s life and outlook? }

{Bill Rayens, ERC member: The criticism is legitimate. The language will be changed from “understand their role” to something like “adapting to your changing role.”}

One faculty suggested that both positions were right. Students must understand the system, and they must develop a broader view through an awareness of other cultures/ideas outside their own; then they can develop an understanding of how they fit in this system. One suggestion was to break the objective into the aforementioned two parts.

Since some students never attend a cultural event during their entire university experience, the challenge is how to engage students at UK in fine arts experiences, and how to plant a seed, such that students will be self-motivated.  Such activities that supplement or stand outside the formal course curriculum are important catalysts to student learning and intellectual development. 
Faculty observed that the College of Fine Arts can certainly contribute to realizing Outcomes 1 and 2. However, one missing element in these outcomes as stated is any emphasis on students’ immediate experience in the university community, so that they feel they belong to a research university (rather than being increasingly alienated, as enrollments go up).  
{Ernie Yanarella as co-facilitator acknowledged the importance of non-formal aspects of the curriculum, such as those that enrich the experience of students in the Honors Program and the Living & Learning Communities  he pointed out that the idea of the university as a community is crucial to the success of a revised general education curriculum.}
One faculty asked if the External Review Committee that drafted the five Outcomes meant to distinguish between gaining in-depth knowledge of one’s own culture and more superficial knowledge of other cultures (“Understand” in bullet 1 versus “Learn about” in bullet 2).
{Bill Rayens, on behalf of the ERC, clarified that this was certainly not the committee’s intention.} {Jane Peters, from the GERA committee--but speaking as an arts faculty member--further suggested that the committee should look at all the verbs in the outcomes, such as learn, understand, generate, create, etc., to articulate more clearly what would be expected of students.}  

As another faculty member pointed out, even in the current USP, survey courses are supposed to focus on certain topics in depth and avoid being overly superficial in their coverage.

Faculty members feel it is important for students to understand what research really is, and how creativity is an important aspect of inquiry in the university. Since our culture has become so visual, students need to become adept in visual inquiry and visual literacy.  Having students complete a capstone project would address the bullet points under Outcome 2, as, indeed, music and arts majors already do in their senior recitals and shows. {Ernie Yanarella as co-facilitator pointed out that the Carnegie Foundation is already looking at the pedagogy of many professional programs,, such as  studios and juries in architecture and Grand Rounds in medicine, to see how these sorts of pedagogy of might be integrated into the undergraduate experience.}
Before leaving the discussion of Outcome 2, faculty noted that students do not “create” their own epiphanies; perhaps they “enable” them, or create opportunities for them.  Others suggested that the bulleted points are so broadly stated that it would help to identify the particular steps students will take to realize these outcomes, recognizing of course that the steps would be different in the various disciplines.  {Bill Rayens pointed out that the ERC started by looking at particulars, then decided to focus on broad outcomes; this focus on overarching outcomes is a unique aspect of the ERC report, as compared to earlier UK reports on general education.} The challenge remains how to move freshman from assimilating information to thinking critically, so they develop an understanding of critical inquiry. How do we enact a change in mind view? The fine arts can be key, since epiphanies happen in theaters, museums, and international locales more than in standard classrooms.  We must find some way to get students into the theatres, studios, etc. Testimonies from those taking advantage of such activities indicate that the more we get them out of the classroom, the more likely we are to create opportunities for epiphanies.  Naturally, it may require greater funding, but it will contribute to not only undergraduate education but also life-long learning.

Faculty briefly considered the challenges of multidisciplinary exposure as set forth in proposed Outcome 3.  One faculty member observed that for such studies to work, general education courses will need to focus on issues or topics that are multidisciplinary by their very nature (as is the tendency in Honors courses), since UK’s experience in simply doing similar things in two separate courses (e.g., the cross-disciplinary requirement of USP) has not worked well in the past. Given that the divisions among colleges are somewhat artificial, we need to ask if we can identify topics, themes, and concerns that span colleges, such as some international programs seem to do.

{Turning to proposed Outcome 4, Ernie teasingly challenged the faculty to say whether Fine Arts would have a contribution here, provoking the immediate response: “The question is so absurd!”}  Faculty addressed the many ways in which music is leading the way into the 21st century, with new media and technologies that can even change the way you think. Moreover, in the visual arts, UK has pushed the envelope in the uses of moving visual images: What’s the point of a technology delivery system if it has no content?  Fine arts should indeed have a leadership role in helping students discover how to meet the demands and challenges of the 21st century.  Under bullet 2, faculty challenged the idea that bedrock ethical principles are “changing.”  In addition to “new knowledge,” we should add “creative expressions” and questions of fair use and intellectual property rights.

Dick Domek, as Fine Arts co-facilitator, asked if art has any ethical obligation to the larger citizenry. Creativity can take place without technology, and this is particularly important in areas around the globe that are technologically weak --we do need to re-evaluate technology as fundamental to the field.  When we look at the arts as a means of social change, another Fine Arts faculty member noted that music was arguably the social catalyst that got us out of Vietnam.  Currently, one FA faculty member is teaching a course on Music and Social Change.  In fact, there is a whole discipline that addresses the arts and social change. 
While looking at the change that occurs because of technology advances, we also need to rethink our response to older technologies and consider recycling as part of our art.  Moreover, as we focus so much on the 21st century, we are in danger of forgetting our past.  Understanding the wisdom of the past is a fundamental goal of a university trying to prepare students for the future.  How can students understand change without understanding the conditions under which that change occurred?
Returning to the question of verbs, one faculty member pointed that we don’t “discover” new knowledge and technology; though we discover facts and information, we “create” new knowledge and “invent” new technology.  Instead of asking students to “adapt” passively, the emphasis needs to be on more active engagement. Indeed, most of the learning outcomes as stated seem passive: adapt, evaluate, receive.  These ideas all need to be expressed more pro-actively.  This brings up a closely related question: in our teaching, shouldn’t we be encouraging leadership?  Outcomes in this area seem to be driven by technology.  Doesn’t such technological determinism obscure our humanity?  We need to emphasize participation in society and having critical input into what is happening.  There is also a question of cultural ethics: interactions may impact and expand our worldview!  Also, students need to know how to be critical consumers of the many facts that are presented to them. Critical thinking is an essential skill for students. Too many have no idea how to deal with statistics that are presented in newspaper or other media articles. Therefore, numeric and scientific literacy is also crucial.

Spirituality, noted one FA faculty member, is a dimension that seems to be entirely missing from the proposed learning outcomes.  Theater was born out of spirituality, and much of traditional music is grounded in spirituality.  Though it may be hard to address spirituality as such, it is key to our efforts to confront human dilemmas and earthly paradoxes.  Perhaps we should talk about the “humanity” of the arts.

Even though the discussion was extended for 15 minutes, there was no time to discuss proposed Outcome 5.  {But, as Ernie remarked, the arts can certainly contribute a lot to illuminating the ambiguity of knowing.}
Wrap-up:

The GERA co-facilitator brought the forum to a close with a discussion of “where we go from here” and a brief review of the major themes, concerns, and recommendations offered during the forum. 

· The notion of a fixed identity (“place”) has been totally trashed here in Fine Arts, as it was in campus discussions with Communications faculty and Education faculty.

· Cultural events are important and can be key to engaging students:  museums, music halls, art studios, etc. should be seen as living laboratories for student growth and intellectual development.

· Outcome 2 needs to center on a more expansive notion of inquiry and reflection, one that would include creativity and visual literacy.

· What appears “passive” in these outcomes needs to be rephrased to emphasize what faculty will teach students will learn and engage more actively and interactively.

· The crucial role general education in the university is to expand and enlighten student appreciation about the future, yet students must also gain a respect for traditions as shapers of our world and essential points of departure.

· Ethics and spirituality need to be incorporated in the general education learning experience, especially when confronting the challenge of 21st century technologies.  The perennial questions of human existence remain a challenge for general education instruction and student learning: Who am I? Where did I come from? Where am I going?

Appendix:

Five Proposed Learning Outcomes

1. Should enable all students to understand their place and purpose in their ever-changing world.

2. Should enable all students to engage in the process of inquiry and reflection.

3. Should enable all students to think from multidisciplinary perspectives.

4. Should enable all students to meet the new demands and challenges of life in the 21st Century.

5. Should enable all students to discover and examine the ambiguity of human knowledge.

Key Questions to Consider

· What are the pros and cons of this framework?

· What is missing?

· Do we ask too much of general education? Too little?

· How can these principles be measured?

· Can this plan provide for routine assessment?

· How should liberal education and vocational education be integrated? What should the balance be?

