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On March 24th in Room 209 Gatton Building, around 14 faculty members from the College of Business and Economics and members of the GERA (Richard Greissman and Ernie Yanarella) and USP Review (Bill Rayens and Jane Wells) committees participated in a forum to discuss reform of UK’s general education requirements. Gerald Smith, GERA committee member and Scott Kelley, Marketing, co-facilitated the college forum. The forum focused on the Five Proposed Learning Outcomes and several guiding Key Questions stated in the brochure and appended to the end of this summary.

[NOTE: Comments and question made by the B&E faculty are displayed in regular type. All comments or answers from GERA committee members are indicated in curly brackets and italicized {i.e., this is an example of comments from committee members.} 
After a brief review of the history of the University Studies Program at UK the discussion began with Scott Kelley reminding the faculty of the purpose of the forum: 

· to take a critical look at the learning outcomes and
· to discuss what the role of the College could be in this new general education model.

Before discussing the individual learning outcomes one faculty asked how these learning outcomes came to be. Why these five? Are they mutually exclusive or mutually exhaustive? {Bill Rayens replied they are neither. The committee did not start from an overarching principle, but sees them as guides to govern what students should know when they graduate from UK.}
Learning Outcome #1: understand place in world

What is implied by “place” and “purpose”? 
{Jane Wells responded that we would like the students to be able to consider a global perspective as they look at their communities and how this role would affect not only their immediate community, but also what impact they have upon the global community.} Perhaps, then, we should be looking at the place of humans, in general, in an ever changing world.
The bullet outcomes under this learning objective elicited much discussion. Bullet #1 (understand history of their own culture) seems to be a loaded outcome. Do we really mean that we are going to teach each student about his/her own culture? {Ernie Yanarella  responded that many students come to UK with a very parochial view of life and the world. The committee proposed these items because they believe it is important to confront the students with the differences in the world and provide them with an opportunity for growth toward a more cosmopolitan view of the world. We would hope that they would begin to develop an openness and curiosity for what to them is foreign.} {Bill Rayens, on behalf of the ERC, asked if the phrasing of this first outcome is perhaps geared toward rural Kentucky students only.} {Ernie noted that every student, regardless of origin, has to grapple with issues of identity and difference.} {Richard Greissman added that he see this as a reflection of the philosophy of Ruth Benedict who has stated that the culture of others is the mirror through which we see our own culture more deeply.} With this in mind, perhaps we should switch the first two bullet items or simply have two – the second and fourth--with the other two items subsumed under these two.

One of the B&E faculty expressed his opinion that with 120 credits hours required for the major, these outcomes would not make his cut preparing students for jobs.  People learn about other cultures and perspectives once they are out in the world. A polite, academic disagreement was triggered as another faculty member argued that students at graduation already need to know how to meet and interact with people from other cultures such as India and Japan.
 Foreign language study at the undergraduate level is a case in point. He said that when discussing with the business community the skills and knowledge they desired in their new employees the ability to communicate in a foreign language and to interact appropriately with individuals or foreign backgrounds are routinely viewed as key skills. In fact, many graduates find their first jobs in overseas placement. Study abroad fits well into this first broad outcome; we should give credit for it. {Ernie remarked that we need to move beyond conventional curricular structures; offering variable credit is appropriate for independent study courses abroad or multicultural appreciation.}

Another B&E faculty member amplified on this issue.  He said: as we focus on learning about the “myriad cultures, etc.” perhaps the focus should be more on the dynamics of living cultures and less so on the history of past cultures. There are many ways for students to have these experiences. Foreign travel is one, but there are other ways that are not so expensive and are more easily adaptable to a larger student body. For instance, interactions between foreign students and American students who attend UK could be a really important way to advance multicultural understanding. How can we better foster such interaction here at UK?  How might it be brought into the curriculum?
In addition, said another faculty member, travel overseas is not as important as experiencing different contexts and outlooks. For UK students from rural areas, travel to major metropolitan areas can also expand their vista. Even exchange programs among states can promote the sharing of diverse perspectives. The encouragement to stretch the mind view can also happen within the UK community – for instance, introducing business students to the way that those in the art department view and think about their environment.  What is critical is that students be exposed to a diversity of thought and a variety of ways of thinking about and discussing aspects of the world around them. They also need to be able to learn to disagree civilly. {Richard agreed that students most frequently come to UK as dualistic thinkers. We try to move them to look at the world in more relativistic or nuanced ways.} Therefore, what we are discussing is the idea of a civilized dialogue. According to one faculty contributor, a new college minor – global engineering and management – is a perfect example of a program that would focus on these points.

{At this point Gerald reminded the faculty that all the learning in this area does not have to happen outside the classroom. He encouraged them to not forget what we can do in classrooms, as well as on campus and in the community.}
Learning Outcome #2: process of inquiry and reflection

Bullet items 2 (creating moments of epiphany) and 3 (becoming life-long learners) led to extensive discussion. First, it was argued that neither of these outcomes are measurable. As the students are leaving UK, we can’t yet determine whether they are life-long learners.  Instead what we really want to do while they are in college is provide the students with the tools necessary to continue learning over their productive lifetime.  Life-long learning is an important goal, even if it cannot be assessed. Sometimes we put too much emphasis on measurement and in the process forget the main goals.  We end up simply “teaching to the test” and not pursuing the real goal—edification of the subject matter. Just because we can’t measure something doesn’t mean we shouldn't do it. What is the process of helping the students develop a commitment to life-long learning? We need to give them the foundations to become life-long learners.

Life-long learning should also be directed at both students and those involved in developing the curriculum. In today’s world many people change careers or jobs during their lifetime. Therefore they must stay current with the knowledge and technology in their fields. They need to learn how to find knowledge and then have the desire to apply it to understand a problem or find a solution. Perhaps a new first bullet under Outcome #2 could mention appreciating the role of change in a changing society.
As in other forums, faculty found the phrase “moments of epiphany” quite provocative. What are these moments relative to? {Ernie elucidated this idea by explaining that we should work to cultivate in the classroom an environment where students are conflicted; where they must think and consider different points of view. In these situations there is often a time where learning all comes together and simply “clicks into place.”} One professor stated that creating moments of epiphany is what any good instructor should be doing in the classroom; this outcome is, therefore, a no-brainer.

Again as in other forums someone asked whether there is a connection between broad Learning Outcomes #2 and #4.
Learning Outcome #3: think from multidisciplinary perspectives

Dealing with this outcome raised several questions. Why do we talk about this in general education and not the major? Doesn't this occur naturally in the majors? Shouldn’t general education be providing the tools and pieces, and the major integrate  these pieces into life? {Gerald Smith responded that this has been happening in some courses but not in an integrated way.} 

Perhaps, said one faculty member, this synthesis or integration of ideas only makes sense during the senior year. Before this time the students are, for the most part, gaining the skills and knowledge to create the synthesis. It is only during a capstone class that real integration and synthesis can take place. {Richard agreed and reminded everyone that we need to get away from the thought that general education takes place only in the first year. General education must be reconnected to the major; USP furnishes the foundation: then the major is offers the opportunity for application.}

One faculty admitted confusion about whether general education is to be viewed as a program unto itself or more as general principles encompassing all our courses. Did the ERC focus on general education only, or on the whole undergraduate experience? Depending on one’s definition of general education, perhaps we are expecting too much from it. The first thing we need to do is to define the characteristics or general knowledge and skills we would like to see in a student who graduates from UK. {Gerald reminded everyone that at the present time ideas of general education are wide open.} {Richard then remarked that one thing we would like to be able to answer for students at graduation is how their general education enhanced their abilities to better grasp their major whose responsibility in part is to hone these particular skills.} {Bill observed that we have tried many programs at UK, but one thing that has been missing is clearly identifying what learning outcomes we want our students to achieve by the time they leave UK. The plan at Miami University in Ohio, for example, is based on general learning outcomes. The ERC asked if we could have a few general learning principles that help us focus our efforts at UK.}
Before bringing the forum to a conclusion, Gerald asked the faculty to identify any outcomes that are missing or other issues that are important:
· Human Health. This is becoming more of a personal responsibility.

{Bill mentioned that in the College of Fine Arts forum they also identified the issue of spiritual well-being as an important aspect of the whole person.} 

· The Economic Person: the economic health of an individual is extremely important and many of the students do not understand its importance.
· Life Assessment: How do we plan for our lives (body, spirit, and economic)? B&E can definitely contribute here.
· One professor then commented that the five learning outcomes are excellent and that through this forum he had a moment of epiphany and will begin to more fully integrate these outcomes into his classes!
· {Gerald mentioned that previous forums spoke of various types of literacy and also how we learn from the different communities of people in which we find ourselves. In particular, there was concern about communication skills. How can we understand different cultures if we don’t know how to communicate? Understanding of cultures and some of their language is important in order to learn from them.}
· The Time Value of Money: Another thing that is missing is an understanding of the “time value of money.” What that value is now will not be relevant or equally measurable in 10 years. {Does this suggest financial literacy?}
· Include Creativity in Second Outcome: Outcome #2 needs to include creativity. Even one-credit courses in art and music can be enough in business school.
· {Bill reiterated that the UK curricular structure definitely needs to be more flexible.}

As a reminder, one professor stated that our purpose at this point is not to create the right courses, but rather to create the right philosophy.

WRAP-UP

Gerald Smith as GERA co-facilitator brought the forum to a close by summarizing the major themes, concerns, and recommendations offered during the forum. 

· Learning Outcome #1: The College of Business and Economics has much to contribute, particularly in emphasizing cultural immersion and study abroad.
· Learning Outcome #2: The development of skills for continued learning is important, although not measurable; creativity and innovation also need to be added to this outcome.

· Learning Outcome #3: synthesis and integration should come later in the student’s career, not in the freshman year when they are developing tools and basic knowledge.

· Learning Outcome #4: It was noted by one of the professors that no comments were given for this outcome because in their field they really don't know what the challenges will be. {Richard pointed out that what we need to do is to prepare students to be adaptable.}
· Learning Outcome #5: Health consciousness is imperative in the world today.

Appendix:

Five Proposed Learning Outcomes

1. Should enable all students to understand their place and purpose in their ever-changing world.

2. Should enable all students to engage in the process of inquiry and reflection.

3. Should enable all students to think from multidisciplinary perspectives.

4. Should enable all students to meet the new demands and challenges of life in the 21st Century.

5. Should enable all students to discover and examine the ambiguity of human knowledge.

Key Questions to Consider

· What are the pros and cons of this framework?

· What is missing?

· Do we ask too much of general education? Too little?

· How can these principles be measured?

· Can this plan provide for routine assessment?

· How should liberal education and vocational education be integrated? What should the balance be?

