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March 7, 2006

On March 7 in Room 205 of Pence Hall, seven faculty members and the dean from the College of Design participated in a forum to discuss reform of UK’s general education requirements. Ernie Yanarella, GERA committee co-chair and Steve Deger, Architecture, co-facilitated the CoD forum. The forum focused on the Five Proposed Learning Outcomes and several guiding Key Questions stated in the brochure and appended to the end of this summary.

[NOTE: Comments and questions made by the CoD faculty are displayed in regular type. All comments or answers from Ernie Yanarella are indicated in curly brackets and italicized {i.e., this is an example of comments from committee members.}
Steve Deger opened the discussion by asking each of the faculty to briefly introduce themselves. Those in attendance were: 

· Julie Riesenweber (Historic Preservation); 

· Henri de Hahn (Architecture) – stated that it was wonderful to see the core values set in place and he believes these are truly core values for our students;
· Steve Deger (Architecture, Assoc. Dean of Students);

· Leonard Wujcik (Architecture) – stated that bringing other perspectives into play allows students to “see the trees through the forest”;

· Greg Luhan (Center for Appalachian Studies and Center for Visualization) – stated that the multidisciplinary nature of visualization, using both virtual and visual spaces creates a variety of research opportunities;

· David Biagi (Architecture, Director School of Architecture) – commented that since the school has just moved from a 6-year to a 4+2 year program this is a good time for assessing the program;

· Bruce Swetnam (Architecture).
Discussion began by considering the third learning outcome - thinking from a multidisciplinary perspective. {The question was raised about how the college would render education from such a perspective.}
David Biagi noted that the School of Architecture has recently made some changes moving from a six-year curriculum to a 4 + 2 year curriculum.  This resulted in a review of the program and its impact on the students and the university.  One result was an even greater emphasis on the multidisciplinary aspects of design and a desire to develop more relationships across campus. In addition, space in the curriculum has been cleared to allow [design] students to have minors. The faculty of the three departments (School of Architecture, School of Interior Design, and Department of Historic Preservation) expressed general agreement that those in the field of design MUST consider many viewpoints in solving any design problem.  Many other fields of study come into play, including sociology, economics, psychology, landscape architecture, geography, history, and anthropology. 
Julie Reisenweber added that the program for historic preservation was founded upon the principle that a number of disciplines across campus would contribute to its curriculum.  However, the biggest difficulty has been in trying to bring together faculty from these disciplines to create multidisciplinary courses.  In general, the allied faculty comes into play when the students are working on their theses. She did state, however, that although there is not much personal interaction between students and allied faculty (outside of the thesis consultation) quite a bit of informal exchange takes place between the faculty of the various disciplines.

{This led to several questions. Considering UK’s top 20 business plan and the aim to have 6500 entering students each year, what does this mean for general education at UK? What is the potential contribution from the College of Design? Are faculty in the College of Design prepared to teach in courses approached in a multi-disciplinary fashion?  How does the study of “design” contribute to a student’s ability to meet the demands and challenges of the 21st century?}
The consensus was that the topic or process of “design” holds an important place in the general education of students.  The purpose of “design” is: to solve problems; to articulate a solution in a common language and terms that can be understood by all; not just those in a particular discipline.  It was noted by Dean Mohney that “we are in the education business” and that “intelligence is pattern recognition.” In today’s world we are moving to a greater use of visual information; therefore design has an even more important role in general education. 
In this light, a number of questions need to be addressed at the undergraduate level--including the following: What is design?  What is good design? And how does design impact each of individually and in the communities in which you live/participate?  Problem solving is inherent in the area of design: the challenge however is to create an environment in which the students will make decisions or designs for “out in the future.” Students need to be able to step out into the unknown.  They also need to learn to distinguish between the mystique of the design process and the reality of how it truly works.  As a result, it must consider many issues and perspectives (geography, sociology, etc.).  This often results not in something totally new, but rather in taking standard components and using them in creative and innovative ways.  The watchword here is creativity.
In the course of this discussion, two options for creating multidisciplinary courses were mentioned.  The first was the model used at Virginia Tech where all entering students read the same book before coming to school. The book would cover some topic, such as “social entrepreneurship.” The topic would then be discussed and interpreted by and within the context of each discipline at the university. The other model involves the redesign of courses to incorporate the development of projects that transcend the boundaries of a single discipline and may require more than one semester/year to complete.  Although one faculty interjected that architectural design was inherently pluralistic and that the structure and function of the studio are inherently cross disciplinary in nature, the act of transcending boundaries would require a new model for courses and for faculty distribution of effort, since there would need to be some time for faculty to work together to create such cross-disciplinary courses.
In this respect, Dean Mohney argued vigorously that a hard look at our curricular structure must take place for this new general education initiative to really make a difference.  Being flexible about different ways of structuring learning and not being forced to a model of learning based upon the traditional credit hour model opens myriad possibilities for delivering learning modules and special activities.  Without this new view, implementing innovative teaching ideas becomes much more difficult if not impossible. 
Several issues were raised concerning Learning Outcome #4 – meeting the challenges and demands of the 21st century. First, the issue of our stewardship towards the planet comes across as a pressing and daunting one.  The sustainability debate is a global one, and the College of Design has a critical stake in contributing its design perspectives on this topic to a new general education curriculum.  We use technology/computers to design. We should also be using technology to evaluate the effects upon our environment that these design solutions may create.  The College’s three departments—architecture, interior design, and historic preservation—speak quite directly to issues of sustainable design. 
Concerns were also expressed by a number of Design faculty about the last two bullet items (“Evaluate the qualities and merit of information” and “Access, process, produce, and deliver information”).  From a design perspective, the meaning of “information” in these bulleted items seems a bit too narrow.  There, information seems to be restricted to what is in print or in cyberspace.  We should instead be looking at information or knowledge in broader terms.  Information in a wider sense encompasses what is conveyed in a variety of other media – music, theater, three-dimensional representations, etc.  We need to recognize and include ALL types of information in the setting of general education.  {Ernie added that this issue has been raised in other forums and that one of the major problems that have been articulated is that of “information overload” and critical thinking and analytic skills.  We need to make sure that our students leave the university with “design literacy” and critical skills.} It was agreed that most students come to UK with little “design literacy” experience or knowledge—such experience or knowledge that is crucial for living in the 21st century.

The discussion then moved on to a discussion of Learning Outcome #1 – understanding one’s place and purpose in ever-changing world.  It was suggested that what is changing is their place in the world, and not only the contours and content of their world.  This outcome should also deal with learning from other cultures and putting students in an educational context where they can move from a very parochial outlook to a more cosmopolitan view of the world.  By its very nature the CoD offering a more encompassing, multicultural and even global framework for appreciating design issues.  Students and faculty travel throughout the world and are exposed to many different cultural expressions of native values and design models.  These experiences help students gain a more synoptic view of the world and often creates conditions where students can more fully live “lives as participatory citizens.”  {The question was raised whether or not other programs allowed students to travel.  Ernie replied that the extent of travel is very uneven from department to department.  Introducing students to a more cosmopolitan view is an area in which the university has historically done a rather poor job, as the statistics on the number of UK undergraduates who do study abroad discloses.}  Recent demographic maps featured in Atlantic Monthly show that Kentucky residents are the least of all other state citizens who travel outside the country. 
At this point, the College of Design faculty present were asked if any of their pedagogical techniques had wider import for general education in other disciplines and fields.  {Ernie pointed out that the Carnegie Endowment was presently studying the pedagogy of various professions—for example, grand rounds in medical education—for use in undergraduate education.  He openly wondered how the techniques and methods used in the CoD—in particular, the architecture juries or design charrettes
—might be incorporated into a new view of general education by other fields?} In response, several Design faculty suggested that a number of aspects of the jury and design charrette processes make them particularly effective means for assessment and learning.  The structure is built on a kind of one-to-one relationship. Design students present their work directly to one or a small number of persons.  When the outside evaluators on the jury are from other disciplines, they bring their distinctive viewpoints to the evaluation.  As the student responds to the comments or questions of these outside persons they learn to “think on their feet” and to incorporate a multitude of views into their solution. The jury process is an amazing vehicle for catalyzing the learning process. It empowers students to lead discussions. Students find that all their input becomes “debatable” and subject to critical scrutiny, since the design process is grounded in ineluctable truth that there are multiple ways to solve the same problem.  In addition to the jury process as a learning tool, the CoD also provides the opportunity for students to take information they learn and to apply it to real world problems. This also makes possible a service component to the educational experience.

As the forum was coming to a close two additional comments were made. The first dealt with Learning Outcome #5 – ambiguity of human knowledge. It was suggested that perhaps “ambiguity of knowledge” is the wrong term, that “diversity of knowledge” or “diversity of ways of knowing” are what really the outcome designers really had in mind.

One last comment was about how many people value a sense of place – where they come from and where they live—and this attachment to place helps to shape their sense of identity.  This being the case, Kentucky can be considered a rich environment for study of this phenomenon.  At times, we can provoked to ask why our local place looks the way it does.  In doing so, we often find that what we initially viewed as hidebound and parochial is really very dense and complex because of the movement of generations of people through a place over history and because of the particular values and purposes they embraced to shape built landscape.  This would help ameliorate the tendency to devalue “what you have and where you are” for what is “out there” beyond one’s city limits.  Recognizing the unique and special things embedded in our locale, we can perhaps use our own sense of place as a springboard to make it better and improve upon what we have inherited from the past.  As we consider the general education curriculum we need to take this into consideration and find more and better methods to incorporate these insights into place-based knowledge into our appreciation of the globalization and its impact upon local places.
To close the faculty discussion, Steve Deger (co-faciliator) made the following observations.

· The College of Design cannot lose in this new system.  Students will learn to think in a more complex ways and in turn will become better clients.

· This new view will expand our possibilities and push us to go beyond ourselves, to transcend the ways we have been doing things up to this point.

· We must look for efficacy and efficiency in teaching, particularly if we want to teach the dramatically increased number of students that will be coming to UK if the new University business plan is fully implemented.

· The new general education curriculum would be a double benefit.  Not only does it benefit the students, but by making new and more connections between the faculty of different disciplines, all of us will be enriched.
Wrap-up:

The GERA co-facilitator brought the forum to a close with a discussion of “where we go from here” and a brief review of the major themes, concerns, and recommendations offered during the forum. 

· The design process must be understood in non-conventional ways and its role in remaking of the general education curriculum must be seen as fundamental. 
· The focus of the College—i.e., design—valorizes critical thinking driven by creative problem solving.

· Among the various “basic skills” that general education courses should be called upon to teach, the idea of “design literacy” is critically important to educationist new and unfolding mission.

· A more flexible curricular program is essential to innovation in general education and so breaking out of the rigidities of the traditional curricular structure is a sine qua non.

· The College has a vital role to play in helping to integrate creatively concepts of space, materials, and place into the general education curriculum.

· Given the key importance of innovative pedagogy and student assessment to this reform initiative.  The value of the jury process and the design charrette from the design curriculum to other fields should definitely be explored and where appropriate adopted.
Appendix:

Five Proposed Learning Outcomes

1. Should enable all students to understand their place and purpose in their ever-changing world.

2. Should enable all students to engage in the process of inquiry and reflection.

3. Should enable all students to think from multidisciplinary perspectives.

4. Should enable all students to meet the new demands and challenges of life in the 21st Century.

5. Should enable all students to discover and examine the ambiguity of human knowledge.

Key Questions to Consider

· What are the pros and cons of this framework?

· What is missing?

· Do we ask too much of general education? Too little?

· How can these principles be measured?

· Can this plan provide for routine assessment?

· How should liberal education and vocational education be integrated? What should the balance be?

� A “charrette” is an intensive planning session where citizens, designers and others collaborate on a vision for development.  For more information see: � HYPERLINK "http://www.tndtownpaper.com/what_is_charrette.htm" ��http://www.tndtownpaper.com/what_is_charrette.htm�





